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PREFACE

Linn-Benton Community College began its work
to prepare this self-study immediately after Dr. Ron
Baker’s preparatory visit to the college in October 2005.
President Cavin appointed a broadly representative
16-person steering committee to oversee the prepara-
tion of the report, and appointed a manager, faculty
member, and classified employee to serve as “tri-chairs”
of the steering committee.

The initial work of the steering committee focused
on mechanics: time lines, formats, composition of
subgroups, style guides, etc. Individual leaders were
assigned to oversee the development of various chap-
ters of the self-study and these leaders (joined by their
subgroup membership) began the hard and substan-
tive work needed to gather and analyze data, debate
strengths and challenges in the area under study, and to
actually write the report.

Rough drafts of each report were required to be sub-
mitted at agreed-upon intervals and these drafts were
circulated to the entire steering committee for critique
and discussion. Additionally, drafts were posted electron-
ically on the college’s “Paperless Office” intranet site
for viewing and critique by the entire college commu-
nity. As drafts neared completion in Spring 2007, more
intensive critiques of critical draft sections (Standards
2,3, 4, and 6) were reviewed by the Academic Affairs
Council and the College Council in addition to reviews
by the steering committee.

The draft of the self-study was essentially final-
ized by May 1, 2007, with the remaining work focused
on precision editing and the assembling of required

documentation. The Board of Education reviewed and
approved the final version of the self-study at its regular
June 2007 meeting. (At this meeting, the Board also
assured itself that the college was in full compliance
with the Commission’s Eligibility Requirements.) The
self-study, particularly the identified strengths and chal-
lenges sections, will join the college’s Strategic Plan to
become the critical planning documents used in August
and September as budget development begins for the
2008-2009 academic year.

Linn-Benton Community College has always valued
the rigorous introspection required by the Commission’s
self-study process. The college is stronger for having
seriously engaged in examining its strengths and weak-
nesses, and it is confident that this work will inform and
direct its priorities and resource allocation decisions for
years to come.

A final note for this Preface. We have not tried to
“scrub” from this report the independent voices of our
faculty and staff. Particularly in the section dealing
with educational programs, we encouraged faculty and
staff to candidly share their views on what works, and
what does not work, within their area of responsibility.
We trust that the evaluation team will appreciate and
respect this commitment to candor even if some
opinions are not broadly shared throughout the institu-
tion. We want this self-study to be a living document
that is useful for future planning; a sanitized and
cautiously edited document would not serve our long-
term interests.
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EXECUTIVE OVERVIEW

Linn-Benton Community College has experienced a
great deal of change since its last full-scale accredita-
tion visit in October 1997. This self-study reveals an
institution that remains strong and confident despite
these changes. The self-study also demonstrates that
the college is in compliance with all of the standards,
policies, and eligibility requirements of the Northwest
Commission on Colleges and Universities.

Although discussed at greater length in the body
of this document, summarized here are the major
changes LBCC has faced in regard to personnel,
finance, facilities, and planning. The college hopes that
sharing this information in the Executive Overview will
provide the evaluation team with a context for the full
self-study that follows.

Personnel

At the time of the last full-scale visit, LBCC’s found-
ing cadre of faculty, managers, and classified staff were
nearing retirement age. Ten years later, the college’s
personnel landscape has been transformed. The major-
ity of its faculty members have been with the college
fewer than 10 years. A long-serving President was
replaced by a new President in 2003. The Vice President
of Academic Affairs and long-serving heads of instruc-
tional divisions in Science, Math, Industrial, Business,
Arts and Communications, and Family Resources
retired or left the college for other positions. Managers
in Finzinc\ial Aid, Admissions and Records, Student Life
and Leadership, Training and Business Development,
Disability Services, Human Resources, and Finance also
either retired or moved on.

LBCC has benefited from an infusion of new talent
and fresh ideas. At the same time, the college is justifi-

ably proud that it anticipated the possibility that its un-
commonly positive workplace culture could be put at risk
by this significant turnover in personnel. One example of
the college’s anticipatory response was the development
of a comprehensive orientation program that attempts to
connect new faculty to the institution. Rather than sim-
ply being hired and “turned loose” to sink or swim, all
new faculty members participate in a year-long cohort
that has as part of its purpose the transmission of the
cultural values of the college. This orientation program
was initially proposed by the faculty.

A second anticipatory action took place when the
new President came on board in 2003. A large group
of faculty, managers, and classified staff undertook a
project to identify the specific cultural elements of col-
lege work life that should survive a transition to a new
President. These were elements that the college com-
munity highly valued and did not want to lose under
any circumstance. The new President warmly received
these recommendations when she arrived on campus,
and she has worked hard to honor them.

Although no institution can expect to maintain a
record of perfect harmony, LBCC does enjoy a working
environment that is marked by stability and tranquility.
Not a single grievance from either of the college’s two
employee unions has gone to arbitration in more than
12 years. Litigation is almost as rare; the college has
been subject to only one employee-related lawsuit in
that same 12-year period.

Finance

LBCC’s management of its financial affairs has
always been very conservative. A budget planning model
is in place that projects revenues and expenditures out

Preface & Executive Overview




to a three-year planning horizon. Expenditure deci-
sions ensure that the college maintains a budgetary
“glide path™ that keeps its projected ending fund bal-
ance at, or above, $4,000,000. Whenever it appears that
adjustments are needed to keep the projected ending
fund balance at the targeted level, those adjustments
are made vears in advance of the problem’s actual
arrival. Staff reductions, as well as other adjustments,
were made in 2001 and 2006 because the college’s
budget model anticipated the need for correction.

It is fair to note that college employees are, at times,
ambivalent about the budget model the college em-
ploys. While there is genuine appreciation for the fact
that the college has less budget “drama” than many of
its sister institutions, the college’s preoccupation with
controlling spending can be frustrating for those with
obvious needs.

A small budget team meets twice a2 month to moni-
tor both the near-term and long-term financial status of
the college. The budget team oversees and develops the
annual budget preparation process; the budget team also
makes the final recommendations to the LBCC Board of
Education on all matters affecting the budget.

[n the last two years, the budget team has worked hard
to revise the college’s budget development model. With the
advent of the college’s new strategic plan, the budget team
sought to connect budget development to the strategic
plan. A new process now requires that the college: (1) an-
nually assess the prior year’s efforts related to the strategic
plan; (2) identify specific targets of opportunity related to
the strategic plan that the college wishes to pursue during
the next budget cycle; (3) invite divisional initiatives that
respond to the targets of opportunity; and (4) select and
fund the most promising divisional initiatives.

In addition to its important connection to the strategic
plan, the new budget process has the added benefit of
making the entire budget development process more
transparent and participatory. The college is still strug-
gling to refine and improve this new budget development
model, but is confident that the model will be much more
purposeful and inclusive than prior systems.

It is important to note that recent decisions by Oregon’s
governor and legislative assembly hold promise for
substantially greater investment in Oregon’s community
colleges. In light of this “good news,” LBCC has made a
significant financial decision affecting its faculty.

LBCC's faculty salary schedule has lagged signifi-
cantly behind the schedules of the five community col-
leges it uses for salary comparison purposes. In negoti-
ating a new contract with faculty, the college committed
most of the additional resources it expects from the state
of Oregon to faculty compensation. Over the course of
a five-year period, the college expects the faculty salary
pool to increase from $9.9 million to $13.3 million.
With this level of investment, the college salary schedule
will be comparable with our sister institutions.

Facilities

In 2000, the college was successful in gaining voter
approval for a $19 million general obligation bond for
facilities improvements. The bond proceeds provided
for a new 44,000-square-foot facility in Lebanon, a new
5,000-square-foot center in Sweet Home, a 30,000-
square-foot addition and comprehensive remodel of the
Corvallis facility, a new 20,000-square-foot classroom
facility on the Albany campus, a new 5,000-square-
foot fitness facility on the Albany campus, and several
infrastructure and other smaller improvements on the
Albany campus.

Self-financing and gifts resulted in renovations to
the college bookstore and to the offices of the Health
Occupations and Workforce Education Division (for-
merly the Training and Business Development Center).
During the course of their visit, the evaluation team will
notice an expansion and renovation project in progress
in the college’s library and Learning Center.

In 2008, the college expects to break ground on a
new science and health facility. This facility will provide
desperately needed upgrades and expansions for LBCC
science labs. As part of this project, existing science
labs will be renovated. In total, 28,000 square feet of
new space will be added. This investment in science
and health facilities will be paid for by gifts, a capital
appropriation from the state of Oregon, self-financing,
and (perhaps) a federal appropriation.

Preface & Executive Overview
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Planning

Over the course of its history LBCC has developed
several versions of a strategic plan. In fact, just prior to
the 1997 full-scale visit, a group of community leaders
invested many hours in working with college staff to
develop a strategic plan.

Unfortunately, past efforts were not well connected to
the day-to-day work of the college. Little effort was made
to reference the strategic plan when annual budgets were
developed. Programmatic additions and deletions were
often the product of opportunity or circumstance rather
than planning. The college was not rudderless at this
time; good judgment and sound discretion were often
adequate substitutes for rigorous planning protocols.

However, within the last few years, the college
recognized that it was time to pay more than lip service
to the virtues of planning. Annual budget development
exercises were beginning to be subject to the legitimate
criticism that they were not tethered to clear objectives.
Although the college seemed to be putting one budget
foot in front of the other, it was not clear what path was
being followed. It was time to re-energize a strategic
planning process and to give that process enough
muscle to have some real effect on decision making,

Over the course of the 2005-2006 academic year, the
college President invested a great deal of time with the
LBCC Board, staff, and the community in formulating a
new strategic plan. At the same time, a new budget de-
velopment process was crafted that required full consid-
eration of the strategic plan. Beginning with fall quarter
2006, the new budget development process was initi-
ated. After considerable discussion, four distinct budget
initiatives were authorized to advance elements of the
strategic plan. These initiatives included: (1) a proposal
to strengthen and professionalize student recruitment
processes; (2) a proposal to improve the quality of
e-learning offerings; (3) a proposal to strengthen
general education learning assessment and the related
assessment of reading and writing levels for various
programs; and (4) a proposal to conduct a needs assess-
ment for community and business training needs.

Each year, the college will review the success of prior
investments in its strategic plan initiatives. It also will
make room each year for new initiatives to further ad-
vance the strategic plan. At five-year intervals, the strategic
plan itself will be reviewed to make sure it is current and
continues to serve the needs of the college community.

Preface & Executive Overview
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STANDARD ONE

Institutional Mission & Goals,

Planning, & Effectiveness

I. Overview

A. Institutional Mission

At the time of the last accreditation self-study the
existing college Mission Statement was reaffirmed by
the LBCC Board of Education. However, that mission
statement, more than 10 years old, was weak in its focus
on collegewide goal setting and connection to individu-
al programs and services. In 2004, President Rita Cavin
appointed a blueprint team to begin work on a Vision
and Values Statement that would lead to a new Mission
Statement and Strategic Plan.

This small group met several times and consolidated
suggestions and recommendations from several broad
focus groups, both internal and external to the college.
The draft statement then was circulated to the various
college councils, committees, associations, LBCC Board
of Education, and community leaders. Suggestions
from these groups were utilized to achieve a final ver-
sion of the Vision and Values Statements, approved by
the LBCC Board in 2004.

The Vision and Values Statements became the
central focus for how the college would approach a
new Mission Statement and Goals. As the work of a new
Mission Statement proceeded, the team regularly ques-
tioned whether this new statement reflected the values
previously agreed upon. The Mission Statement evolved
in much the same way as the Vision and Values State-
ment. The blueprint team collected input from numer-
ous sources and produced a draft that was circulated
back to the various groups, resulting in refinements to
the draft. The final Mission Statement was approved

by the LBCC Board in 2005. The statement included
10 Mission Commitments (Mission Goals), which now
form the foundation for Institutional Effectiveness.

During the final refinements of the Mission Statement
the college began the process of developing a Strategic
Plan. Again, this process was similar to the other two, and
final Board approval of the Strategic Plan took place early
in 2006. (Appendix 1.1 includes Vision and Values,
Mission Statement, Mission Goals, and Strategic Plan.)

B. Institutional Planning

The Vision and Mission Statements drive the Strate-
gic Plan, and Strategic Action Steps flow from that plan.
LBCC’s President has assigned the work of the Strategic
Plan and Action Steps to various councils, committees,
or teams, and these groups track and measure how
effectively progress is being made. The budget develop-
ment process incorporates the Strategic Plan and Action
Steps through departmental requests that are linked to
the Strategic Plan, ultimately resulting in a Board-
approved annual budget. This budgeting process, and
the final adopted budget, reflect the college’s unified
Vision, Values, Mission, and progress toward the Mission
Goals (Institutional Effectiveness), as well as the Strate-
gic Plan and Action Steps. (Appendix 1.2: Strategic Plan
Executive Summary Including Action Steps)

LBCC'’s budget process seeks to focus attention
around the four priorities of the Strategic Plan, as well
as other requests that surface through institutional
effectiveness and department/division budget decision
packages. This budgeting process follows six stages:

1. Before September, the President convenes a group
that represents various councils and planning teams
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to review the past year’s work on the Strategic Plan
and develop an agenda for the President’s annual
fall retreat.

~

2. Departments and divisions use the summary from
the fall retreat to develop annual departmental and
divisional work plans. Initiatives that advance the
Strategic Plan and Action Steps are welcomed, but
not limited to this.

3. Deans and Directors provide departmental and
divisional summary feedback to their respective Vice
Presidents.

4. College Council, Academic Affairs Council, student
government, employee associations, and other inter-
ested groups or individuals are consulted.

5. The budget team takes all the feedback and prepares
a “Critical Budget Choices™ memo for consideration
by the Board of Education at its November meeting,
This memo represents broad financial choices that,
if endorsed, will allow the college to pursue desired
initiatives through its regular budget process.

0. After Board input and approval, the college prepares
the following year's budget in a manner consistent
with the guidelines received from the Board. Deci-
sion packages are authorized in some instances to
secure the most promising initiatives or to assist in
realigning budget priorities in support of them.
More details about the budget and its connection

with the Strategic Plan can be found in Appendix 1.3

Institutional planning also happens as related to
capital projects, facilities and maintenance planning,
computer resource management, distributed education
opportunities, and other broad initiatives.

The Capital Planning Task Force involves various
college constituencies who make recommendations
for project prioritization and related funding sources.

A current Capital Plan endorsed by the Board can be
found in Appendix 1.4.

The Facilities/Maintenance Department has created
a fixed inventory replacement schedule that sets the life
expectancy of equipment and structures and anticipated
replacement costs. This is also incorporated into the bud-
get process through specified contingency budgets that
are subject to Board approval. More information regard-
ing this can be found in Standards Seven and Eight.

The Computer Resource Management Commit-
tee tracks all computer replacements and technology
upgrades for the college, allowing everyone to antici-
pate when their technology is to be replaced and also
allowing better budgeting procedures for making those
replacements on a regular schedule.

Planning documents related to the LBCC Founda-
tion can be found in Exhibit 1.3

There also is a long-range planning document
related to the college’s e-learning. (For purposes of sim-
plification, this term is used to describe all distributed
or distance operations and programs.) This documenta-
tion can be found as Exhibit 1.2. The e-learning plan
looks at the following: current state of e-learning at

LBCC, internal trends, description of current e-learning

technologies, external trends, emerging technologies,
guiding principles, planning assumptions, and action
plans. Again, a broad college constituency made the
recommendations in this plan; the recommendations
were reviewed by College Council and are incorporated
into the Strategic Plan Action Steps.

On the next page is a visual representation of the
interrelationships between the Mission, Goals, Plan-
ning, and Effectiveness. It is not intended to demon-
strate a process but rather to emphasize connectivity
between the various components.

C. Institutional Effectiveness

Following the 1997 evaluation committee report,
Linn-Benton Community College worked to strengthen
its Institutional Effectiveness (IE) program. The report
and the accompanying recommendation referred to
the need to develop a “broad fundamental understand-
ing ... for a comprehensive institutional effectiveness
program” while also recommending “that an operative,
institutional system be put in place for measuring stu-
dent outcomes, routinely reviewing programs, organiz-
ing data, and planning for improvement to ensure and
validate quality education for students.” By the regular
fifth-year interim report the college had made substan-
tial progress in defining its IE program and educational
outcomes and assessment. The 2004 progress report
showed further improvements in both of these areas.
More information regarding the progress in collegewide
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educational outcomes and assessment is discussed in
detail under Standard Two.

In 2003, a committee was formed to explore how to
make better use of the Collegewide Success Indicators
(CWSI), the primary research document for college
effectiveness. As the committee began looking at the
data collection they were dissatisfied both with the
data and with how the college’s IE process lacked a
consistent focus on institutional information. Although
institutional demographics were collected—some
broad measurements of “success”—nothing focused
on whether the college was meeting the intent of its
Mission Statement. With appropriate approval, this
committee began discussing how to revise the entire
E process. First, the process needed to be made more
mission focused; second, goals needed to be set that in-
dividual work units could use to measure their success
against the broad college success.

What evolved from this group was a focus around
continuous improvement. It was determined that the
primary foci of Institutional Effectiveness should be (1)
planning, (2) implementing, (3) measuring, (4) ana-
lyzing, and (5) improving. Parts of the Mission State-
ment were utilized to develop Mission Goals and College
Priorities (a primary focus for the college in that
year), around which each work unit could organize its
improvement plan. This gave the IE process more con-
nectivity to the mission, as well as helping to focus the
work of individual areas around common themes.

Although this new format gave more coherence to
the Mission Statements and Goals, it did not help the
college develop a better culture of data collection nor
did it help in making data-driven decisions. Each area
of the college made independent choices about what to
work on (related to Mission Goals or College Priorities)
and communicated that with its respective Vice Presi-
dent. Very little sharing took place between work areas,
and there was no venue for sharing “best practices” or
to celebrate “good works.”

The Institutional Effectiveness Steering Committee
(the outgrowth of the original committee to improve
Collegewide Success Indicators) tried to counterbalance
this by creating shepherding teams to review unit goals,
give feedback to those units, and to develop a broad

picture analysis about where the college was going.
Three shepherding teams evolved: one for goals and
priorities related to instruction, a second for community
related goals and priorities, and a third for services and
facilities. The format and content of those reports has
evolved during their time in practice. Currently, the
focus of each report still is a summarization of the work
and progress associated with those goals, but the reports
are becoming a tool for review and guidance. They clar-
ify the quality of what has been done and give direction
in areas where the shepherding team sees either a need
for improvement or a place where growth is desirable.
The reports from these shepherding teams can be found
in the 2003—2004 and 20042005 Collegewide Success
Indicator documents, in addition to the CWSIs of prior
years. (Exhibit 1.1) (See CWSI for IE Steering Commit-
tee membership.) Other data used for IE can be found
in the Graduate Follow-Up Reports. (Exhibit 1.4)

As a way to streamline the collection of these unit
goals, an online version of the college’s Institutional
Effectiveness program was developed. This online ver-
sion provides each work unit an opportunity to view the
best practices of other units. Here, anyone can view the
goals of any area, the progress made toward those goals,
the kind of data collected, the ways the area has used
that data to draw conclusions, and the recommenda-
tions made for future improvement. This Web site can
be found at htfp.//po.linnbenton.edu/ie. In 2005, the
college adopted the new Mission Statement and new
Mission Goals. This online IE process reflects both the
multi-year goal units developed under the older mission
goals and the new goals. The same three shepherding
teams now can review their related goals without hav-
ing to collect paperwork from all corners of the college.

The work through Institutional Effectiveness and
the Strategic Plan Action Steps has pushed many areas
of the college to focus more on the future. As groups
have examined their planning, implementing, mea-
suring, analyzing, and improving, they have adopted
new procedures. Feedback from the college community
has helped facilitate the new budget process. Other
improvement examples include Facilities’ computer-
ized maintenance plans and the Computer Resource
Management Committee’s method of tracking com-
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puter replacements and technology upgrades. Another
excellent example is continuous improvement in the
faculty appraisal system, which has provided a substan-
tive amount of student feedback related to teaching
and learning and led the faculty to make changes in
how they interact with students, particularly around
issues of assessment. Evidence of the change in overall
classroom appraisal numbers is available in the Team
Room. Examples of continuous improvement IE can be
found in Appendix 1.5.

The current IE process allows departments and work
units to show their goals and continuous improvement
not only in relationship to the Mission Goals but the
Strategic Plan Action Steps, professional technical re-
views, recommendations from this self-study, and other
broad college initiatives. This will help areas see their
work in the broader collegewide perspective without
requiring them to do separate work for themselves and
the college.

II. Analysis

The revision of the college’s Mission, Vision, and
Core Values was a valuable process that engaged a
broad spectrum of the internal college community as
well as external constituents. The various groups lis-
tened to one another, built on work done by others, and
generally agreed upon the final outcome. This process
revealed the college’s shared core values. Because of
these revisions, the Mission and Strategic Plan could
be developed with a consistent reference point. Partici-
pants in these discussions continually asked if what was
being said actually reflected the college’s stated values.
Often, rewriting had to take place because the plan did
not reflect those values accurately. The final products
(Mission, Vision, Core Values, and Strategic Plan) are
superior to their predecessors, particularly because of
their interconnectivity. The Mission Statement and
accompanying Goals give a much clearer direction for
Institutional Effectiveness than the prior statements.
The new Goals provide a clearer connection to data
collection. Between the IE process and the Strategic
Plan, the college community gained the ability to do
future planning and measure how well tasks are ac-
complished.

LBCC's Institutional Effectiveness process took a
number of circuitous routes since the last full accredita-
tion visit. To start with, work units were asked to develop
goals and determine whether they met those goals. After
that, collegewide goals and priorities were addressed,
and units were asked to look at their goals in relation-
ship to the collegewide ones. However, the directions
given to the units did not connect the dots between work
units nor fold the information back into the planning
process; the process was still an individual area’s ac-
counting of its own work.

In the last three years the focus was turned toward
each area’s contribution to the overall mission of the
college. Although there still is room for growth in the
college’s ability to close the loop for planning purposes,
substantive progress has been made in this area. The
use of shepherding teams has been helpful and insight-
ful. One difficulty the college still struggles with is fully
embracing a culture of data collection and the use of
that data in making future decisions. Faculty members,
in general, have difficulty seeing their work in the col-
lection of past data and information. Hopefully the tide
is turning and the revisions to the Collegewide Suc-
cess Indicators, a more transparent budgeting process,
broader college conversations about strategic goals,
and strides in educational assessment, will help faculty
see their work more clearly as an integral part of the
college as a whole.

[n 2006 Linn-Benton Community College began us-
ing the Community College Survey of Student Engage-
ment. The information gathered from this survey is
proving to be valuable and directly applicable for teach-
ing faculty. In the Strategic Plan, the first Action Step
makes direct reference to responding to CCSSE data.

Strengths

* The process of rewriting LBCC's Mission, Vision, Core
Values, and Strategic Plan was highly inclusive and
brought together groups and feedback from many
areas, both within the college and in the extended
community beyond.

* Substantial improvement has been made in the
college’s ability to do future planning and commu-
nicating that information to everyone. Systematic
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improvements, particularly in the college services,
provide more effective and visible operations.

Because the Institutional Effectiveness process has
undergone several changes in the last 10 years, it

is much closer to being fully functional. Results
from this focus on continuous improvement are
being seen, both within small work units and in the
broader spectrum of the college.

The Collegewide Success Indicators (CWSI) publica-
tion is more understandable, better focused around
LBCC’s Mission Goals, and is now being read by a
broader cross section of the institution.

More college staff are seeing the value in Strategic
Planning, IE, data collection, and looking into the
future. The college now has cadre of people who see
this as an asset rather than a requirement.

Challenges

Finding appropriate data sources that reflect LBCC's

Mission and Goals, while providing meaning to

individual work units.
The IE Steering Committee continues lo work
with the Institutional Research Office to find
meaningful data sources rather than relying
on easy-lo-collect data. The committee will
also ask individual programs and units
which data would be more meaningful for
them.

Moving the whole college forward toward a culture

of data collection for use in analysis and future

planning,
This is an ongoing issue and one that
seems lo improve in very small increments.
Individual unils assume that data collec-
tion is “someone else’s job.” The nstitutional
Research Office doesn't have the capacity to
assist every work unit in defining, collecting,
and analyzing data. Faculty members’ focus
and lime are consumed with teaching and
learning, leaving them little energy or inter-
est in collecting evidence. Delermining what
kind of evidence to collect, and how much, is
still problematic. This difficulty is not unique

1o LBCC and the college continues to struggle
with how best to reinforce the importance of
good information and the use of i.

* The new Strategic Plan gives direction in four pri-

mary areas: (1) better identify learner goals;

(2) develop and maintain enrollment; (3) revenue

options; and (4) responding to community needs,

but exactly how this will take place—and how

progress will be monitored—is still evolving,
Since implementation of the Strategic Plan
and associated Action Steps is just beginning,
it is hard to know just how the process will
unjfold. A revenue committee has been insti-
tuted to look at ways to expand resources, in-
cluding adding fees. How the committee will
solicit input from various areas of the college,
and whether the Board of Education has an
interest in considering this, is still unclear.
The plan calls for “developing belter systems
lo identify and understand learner goals,”
and “the college supports this economic health
by working with businesses and organiza-
tions lo provide a well-educated workforce.”
1t is still unclear how the college will deler-
mine what direction this lakes, how it will
measure whether the goals are achieved, and
what changes must be made in how the col-
lege operates based on this information.
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Appendix 1.1

Mission, Vision, Core Values & Strategic Plan

Vision

LBCC. . .where learning changes lives.

Core Values
* Pursuing excellence
* Believing in the potential of everyone
* Creating opportunities for success
* Serving our community with integrity
* Celebrating the gifts of diversity
* Igniting creativity
* Awakening the teacher and learner in all of us

Mission

Linn-Benton Community College supporis the dreams of our students by providing comprebensive pro-
grams and services thal are innovative and accessible. We are passionately committed to meeling the edu-
cational needs of individuals, businesses and our communities through learner-centered and life-changing
experiences.

Mission Goals: Our Ten Commitments
We will accomplish our mission by continuously improving our comprebensive educational programs and
services. We will:
L. Provide a teaching and learning environment that supports our core values and builds student success. =
2. Empower students to be life-long learners by incorporating learning strategies throughout all programs.
3. Enable and support student participation in community service activities.
4. Offer a variety of academic opportunities that prepare students to meet their educational and career goals.

5. Partner with public and private P-12 educational institutions to improve the preparation of students for col-
lege-level work, to facilitate their completion of college programs in a timely manner, and to introduce them
to the opportunities of post-secondary education.

6. Facilitate seamless transfer for students seeking to enter four-year colleges and universities through articula-
tion, partnership, innovative programs, and solid academic preparation.

Support the economic development of our region and meet the needs of business and industry by providing
training, retraining, and upgrading employee skills designed to enhance the local workforce.

8. Create fiscal, physical, and social environments that support student success and a positive workplace climate.

9. Enrich student life and the community by providing accessible cultural, civic, and international activities
and classes.

10.Recognize outstanding achievements by students and staff.
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Appendix 1.2

Strategic Plan Executive Summary
Including Action Steps

Strategic Plan
January 2006 through December 2011

In order for LBCC to change in strategic harmony with our community and to remain a leader in post-secondary
education in the state of Oregon, we will focus on the following:

Learners: Develop better systems for identifying and understanding learner goals and
better strategies for helping learners succeed.

¢+ The future of the college depends on high quality programs and services that meet the needs of learners. By
developing better systems to identify and understand learner goals, and better systems for understanding and
implementing effective student success strategies, LBCC will increase the percent of learners who achieve
their goals.

** Revenue: Expand revenue resources.
¢+ The future of the college depends on adequate resources. Current funding sources are not keeping pace
with necessary expenses. By aggressively diversifying and expanding revenue sources, while maintaining
conservative spending practices, the college will be better able to remain fiscally stable. Any available
resources should first be invested in efforts related to this Strategic Plan.
++ Enrollment: Increase enrollment, with special emphasis on recruiting and retaining student
populations that reflect the demographics of our district.
¢+ The future of the college depends on increasing enrollment. The college will do this by providing programs
and services that meet the needs of diverse populations in our district. The demographics (geographic,
racial, ethnic, gender and economic) of our district are changing, and the college’s programs and services
must accommodate these changes.
% Community: Increase our ability to quickly respond to the emerging educational needs of
our community.
¢+ The future of the college depends on the economic health of our communities. The college supports this
economic health by working with businesses and organizations to provide a well-educated workforce. We
will become more proactive in helping businesses and organizations in our district understand the broad
menu of educational support that LBCC is able to provide them. We will increase our ability to respond
quickly to emerging needs.
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October 3, 2006

MEMO
TO: College Community
FROM: Carol Schaafsma, Mike Holland

SUBJECT: Strategic Planning, Executive Summary

For the last few weeks, we have been talking extensively about the Strategic Plan and how it might guide some of
our work over the next five years. Based on discussions in departments and divisions over the last several weeks, this
memo tries to identify a few action steps that will help us advance the Strategic Plan. ' This memo also tries to con-
nect the Strategic Plan to our new budgeting process. Many of you will recall the campus-wide discussion we had last
year about the development of a more transparent budget planning process. At the conclusion of last year’s discussion,
it was agreed that the College would try to connect the development of future budgets with the new Strategic Plan.

To do this, a process was put in place that first had a representative group meet to do an institutional status check
on where the College is in relationship to the Strategic Plan. This meeting of 12 people took place on August 21 and
22 and included managers, faculty and classified. Next, at the President’s annual retreat (September 5) a much larger
group met to discuss the Strategic Plan using some discussion “prompts” provided by the August “status check”
group. The September 5 group provided Rita with ideas for possible “action steps” that divisions and departments
should consider as they develop their work plans and goals for the next year(s). Rita provided these ideas to the col-
lege community in a summary memo dated September 12, and deans and directors have gathered some proposals
from their divisions for specific work on some of the action steps.

The purpose of this memo is to begin to identify those proposals submitted by deans and directors that seem to
hold the most promise for visibly advancing the Strategic Plan. You will note that our list is incomplete (thus the
blank numbers); we expect our discussions over the next few weeks will result in several edits, revisions, and additions
to this list. Our list here is only a place to begin what should be a rich conversation.

Note that the proposals identified here, and those added through later discussion, may have an impact on future
budget deliberations. As contemplated in our new budget planning process, we move now to an extended conversa-
tional period that will include deans, directors, College Council, Academic Affairs Council, and the Budget Team. We
expect to organize and participate in these important conversations over the next five to six weeks.

A final point as you consider the ideas we have identified-- please remember that a Strategic Plan is intended to
focus energy and resources for maximum effect. The proposals listed here, and even those added later, represent only
a small fraction of the issues and causes that are worthy of resources and time. There is much good work that needs
to continue (or start) that is not represented in the few proposals below, and it would be surprising if the other “good
work™ of the college does not result in resource requests. Think of the Strategic Plan as a ship’s rudder; a small piece
of equipment that must be in place to ensure that the ship arrives in the proper port, but the vital rudder is certainly
not the only important part of the larger ship. We will be disappointed if this effort to focus on a few issues inadver-
tently sends the message that these are the only issues worthy of your time.
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LEARNERS

Develop better systems for identifying and understanding learner goals and better strategies for belping learners
> succeed.
The future of the college depends on high quality programs and services that meet the needs of learners. By
developing better systems to identify and understand learner goals, and better systems for understanding
and implementing effective student success strategies, LBCC will increase the percent of learners who
achieve their goals.
This element of the Strategic Plan speaks directly to better identifying and understanding student learning
goals and developing strategies to help learners succeed. The President’s retreat identified five possible ac-
tion steps. Based on feedback and ideas from divisions, we are especially attracted to the following proposed actions:
1. LBCC should use student learning outcomes assessment and data from the CCSSE survey to continue
to help students succeed by constantly improving our teaching and student learning. We already do
this in many ways, but there are some additional projects and efforts that will help us strategically
support student success. Our efforts should include 1) developing effective assessment tools that
provide information about student learning; and 2) adjusting our programs, courses, and teaching
methods in response to assessment data.

2. LBCC should develop strong systems for identifying and tracking student intent, for the purpose of
developing student advising and support systems that are responsive to cohorts of students with
common intent.

3. LBCC should develop stronger, more robust systems for advising part-time students and make avail-
able services and schedules that better meet the needs of part time students.

ENROLLMENT

Increase enrollment, with special emphasis on recruiting and retaining student populations that reflect the
demographics of our district.
The future of the college depends on increasing enrollment. The college will do this by providing programs
and services that meet the needs of diverse populations in our district. The demographics (geographic,
racial ethnic, gender and economic) of our district are changing, and the college’s programs and services
must accommodate these changes.

This element of the Strategic Plan is very simple. LBCC needs to increase its enrollment (recruitment
and retention), and needs to pay attention to district demographics with these efforts. The President’s
retreat identified five possible action steps. Based on feedback and ideas from divisions, we are
especially attracted to the following proposed actions:

1. LBCC needs to become more aggressive with its e-learning efforts, and study the extent to which
we can attract additional enrollment through e-learning. In implementing its e-learning plan, the
College will take these three crucial steps: a) research needs and intent of distance education
students and potential students b) support faculty in developing e-learning offerings through
curriculum development grants and the employment of an e-learning instructional designer;
¢) make the necessary investments to improve offerings using emerging technologies (pod-cast-
ing, web-enhanced instruction, streaming technologies, wireless, etc.).

2. LBCC needs to provide sufficient resources to develop a collegewide recruitment strategy. An
investment in a centralized and coordinated strategy that includes Centers, Divisions, and
Departments is needed.
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REVENUE

Expand revenue resources.
The future of the college depends on adequate resources. Current funding sources are not keeping pace
with necessary expenses. By aggressively diversifying and expanding revenue sources, while maintaining
conservative spending practices, the college will be better able to remain fiscally stable. Any available
resources should first be invested in efforts related to this Strategic Plan.

This element calls for the diversification of revenue sources and the continuation of our conservative
financial practices. The President’s retreat identified eight possible action steps. Based on feedback and
ideas from divisions, we are especially attracted to the following proposed actions:

L. LBCC needs to thoroughly review its practices and assumptions around course fees. It
is becoming increasingly difficult to maintain quality instructional opportunities
because the College cannot provide enough of the materials and equipment that
students need to practice and learn skills. The Board of Education should be
engaged in a policy-based discussion of the proper place for course fees in our
overall revenue structure.

2. LBCC is creating an Entrepreneurial/Efficiency Committee to augment current
entrepreneurial efforts and be continuously vigilant about new revenue sources
and new opportunities. It should be the expectation of the college community
that this Committee produce new proposals for revenue, business ventures, and
entrepreneurial activities for the College on a regular basis.

COMMUNITY

Increase our abilily to quickly respond to the emerging educational needs of our community.
The future of the college depends on the economic bealth of our communities. The college supports this
economic health by working with businesses and organizations to provide a well-educated workforce. We
will become more proactive in helping businesses and organizations in our district understand the broad
menu of educational support that LBCC is able to provide them. We will increase our ability to respond
quickly to emerging needs.

This element speaks directly to LBCC’s responsibility to serve the workforce development
needs of business and industry in our communities. The President’s retreat identified seven
possible action steps. Based on feedback and ideas from divisions, we are especially attracted to
the following proposed actions:

1. LBCC should assess the needs of business and industry with the possibility of
strengthening existing and developing new workforce education, training, credit
courses, and programs that directly respond to industry needs.

2. LBCC should develop an integrated marketing plan to increase internal and community
understanding of the LBCC services for business and industry. Responses to community
needs should be coordinated through a Community Relations Council.
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Appendix 1.3:

Budget Connections to Strategic Plan

BUDGET PLANNING PROCESS

In June of every year, the Vice-Presidents and Director of Fiscal Affairs will meet with faculty and classified representatives
(separate meetings) to review the financial state of the college. Faculty and classified representatives will be asked to share
their views on current budget priorities, and will also be asked to suggest any budget realignments that they believe are
needed. The results of these meetings will be used to help form the agenda for the August planning meeting described in #2
below. (Faculty representatives to the June meeting will be appointed jointly by the President of the Faculty Association and
the faculty Co-chair of the Academic Affairs Council. Classified representatives to their June meeting will be appointed by the
President of the Classified Association.)

In mid-August, the President, assisted by appointed faculty, classified, and management representatives, will review available
IE data, financial projection data, and available data on the College’s progress in regard to its Strategic Plan. Also reviewed
at this meeting will be the recommendations received from faculty and classified staff at meetings referenced in #1 above.
The President and Vice-Presidents will propose further activities to advance the Strategic Plan and/or respond to other critical
needs confronting the college. Participants at the August meeting will critique these proposals in depth.

The President’s annual fall retreat (held early in September) will include all participants from the August meeting plus
additional invitees. The proposals discussed at the August meeting, refined by the critique received at the August meeting,
will form the agenda for the fall retreat. While the fall retreat will allow for some time to discuss the essential wisdom of each
proposal, more time will be spent by participants discussing how proposals might be implemented. Possible “action steps”
for each proposal should be developed.

Following the fall retreat, the President will prepare a Retreat Summary that outlines each proposal and the possible action
steps that are attached to it.

Departments and divisions will be provided copies of the Retreat Summary and shall discuss it. In mid-October, the Deans
will meet with the Vice-Presidents and provide detailed feedback to the Vice Presidents on the results of departmental and
divisional discussion of the Retreat Summary. These critical meetings will determine how much institutional energy and
commitment exists to advance various proposals and action steps. The Vice Presidents will also confer with the Instructional
Council, Academic Affairs Council and the Classified Association on reactions to the Retreat Summary.

The Budget Team will then prepare a “Critical Budget Choices” memo for the consideration of the Board of Education. This
memo will summarize the recommended guidelines that the Board should consider for the development of the following
vear’s budget. The Budget Team’s recommendations will be fully informed by the consultative processes outlined above. The
Budget Team’s Critical Budget Choices memo will be discussed at the November College Council meeting before it is dis-
cussed at the November Board meeting, (Note: the November discussion with the Board only sets general budget parameters;
it is not substitute for detailed budget development).

Following the November Board meeting, the College will begin to prepare the following year’s budget in a manner consistent
with the guidelines received from the Board. Decision packages may be authorized in some instances to secure the most
promising initiatives identified through the iterative processes outlined above. Additionally, the Budget Team may initiate
discussions with Deans about realigning budget priorities to advance promising initiatives.

In the event decision packages are authorized during the course of preparing a budget, the Budget Team will establish clear
guidelines for the submission of proposals. Additionally, the Budget Team will provide Deans an opportunity to discuss and
explain submitted proposals before final funding decisions are made. The Budget Team will also provide clear guidelines and
opportunities for discussion of information technology and equipment requests.

Standard One 23




TEMPLATES FOR STRATEGIC PLANNING

INITIATIVE SUBMISSIONS

Please complete and submit to the appropriate Vice-President with a copy to Jim Huckestein. Submis-
sions will be reviewed by the College Budget Team on November 8, 2006. Please make an appointment
to discuss your submission with the Vice-President before the November 8 Budget Team meeting. Submit
a separate template form for each discrete activity you propose to undertake.

THIS SUBMISSION IS IN RESPONSE TO STRATEGIC PLAN ELEMENT (CHECK ALL APPROPRIATE SPACES):

LEARNERS
___proposed action 1
___proposed action 2
___proposed action 3

ENROLLMENT
___proposed action 1
___proposed action 2

REVENUE
___proposed action 1
____proposed action 2

COMMUNITY
___proposed action 1
___proposed action 2

“PROPOSED ACTIVITY (Narrative description of what you intend to do. Be sure to discuss possible
impact on the resources of other departments, state of any discussions you have had with other
impacted departments. Also note if the activity will have an impact on facilities):

“ESTIMATED COST: (Start with a narrative and indicate if estimated costs are ongoing, one-time, or
mixed. Also indicate if you believe your activity will generate revenue.)

*Contracted Personnel (specify classified, faculty, or management):

Estimated Costs

$

$

$

24

Standard One




*Non-Contracted Personnel (specify type)
L]

*Materials and Supplies (specify purpose)

*Capital (specify purpose)

Submitted By

Estimated Costs

$

$

$

Estimated Costs

$

Estimated Costs

$

May 23, 2006

date

Standard One

CODODODOIIIOOIOOPOOIBIOINITOLULBOUEIEUIUOEUUELELUUULEUULUUN

25



Appendix 1.4:
Capital Planning

MEMO
To: LBCC Community
From: Mike Holland

SUBJECT: Capital Projects

Oregon’s community colleges have been busily working on putting together a consolidated capital request list for the
upcoming session of the Oregon Legislature. As we reviewed our options for LBCC projects to include on this list (each
college has been encouraged to submit three projects), we arrived at the conclusions set out below. This memo, and
the proposed projects, will be reviewed by College Council at its June meeting, and then by the Board of Education this
summer.

If the Board endorses these proposals, it will be essential for planning to begin on the Library/LRC project
immediately. Planning for the projects 3 and 4 will occur once an appropriation is secured for a project.

1. Library/LRC

The College has received permission from Cam Preus-Braly, Oregon’s Commissioner for the Department of Com-
munity Colleges and Workforce Development to remove this $7.5 million project from the State Capital Request
list. This project will now become a $3.0 million project to be financed wholly by college resources (Full Faith and
Credit Obligation) and gift resources.

The scope of the project will be reduced to focus on library and LRC improvements. A planning committee will
need to be convened this summer to begin developing the program of planned improvements. Construction docu-
ments and bidding will occur next winter and spring, with renovations to be done next summer (2007).

The removal of this project from the state Capital Request list will allow us to move ahead more quickly with the
improvements needed in the Library and LRC. The redirection of state appropriated funds to the Science Project
will also allow that project to be properly sized to the improvements that are required.

2. Science/Health Project

This project will replace the Library/LRC project at the top of our State Capital Request list. The request will be for
§7.5 million. If state financing is obtained, the project will be financed by $3.75 million of state issued general
obligation debt and $3.75 million of local match (FFCO). The local match may include (if received and legally
eligible to be considered as a matching resource) a federal earmarked appropriation of indeterminate size and
private contributions. It is also possible that an earmarked appropriation might allow the project to grow in size
beyond the preliminary budget of $7.5 million.

The overall project also includes classrooms that have been added for science and health curricula in North Santiam
Hall, and facility improvements that have been made in Radiologic Technology labs, Dental Assisting labs, and the
Fitness Center. The value of these improvements total §1.029 million, and these resources have come from general
obligation bond proceeds and private gifts.
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The project will be conceived of as a phased project. The first phase will include a new science building to be
located just south of the current HO building; this building will likely have a footprint that allows for roughly
12,500 square feet on each of two floors. The construction of a new building allows for the maximum expansion of
capacity at the lowest per square foot cost; earlier plans for an extensive renovation of ST would not have included
significant growth in overall capacity.

The new building will house chemistry and physical science labs on the second floor and general classrooms and
offices on the first floor. The building will have a second floor entry/connection through the HO/Takena core area.
The exterior of this building will need to have design features that are appropriate to its “front door” location; the
building front will face the Takena entry courtyard.

The first phase of this project will also include minor renovations on the second floor of HO to yield additional
office and general classroom space. Existing space for dental assisting will be minimally disturbed. The first phase
will also enclose the second floor breezeway between HO and ST; this enclosure will provide some student gather-
ing/study space and (perhaps) some office space. It will also provide a convenient entry into the second floor of ST.

The first phase budget is $6.0 million. Scheduling of this project is difficult to estimate, but if the Oregon Legislature
makes an appropriation in its 2007 session, it is possible that construction could begin during the spring of 2008.

The second phase of the Science Project will involve the remodeling of the current ST building. The intent is to
update Biology labs and have them located on the second floor of ST. Other remodeling in ST will be to improve
and modernize general classrooms. Phase two may also include enclosure of the space under the HO/ST breezeway
and improved connectivity between the floors. The second phase budget is $1.5 million.

The college will try to secure a state appropriation for the fully integrated project of $7.5 million. If we are directed
to do so by legislative leaders, this project can be broken into phases. Under legislative direction, a second phase
would become our second-priority project. Regardless of those funding decisions that would have us categorize the
Science Project as a one-phase or two-phase project, the renovations inside ST will likely need to lag a year behind
the construction of the new science building,

Takena Hall

The second college project on the State Capital Request list will be the renovation of the first floor of Takena Hall
and an addition to Takena Hall.

w

This project will involve extensive renovation of the current service areas for financial aid and admissions. This
area will become a new location for counseling and career services; the former counseling career services space
will become a student gathering space. Financial aid and admissions functions will be relocated on the first floor
of a two-story 24,000 sq. ft. addition to the existing building. A new elevator to connect the lower floor of Takena
with second floor services will be added. The second floor of the new addition will house classrooms, flexible train-
ing space, and a limited food service prep area; this space will be available for weekend and evening group training
activities. The second floor will be connected to Willamette Hall to allow weekday use of the second floor for learn-
ing center tutoring and small group instruction. A second connection to the top floor will allow transit to and from
the College Center conference area.
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This project is estimated to cost $6,000,000. The request to the State of Oregon will be for $3,000,000. The local
match will be $3,000,000 and will be provided through a Full Faith and Credit Obligation. If this project receives
a state appropriation through the 2007 legislature, construction and renovation schedules will be reviewed with a
possible start during the summer of 2008. The College will need to review carefully (if the Science Project is also
beginning at this time) how much simultaneous construction activity it can accommodate.
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4.

Industrial Arts
The College will propose a third project for the State Capital Request list. The project that we will propose is
a complete renovation of the existing IB building. This renovation will result in the creation of an advanced
manufacturing technology center. The center will provide space and equipment for rapid prototype production and
training, statistical process control instruction, and computer labs.
This renovation will cost $2,500,000 and require a state appropriation of $1,250,000. A local match of $1,250,000
will be required and this match will be provided through industry gifts. This renovation will be completed during
the summer of 2009.

REQUIREMENTS

LIBRARY/LRC
$3,000,000
(1,500,000 gift, $1,500,000 FFCO, issuance spring 2007)

SCIENCE/HEALTH PROJECT

$8,529,000

(83,750,000 state appropriation, $3,750,000 FFCO and federal earmark, $1,029,000 bond resources and
private gifts)

TAKENA HALL

$6,000,000

(53,000,000 state appropriation, $3,000,000 FFCO)

INDUSTRIAL ARTS
$2,500,000
($1,250,000 state appropriation, §1,250.000 local gifts)

PROJECTS STILL TO BE PRIORITIZED: Remodeling of Forum classrooms, expansion of
Business Division classrooms, and expansion and improvements of kitchen facility.
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Appendix 1.5:
Sample Institutional Effectiveness Reports

Developmental Studies
Educational Partnerships
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Developmental Studies
Improving student placement in reading and writing

Contact Person: Katherine Clark

Relates to LBCC Mission Goal(s):

Accessible Programs 2003-2004 * Student Success 2003-2004 * Student Success 2004-2005 * Accessible Programs 2004-2005
* Teaching/Learning Environment 2005-2006

Dept/Unit Name: Developmental Studies

Description of priority:

We intend to improve placement procedures for students who score at the lowest levels of reading and/or writing on the CPT
and are therefore placed into RD70 and/or WR50. To provide a learning environment appropriate for both groups of students,
those rightly and wrongly placed, we want to collaborate with appropriate others to review the placement process, create
elements which encourage more accurate testing, and implement those elements as possible.

Is this a New or Continuing priority?

New

How does this goal/priority relate to the above Mission Goal/College Priority?

Students will more likely be successful when placed into the correct class. Also, this initial advising will start building advisor
relationship with developmental students.

What is the specific improvement you are hoping for?

Significantly reduced misplacement in RD70 and WR90.

Background information which may be helpful/applicable:

Why have you chosen this goal/priority? What data (if any) did you analyze that relates to the goallpriority?

Our WR50 and RD70 classes are a first-level point of entry for students in Developmental Studies. Placement into these
courses is usually due to scores the student achieves on the CPT. However, in practice, instructors have found that a significant
number of the students more rightly should have been placed higher, which makes us think that their test result may be in
error. Anecdotal evidence suggests many causes: some students do not allow enough time for good testing, some students
simply do not test well, and others do not understand the impact of their initial placement on their college timeline. Starting
in a class that is too low often results in low motivation and attention, wastes the student’s time and money, and can affect
classroom dynamics to the detriment of students appropriately placed in the class.

Duration of this goal/priority : 3 years

2nd of 3 years

Implementing

What action steps will you take to accomplish your Priority/Goal: Who will do what by

when?

L. Identify the stakeholders for collaboration--may include Counseling, Assessment, ODS, ESOL (spring 2005).

2. Decide what interventions might convey to students the importance of getting accurate results (fall 2005).

3. Identify how these interventions might be implemented and what effects they may have on other depts. and processes.
Explore these effects with affected areas to determine what is feasible (fall, winter 2005-6).

4. Develop intervention implementation strategies (who, when, how...to be determined based on strategies).

5. Implement intervention strategies into placement process (summer, fall 2006).

6. Assess whether misplacements are fewer according to classroom instructors (fall-spring 2007).

30 Standard One




3 2 2 A 2 A R R R R RN IIIRRIRRIIRRRRRRNRRRRY

Measuring

What specific data/indicators will you use to measure your effectiveness at accomplishing
this?

Since the problem was identified by classroom instructors, they will be most accurate at identifying if they have fewer
misplaced students.

What is the target you are trying to hit?

Fewer than 10% misplaced students.

Is there a previously determined benchmark for this goal/priority that you are measuring
against?

No

Progress Report

Analyzing
What results (information/data) have you collected?
In collaboration with Counseling and Assessment, two efforts were identified to help increase the validity of CPT results. First,
a video has been identified to precede test administration for new students. This video will explain the sequence of writing and
math courses and draw the connection between their effort en the CPT and the number of classes in the writing and math
sequence they would need to meet degree requirements. A grant request to DEIT was approved, and Media is ready to help
with production summer 2006. Second, Developmental Studies faculty will serve as “placement consultants” at NSO sessions
to meet individually with students who place into WR50 and RD70 (each the first class in their sequences) and fine tune their
placement. Screening procedures will be in place to implement during summer 2006. By combining these efforts, we hope
that overall placement will be more accurate and that those students who place at the lowest levels will have an additional
screening.

Baseline data has been collected:

Since instructors are looking back at class lists, these are only estimates. The data we have suggests that RD 70 misplacement
averages 40% (30-47% in 5 sections).

Perhaps because more individual faculty have taught the class, WR50 misplacement has a much wider range (20-62% with
more sections in the higher end of the range). Since the range is wide and the sample size is small (5 sections), an average is
not as meaningful. Clearly, however, a significant number of students are misplaced, as with RD70.

How do these results compare with the Targets you set?

Results to compare with the baseline data will be collected in the 2006-07 academic year.

What conclusions do you draw from these results?

Historic misplacement is higher than we expected (estimated at 10-20%).

Would you recommend any of these results for others to use? If so, how?
We will continue to collaborate with Counseling.

Improving
Based on your analysis of the data collected what specific improvements do you plan to
make in the future?
None. Continue with implementing the strategies.
If this is only part way through a multi-year goal/priority are there changes you would
make?
Not vet.
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Educational Partnerships
Measuring College Now Success Rate

Contact Person: Patsy Chester

This department/unit goal/priority has completed its duration.

Relates to LBCC Mission Goal(s):

Business and Industry 2004-2005 * College Transfer 2004-2005 *

Dept/Unit Name: Educational Partnerships

Description of priority:

We-are-measuring the success of College Now students who attend LBCC in their “next step” courses-

We want to know how many High School Health Occupations students enroll at LBCC in a health-related program-
This priority relates to Goals 3 & 4 because College Now provides professional technical and transfer courses,
Is this a New or Continuing priority?

Continuing

How does this goal/priority relate to the above Mission Goal/College Priority?
What is the specific improvement you are hoping for?

Background information which may be helpful/applicable:

Why have you chosen this goal/priority ? What data (if any) did you analyze that relates to
the goal/priority?

Last-year-we reviewed a variety of measurement strategies that would measure the success of College Now

Duration of this goal/priority: 2 vears

2nd of 2 years

Implementing

What action steps will you take to accomplish your Priority/Goal: Who will do what by
when?

We-have-selected two College Now courses (WR 121 and MTH 111) to include in this year’s pilot year-
We have met with Institutional Research, finalized measurement strategies, and will gather the appropriate data winter
quarter 2005

Measuring

What Specific data/indicators will you use to measure your effectiveness at accomplishing
this?

Success-of-College Now students in WR 121 and MTH 111 in next writing or math course taken at LBCC compared to non-
College Now students-

Success of College Now students in WR 121 (from one high school) in next writing course taken at LBCC c mpared to non-
College Now students success in higher level writing course from same high school-

Determine number of high school health occupations students who attend LBCC with a major in a health-related program.
Using 2002 as the year for comparison, WR 121 and MTH 111 students who earned an A or B through College Now and
enrolled in a higher level writing course at LBCC will be control group A. Non-College Now students who earned an A or B in
WR 121 and MTH 111 at LBCC and enrolled in a higher level math course at LBCC will be control group B.

Using 2002 as the year for comparison, South Albany High School students who earned an A or B through College Now and
enrolled in a higher level writing course at LBCC will be control group A. Non-College Now students from South Albany High
School who earned an A or B in WR 121 at LBCC and enrolled in higher level writing course at LBCC will be control group B.
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Major of students who successfully completed HSHO course(s) and came to LBCC will be measured.

What is the target you are trying to it?

For College-Now indicators, our target is that College Now students are as successful as or more successful than non-College
Now students in next level courses.

For HSHO we know that of the students who took the class during 1999-00, 2000-01, and 2001-02, 40 - 60% re-enroll at LBCC
at a later date, but we don’t know how many select a health-related major-

Is there a previously determined benchmark for this goal/priority that you are measuring
against?

No

Progress Report
Analyzing
What results (information/data) have you collected?

College Now Student Success

How well do College Now students do in subsequent classes taken at LBCC, in the same subject area? Program coordinators
wanted to be sure that students taking College Now were as prepared to go on to more advanced classes in the same subject
areas, as those students taking the same classes at LBCC. Populations compared in the Spring 2005 study are listed below.
L. Students who had earned an A or B in either WR121 or MTH111 when taken as a College Now class in high school.

2. Students who had earned an A or B in either WR121 or MTH111 when taken at LBCC.

The start year for students to have taken their initial class was the 2001 academic year. The students had two subsequent
academic years to register in a successive writing or math class. When a student in either of these groups registered for, and
received a grade in a successive writing or math class, they were counted in the data.

Writing 121

Data show College Now students as earning an average of 3.12 grade points (calculated on a 4.0 point scale) in their next
writing class, while non-College Now students earned an average of 2.75 grade points in their next writing class. To make
sure no bias existed, based on which high school students graduated from, this analysis was re-calculated using only high
schools represented in both the College Now and non-College Now student groups. These College Now students earned an
average of 3.22 grade points in their next writing class, and non-College Now students in this population earned an average
of 2.70 grade points in their next writing class. Using summary statistics, 90.2% of College Now students passed their next
writing class, while only 80.5% of non-College Now students passed (passing is defined as a grade of C or better). That's a 10%
difference!

Math 111

After analyzing data on the writing classes, the same populations were re-examined for MTH111 and subsequently taken
mathematics classes. These data show College Now students as earning an average of 3.2 grade points in their next
mathematics class, and non-College Now students earning an average of 2.48 grade points in their next mathematics class.
Looking only at the students having graduated from the high schools found in both groups, College Now students earned an
average of 3.2 grade points in their next mathematics class, while non-College Now students earned an average of 2.73 grade
points in their next mathematics class. Using summary statistics, 70.0% of College Now students passed their next math class,
while only 59.1% of non-College Now students passed. Thats another 10% difference!

Health Occupations Student Persistence

A related question is whether students move into health coursework at LBCC after participation in high school health
occupations classes. In the 2001 academic year, 180 high school students participated in the health occupations courses.
Of these, 79 (43.9%) came to LBCC after high school, and 19 (24.1%) of these chose to enter additional classes in health
occupations. The percentage of students entering LBCC directly from local high schools has averaged 30% over the past five
years, making it reasonable to assume that HSHO classes are influencing students decisions to go on to higher education.
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How do these results compare with the Targets you set?
For WR 121 and MTH 111, the results well exceeded our target, which was that these students who took a higher level writing
or math course at LBCC were as successful or more successful than non-College Now students.
We set no target for number of students who successfully complete HSHO course(s) register at LBCC in a health-related major
within two years. Using this first year of data as baseline, we will continue this measurement.
What conclusions do you draw from these results?
The College Now WR 121 and MTH 111 students are well prepared for a higher level writing or math course. The grades and
credits students earn through College Now program truly reflect the students” ability; the standards are not “watered down”
for College Now program.
Some HSHO students are continuing on to LBCC in a health-related program; others are attending LBCC in a non-health
program. For both populations, HSHO has met our goal of exposing students to health careers, with the result being some
develop/refine an interest in health careers and others do not. Additionally, some students may be enrolling in health-related
programs at other postsecondary institutions.
Would you recommend any of these results for others to use? If so, how?

Improving
Based on your analysis of the data collected what specific improvements do you plan to
make in the future?
Next steps will not focus on improving as much as they will focus on expanding research and follow-up of additional College
Now students and programs. These results will be shared extensively to all appropriate internal entities, as well as high school
students, parents, counselors and legislators.

If this is only part way through a multi-year goal/priority are there changes you would
make?
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I. Overview

Linn-Benton Community College offers a compre-
hensive educational program serving almost 24,000
individuals each year. Nearly 6,000 attend full time,
making LBCC the sixth largest community college in
Oregon for FTE and head count. An average of 30 per-
cent of in-district high school graduates come directly to
LBCC after graduation.

The college operates on a quarter term system
consisting of three 11-week terms and a summer term
of shorter duration.

LBCC was established in 1966 as a two-year pub-

lic college to serve the residents of Linn and Benton
counties. Students attend for many reasons: to obtain
employment training, to improve their existing employ-
ment skills, to begin four-year college programs, or to
enrich their lives through learning.

Because students’ needs are so diverse, LBCC offers a
variety of educational opportunities, including general
education courses, career and technical training, lower-
division college transfer courses, continuing education
classes, lifelong learning opportunities, distributed
education, credit courses during evening hours and
weekends, adult basic education programs, and educa-
tion programs for students with disabilities.

Through its Albany campus and community educa-
tion centers in Corvallis, Lebanon, Sweet Home, and at
other locations throughout the district, a wide variety of
credit and noncredit classes are offered. Some of these
courses are transferable and can be taken for credit;
others are noncredit, special interest classes. Additional
special educational services for the community include
Business and Employer Services, which serves the needs

STANDARD TWO

Educational Program & Its Effectiveness

of the business and industrial community; the Family
Resources and Education Department, where classes,
workshops, consultations, and other special services
help strengthen families; the Cooperative Work Experi-
ence and Service Learning Program, in which students
receive practical experience in jobs related to their fields
of study; and Life and Employment Development, which
encompasses the JOBS and the Turning Point Transi-
tions programs.

The LBCC/0SU Degree Partnership Program allows
students to be admitted to, and enroll simultaneously
at, both LBCC and Oregon State University. Students
participating in this program complete one application
process and may choose to have access to OSU housing
and to the student services at both institutions while
seamlessly progressing toward a bachelor’s degree.
LBCC also provides classroom space on its campus for
students to take courses offered by Linfield College.

LBCC has continued to expand opportunities for
high school age students through partnerships with
area public and private high schools. Through the
College Now Program, high school students may receive
college credit for college-level coursework they complete
in high school. The Alternative Learning Opportunities
Program provides classes at LBCC for students referred
by their local high schools.

LBCC prepares an annual catalog and quarterly class
schedules. (Exhibit 2.1) The schedules are distributed
to all mailbox holders in Linn and Benton counties.
Additionally, through the online Student Information
System Web site, quarterly schedules are available for
student advising and registration. In 2005-2006, LBCC
scheduled approximately 2,000 credit and noncredit
classes each term.
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The Vice President for Academic Affairs is the chief
academic officer and is responsible for the planning,
development, supervision, and evaluation of instructional
programs at the college. Her responsibilities purposely
overlap with the areas of responsibility of the Vice President
for Student and Administrative Affairs, who has primary
oversight and supervision of the administrative and service
areas of the college. The two Vice Presidents work in an
environment of shared and collaborative decision making
with regard to academic and administrative matters.

Within the governance model of LBCC, four councils
and committees share responsibility for establishing
and maintaining the highest standards of purpose and
practice in the administration of academic affairs at the
college: Instructional Council, Academic Affairs Coun-
cil, Instructional Standards Committee, and Curricular
Issues Committee.

Membership in the Instructional Council, which is
organized under the leadership of the Vice President for
Academic Affairs, consists of Deans, Associate Deans,
and Directors responsible for managing instructional
programs. The primary purpose of the Instructional
Council is to assure the effective transmission of infor-
mation and the exchange of ideas between and among
instructional managers and to advise the Vice President
for Academic Affairs regarding the needs, priorities, and
effective practices of instructional operations.

The Academic Affairs Council (AAC) is organized
under the leadership of administrative and faculty co-
chairs. The administrative co-chair is the Vice President
for Academic Affairs; the faculty co-chair is elected by
faculty members of the AAC and serves a term of one
year. AAC membership is representative of the entire
college instructional staff, including faculty Depart-
ment Chairs, instructional managers, a student, and
representatives from Student Services. The AAC serves
several purposes: (1) to assure the effective transmis-
sion of information and the exchange of ideas between
and among the instructional leadership of the college,
students, the Instructional Council, and College Council;
(2) to provide a routine communication link among fac-
ulty and administrators responsible for the delivery and
or support of instruction; (3) to initiate and recommend
academic policies, educational standards, curricula, and

academic regulations to the Vice President for Academic
Affairs; (4) to propose administrative rule and Board
policy recommendations to the College Council; and
(5) to propose recommendations relating to academic
affairs and educational issues to the Vice President for
Academic Affairs.

The Instructional Standards Committee and the Cur-
ricular Issues Committee are standing committees that
further accomplish the purposes of the AAC (Exhibit 2.2).
The Instructional Standards Committee acts in an advi-
sory capacity on all academic rules and regulations for
the college, with special attention given to the review and
development of policies and procedures that guide admis-
sion and college academic regulations. The committee
also serves as a review panel on academic suspensions,
financial aid suspensions due to academic standards of
progress, and degree waivers and exceptions.

The Curricular Issues Committee, in association
with the Academic Affairs Office, defines and commu-
nicates processes to be used in developing or modifying
the college’s curricula. The committee reviews and
makes recommendations regarding the development
or revision of general education requirements for the
college’s various degrees and certificates. It also recom-
mends criteria to be used in identifying courses that
may be applied to the general education requirements
of the college’s degrees and certificates.

The college is organized into eight divisions and 37
departments, each of which provides components of the
total instructional program. Instructional programs are
clustered within departments based upon their relation-
ship to one another, to transfer degree programs, and to
similar occupational groupings. Community education
is organized as a separate instructional component
under the Academic Affairs Office and is delivered
throughout the district.

Specific degree requirements are described in the
college catalog. All students seeking career and techni-
cal certificates (more than 45 credits) and degrees
must demonstrate computer competency and general
education related instruction outcomes, either through
instruction embedded in program coursework, through
specific coursework related to these outcomes, or pro-
gram entrance prerequisites.
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Although the college requires a2 minimum of 90
credits and sets a maximum of 108 credits for two-year
degrees, most programs require between 90 and 95. A few
programs, such as welding and nursing, are at the up-
per end of this scale. The one-year certificate programs
require 4050 credits for completion. The transfer
curricula provide opportunities for students to choose
electives. In many career and technical programs this
option is limited, but there is flexibility in courses to be
taken for the general education requirements.

The Associate of Applied Science (AAS) degree is
intended primarily to lead students directly to employ-
ment in a specific career. Awarded to students who
complete the requirements of a specified, two-year
career and technical program, this degree is offered
in 2 number of interest areas. The 2006—2007 college
catalog (Exhibit 2.1) lists the degrees and certificates
that LBCC offers. Certificates are awarded to students
who complete specific requirements within a career and
technical major.

The Associate of Arts Oregon Transfer degree (AAOT),
which is offered without a designated major, will satisty
the lower-division general education requirements of
any institution in the Oregon University System (but
not necessarily school, department, or major require-
ments with regard to courses or GPA).

The Associate of Science Oregon State Direct Transfer
(AS) degree is a lower-division degree intended to
facilitate the direct transfer of LBCC students to Oregon
State University and to serve students enrolled in the
LBCC/OSU Degree Partnership Program. Although
it was designed for students in the LBCC/OSU Degree
Partnership Program, it is not limited to them.

The Associate of General Studies (AGS) degree is
awarded to students who complete a two-year curricu-
lum, which may include both transfer and nontransfer
credit coursework. Students may apply courses from
any program of study available at LBCC to earn an AGS
degree.

All LBCC degree and certificate programs are state
approved. Applications for new Applied Science de-
grees or certificate programs must undergo a rigorous
process, beginning with approval by the LBCC Board
of Education. First, a letter of intent is written by the

department and reviewed by the Academic Affairs Of-
fice. The letter of intent is then forwarded to the state’s
Department of Community Colleges and Workforce
Development, which conducts inter-segmental adverse
impact notifications as the first step prior to formal
application for program approval. Provided there are
no adverse impact claims, faculty may then complete
research supporting the application for new program.

The local advisory committee and the Academic
Affairs Office review and approve the formal program
application before it is forwarded to the state. The state’s
Office of Professional Technical Education staff reviews
and makes recommendations to the Oregon Board
of Education—the official body that authorizes state
funding and state approval of new degree and certificate
programs.

All degree and certificate programs (of one year or
more in length) at LBCC contain a substantial and
coherent program of general education or a program of
related instruction. Specific general education or related
instruction requirements for each degree and certifi-
cate program are published in the general catalog,.
Departments or programs suggesting changes to the
general education requirements must submit them
to the college’s Curricular Issues Committee. Recom-
mendations from the Curricular Issues Committee are
forwarded to the Vice President for Academic Affairs for
final approval.

For all AAS degrees and two- and one-year certifi-
cates, the general education/related instruction require-
ments matrix (Appendix 2.1) identifies the courses that
fulfill the general education and related instruction
requirement. The criteria and activities used to measure
whether these are achieved are included in Appendix 2.2.

The Oregon Transfer Module is 45 credits of an as-
sociate degree. It is not a degree or certificate. Complet-
ing the Oregon Transfer Module allows a student to
seamlessly transfer 45 credits of general education re-
quirements to any Oregon community college, Oregon
University System institution, or participating Oregon
independent college or university. The receiving institu-
tion may specify additional coursework that is required
for a major, or for degree requirements, or to make
up the difference between the transfer module and the
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institution’s total general education requirements. For
module requirements, see Exhibit 2.1.

A. Educational Assessment and
Effectiveness

Since 1999, when a group of 20 faculty and manag-
ers worked closely with Dr. Ruth Stiehl from Oregon
State University to learn how to design and construct
curriculum using an outcomes-based model, all certifi-
cate and degree programs have moved toward identify-
ing program learning outcomes. (Exhibit 2.3)

The curriculum improvement process at LBCC fol-
lows the basic principles of good curriculum design by
answering the following questions: (1) What are the
intended learning outcomes? (2) What content is most
appropriate? (3) What teaching approaches or activities
are most effective? (4) How should the learning activi-
ties be organized? (5) How will the information from
assessment be used to improve student learning success?

Generally speaking, the steps faculty are taking at
LBCC follow the order of the principles listed above. It is
important to note that curriculum development, assess-
ment, and improvement at LBCC is an ongoing process
conducted concurrently at three levels of the college: the
institution level, the program level, and the course level.

LBCC continues to move forward with an initiative to
establish and assess program learning outcomes for all
degree and certificate programs. Currently, all certificate
and degree programs have identified program learning
outcomes, and a majority of programs have progressed
well beyond the initial steps of the process (summarized
below) and are using the outcomes model to revise
course outlines and develop program assessment plans.
(Exhibit 2.3):

Step 1. Identifying the intended learning outcomes for
the degree or certificate program.

Step 2. Mapping the curriculum.

Step 3. Developing course outcomes and assessment tasks.

Step 4. Delivering the curriculum and assessing
learning.

After engaging in the first three steps described
above, the next phase is an ongoing one—delivering
the curriculum to students, assessing their learning,

and making informed decisions when revising the
program curriculum.

Courses and programs are reviewed annually during
the development of the general catalog. An in-depth
review of program learning outcomes and other success
indicators is done as part of the program review cycle.
Currently, only career and technical programs conduct
these reviews; however, it is anticipated that all programs
will become part of a scheduled three-year review cycle.

A Professional Technical Education Program
Improvement and Review Plan (Exhibit 2.4) is a
systematic process for studying the vitality of a program
of study—its relevance, currency, effectiveness, and ef-
ficiency. On a scheduled three-year rotation, a program
review team (consisting of the department or program
chair and faculty of each career and technical program,
advisory committee members, and students, assisted by
the Academic Affairs Office and Institutional Research
staff) collects multiple measurements that indicate the
health of the program. The program review plan is a ve-
hicle for pro-action; it allows the faculty to see trends as
they evolve; to identify strengths and weaknesses in the
curriculum; to compare the program’s stated goals with
real outcomes as reported by employers and graduates;
and, most important of all, to take timely, planned, cor-
rective action as appropriate.

Within the context of measuring the effectiveness of
the college, the program review allows faculty and ad-
ministrators to assess the program’s contributions to the
college’s mission, values, and goals, and to plan imme-
diate multiple-year initiatives that support and enhance
the college’s effectiveness in serving its students and the
community.

An important part of the review for all state-approved
career and technical programs is a formative review as
evaluated against nine qualitative “process standards,”
each of which is further defined by quality indicators
and considerations. All nine standards must be met. In
instances when standards are “partially met” or “not
met,” the career and technical program must explain
why and list improvements needed to fully meet the
standard.

Review data are organized into a report that sum-
marizes the findings and recommends desirable action
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to improve the program and to enhance its strengths.
Recommendations become part of an action plan that
delineates activities, personnel, and time lines appro-
priate to recommendations. As a result of the program
review, curriculum may need to be modified, faculty
may need professional development to remain current
in the field, or equipment may need updating,

The Professional Technical Program Review and
Improvement Report (Exhibit 2.4) is a compilation of
program results and becomes an institutional docu-
ment that informs and becomes a part of the college’s
goal-setting and institutional effectiveness cycle.
Program goals will also reflect other college priorities, as
indicated in Board-approved, collegewide goals and in the
Strategic Plan. The program review cycle is planned to

coincide with individual program re-accreditation visits as -

appropriate, thus minimizing duplicate work. Similarly,
as surveys are developed and assigned, instructional
staff gather data that can be used in multiple manda-
tory reports, such as the Collegewide Success Indicators,
again trying to minimize time and effort.

LBCC has identified general education outcomes at
the program and course level, and faculty have been
engaged in assessing these outcomes. LBCC has been
most successful at assessing general education and
related instruction at the course level.

Several assessment projects have been designed to
determine the effectiveness of LBCC’s general education
program:

1. Arts and Communications

Division Assessment Project

The Arts and Communication Division has un-
dertaken an initiative to identify general education
outcomes required in AAOT and AS degree programs
and to assess them at the “program” level. Faculty have
identified core general education learning outcomes for
courses that satisfy the arts and letters (AAOT degree)
or literature and the arts (AS degree); the social science
(AAOT degree) or social processes and institutions
(AS); and speech communication (AAOT, AS, and AAS
degrees). All learning outcomes identified in these
areas will be included in courses that meet these degree
requirements; at least one outcome will be addressed

with increased breadth and depth as determined by the
instructor.

In this project, students are assessed for each of the
identified outcomes in a formative process (assessment
that is designed to provide prescriptive feedback to
students and to inform them and the instructor about
next steps in the instructional process). The “focused”
outcome (increased breadth and depth) will be assessed
in a summative process (quantitative grading and judg-
ment about the student’s achievement of the outcome).
This summative assessment is reviewed holistically by
a group of faculty to determine how successfully the
outcomes are being met and where or how potential
improvement in instruction might occur. Exhibit 2.5
includes results from the past two years of general
education assessment.

2. Curriculum Planning Day

Assessment

Each fall inservice since 20032004, an entire day
for all instructional faculty and managers has been
dedicated to curriculum development and planning,
During fall inservice 2005, the focus was on the as-
sessment of learning outcomes—primarily on how
faculty use assessment results for the improvement of
teaching and learning. Half of the day was spent in
cross-discipline conversations about program outcomes
and assessment, resulting in rich discussions about best
classroom and program assessment practices. The re-
sults of those discussions were shared with all attendees.
(Exhibit 2.6) During fall inservice 2006, the curriculum
planning day was used to review various methods and
templates for assessing and tracking student learning
outcomes, with the intent of developing a model for
collegewide application.

3. College and Department
Goal Setting

Goal setting as it relates to teaching, learning, and as-
sessment is part of the institutional effectiveness process
at LBCC. Goals relating to teaching and learning are set
at both the institutional level and at the departmental
level; the college’s priority since 2004 has focused on the
establishment of rigorous student learning outcomes for
all programs and the measurement of student learning
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through thoughtful assessment strategies. Since the last
accreditation visit in 1997, individual department goals
have been related to the outcomes assessment theme.
(Exhibit 2.7) LBCC's activities relating to the assessment
of student learning as part of its Institutional Effective-
ness process is referenced in Standard One.

4. Program Effectiveness Teams—

Math and Science Division

[n 2005, Math and Science faculty formed a
Program Effectiveness Team (Exhibit 2.8) designed to
work with members of departments and other campus
offices to plan and implement a process of continu-
ous improvement. The primary focus of the team is to
facilitate the development and determination of indica-
tors and the collection of information to better assess
program effectiveness. Each team member is a Program
Effectiveness Coordinator for their department.

5. Community College Survey of
Student Engagement (CCSSE)

In addition to having conducted the ACT Student
Opinion Survey for several years, during the spring of
2006 LBCC administered the Community College Survey
of Student Engagement. Results became available for
utilization by the college in July 2006. College Coun-
cil, the Institutional Effectiveness Team, and faculty
developed a plan for communicating, understanding,
and using the results. The decision to conduct the
CCSSE survey and ensuing utilization activities is further
evidence of the college’s commitment to finding stronger
ways to reflect and act upon the quality and integrity of
its learning environment. CCSSE “student engagement
benchmarks” and detailed results are being integrated
with strategic planning and institutional effectiveness
efforts as well as reported in the CWSI.

Although specialized accreditation is time-consum-
ing and requires financial resources, it provides an
excellent comparison of LBCC programs with similar
programs throughout the country and state. It also reaf-
firms the program staff's belief in the quality of its pro-
grams. In addition, the national and state accreditation
recognition provides an opportunity for marketing. The
following LBCC programs have specialized accreditation
(Exhibit 2.9):

* Dental Assistant — American Dental Association,
Commission on Dental Accreditation

* Emergency Medical Technician — Oregon Health
Division, State Department of Education

* Associate Degree Nursing — National League for
Nursing, Oregon State Board of Nursing

* Medical Assistant — Commission on Accreditation of
Allied Health Education Programs

* Automotive Technology — National Automotive
Technicians Education Foundation

B. Instructional Programs

1. Arts and Communication Division

a. Art

The Art Program aims to build the student’s profi-
ciency in the visual arts. Foundation studio classes provide
experience in drawing, painting, compositional design,
color design, 3-D design, photography, ceramics, digital
imaging, and journalism. Lecture courses in art history
and understanding art embrace the universal experi-
ence presented through art. The curriculum serves the
community’s needs in general education, lower-division
college transfer courses, career and technical training,
and personal enrichment by providing a variety of learn-
ing opportunities. Historical and cultural perspectives
regarding visual expression are explored in all art courses.

Many art courses fulfill the general education re-
quirements for the Associate of General Studies degree,
AAOT (Oregon Transter), AS degree (as mentioned
earlier) the Oregon Transfer module, and other areas
requiring arts and letters electives for students plan-
ning to continue their education at the university level.
Students taking art courses consists of those planning
a career in architecture, fine art, art history, digital
imaging, education, graphic design, interior design,
or museum studies. The digital imaging and graphic
design curricula rely heavily on Art Department courses
as a foundation for their programs.

Studio classes combine traditional lecture/lab
format with a requirement for rigorous out-of-class
work. Students participate in field trips, facilitated
group critiques, and are responsible for a cumula-
tive portfolio of work. Art history and art appreciation
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courses are taught with the newest technology, includ-
ing digitized imagery and Internet resources, as well

as traditional lecture format. Online instruction is
available for certain photojournalism courses. Class-
room instruction is augmented by artist guest lectures
and on-campus exhibitions in the college’s gallery/lab.
Practicum experience is available through the CWE
Program where students can earn credit for working

at the Corvallis Art Center, local print shops, and other
venues. The department currently is transitioning into
an all-digital-image collection for use in lecture and re-

search. Diverse student needs are met by working closely

with the Multicultural Center, the Learning Center, and
Disability Services. Tutoring is available through these
programs.

Many improvements in curriculum and facilities
have been made recently. Some curriculum improve-
ments include: (1) separating the Art Program from
the Graphic Design Program to create an independent
Fine Arts Program linked to the AS degree at OSU;

(2) establishing areas of concentration within the AS
transfer module to reflect specific curricular tracks
and areas of focus; (3) establishing a half-time gallery
curator position responsible for implementing a robust
schedule of exhibitions as well as lectures and related
cultural events funded by LBCC. Facility improvements
include: (1) remodeling of SSH-211 to accommodate a
larger student class size, funded by LBCC Foundation;
(2) construction of a new building (North Santiam
Hall) to house classrooms, faculty office space, gallery
storage areas, and exhibition areas; (3) expansion of
the Benton Center Ceramics Lab; and (4) addition of
new equipment (sculpture stands, drawing benches,
metal easels).

Strengths

e All faculty members are well-versed in presenting
classroom instruction via various learning styles.
Accommodation of different learning modalities is
built into class structure, and instructors are sensi-
tive and responsive to students’ learning needs as
they arise. Through these student-centered learning
philosophies, the staff also works to improve cultural
competence in the classroom.

e Course content is strongly supported by rigorous
end-of-term portfolio sessions, allowing for faculty
self-examination of concepts covered by course work.
Course content is monitored to conform to standards
taught nationwide.

e Adjunct instructors are strongly supported through
routine inclusion in faculty meetings and are encour-
aged to participate in reciprocal class observations
with full-time faculty and in mentor partnerships.

e Each member of the faculty has demonstrated con-
sistent growth in the area of professional develop-
ment, as witnessed by the selection of two faculty
members to teach in international programs in Italy
and England during the 2005-2006 academic year.
As working artists, each member of the art faculty
has maintained a regular schedule of professional
exhibitions in local and regional galleries.

Challenges
e With an increase in equipment for the lab classes, cur-
rent lab space in SSH-211 is becoming overcrowded.

The department will assess the possibility for
remodeling and/or expanding of a room to
incorporate storage area/washroom, and
explore the possibility of expanding the studio
lo include part of adjoining music room.
Information will be gathered on the ramifi-
cations of expanding lab space and the cosls
lo the college. The department plans to work
with the Division Dean, Facilities, staff. and
LBCC Foundation for grant sources.

e Fluctuations in student enrollment in the first year
of the Digital Imaging and Fine Art programs render
staffing and scheduling of art classes problematic.

The department plans to quantify historic
Sluctuations, identify causes of fluctuations,
project future fluctuations, develop retention
strategies. and coordinate goals of the two
programs (Digital Imaging and Art). Flex-
ibility will be built into scheduling and staff-
ing projections for the 2007 school year, and
numbers in the adjunct part-time pool will
be increased. Information will be gathered
regarding enrollment statistics for digital
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imaging, and problem areas for students will
be targeled through use of a student survey.
This will be done in conjunction with Digital
Imaging and Fine Art facully, the Division
Dean, and students. This information gather-
ing process might involve an initial survey of
incoming students to determine their shorl-
and long-term goals that would be compared
lo an end-of-year completion survey. This
survey would chart student atirition rates
within programs, student satisfaction with

the curriculum, and needs assessments for
Juture program changes, additional classes,
and other student-related issues.

b. English

The English Department offers courses in writing,
literature, and humanities. In support of LBCC's mission,
the writing courses available through the English Depart-
ment aim to improve students’ ability to express them-
selves clearly in written and oral communication; to think
clearly; to use sources responsibly; and to read, analyze,
organize, draft, and revise their written work. A student
can earn the AS degree with a concentration in English:
Literature, a concentration in English: Creative Writing, or
a concentration in English: Technical Communications.

The English Department serves primarily as a service
department offering courses that meet general educa-
tion and program requirements. The department works
closely with area four-year colleges to assure transfer-
ability. An increasing number of LBCC’s students are
part of the Degree Partnership Program with Oregon
State University. The department also has a close work-
ing relationship with area high schools in the College
Now program.

All faculty members emphasize active and collab-
orative learning, critical thinking, active reading, and
formal and informal writing assignments. Many com-
position and technical communications courses are of-
fered at least one class period per week in the computer
classroom. Many composition and literature courses are
offered online. Unique to LBCC, the basic composition
courses WR115-WR123 are offered in the conference-
based writing lab classes on the Albany campus and at
all of the centers.

The English Department continies to be successful
in preparing students to become effective writers and
thinkers despite significant staffing issues over which
the department has no control. With eight full-time and
26 part-time faculty, too much time is focused on man-
aging personnel instead of on curriculum development,
best practices, and Institutional Effectiveness activities.

The English Department has participated in colleg-
ewide outcomes work and developed English Program
Outcomes (Exhibit 2.3) as well as Course Outcome
Guides for 20 of the 25 current English courses in line
with the English Program Outcomes. Several represen-
tatives from the English Department are participating
in a yearlong assessment pilot project. At the end of the
year (summer 2006) an assessment team reads class
samples to assess the class's ability related to course
outcomes. The English Department has developed
outcomes for the LBCC Writing Program (Exhibit 2.10)
and completed outcome guides for 12 of 15 writing
courses.

Strengths

* One of the major ways student success can be
achieved and standards maintained is by making
certain that students are taking the writing course
that is appropriate for their writing skill level. The
CPT exam is administered to all students entering
LBCC. The writing score mandates their placement
in a particular writing course.

* At the end of the quarter, holistic grading of final
writings for WR115 and WR121 also guarantee the
student’s capability to advance to the next level of
writing. The grading of these exams by two instruc-
tors other than their class instructor assures objectiv-
ity and competence.

* Because adjunct faculty comprise the majority of the
department, the department works hard to include
adjunct faculty in written communications, depart-
ment meetings, grading sessions, inservice activities,
and curricular planning. New adjunct faculty mem-
bers are mentored and all adjuncts are given choices
and advance notice about their teaching schedules.

* The English Department connects with other depart-
ments through a faculty support program that offers
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support materials, mini-workshops, and one-on-one
consultation to faculty across campus who want to
do a more effective job of designing, implementing,
and evaluating student writing in their classes.

e The Writing Center offers students individual help
on writing assignments on a drop-in basis and the
opportunity to engage in self-directed work on com-
puters with the availability of occasional guidance.

Challenges

* The large number of adjunct instructors poses prob-
lems for training, communication, and consistent
and coherent curriculum.

The department recommends the use of
expanding technology to explore additional
methods of communication and training.
The college should place a higher priority on
department professional development to meet
the schedules of faculty who work different
schedules and at various locations.

® Class enrollment patterns in English and writing
classes seem to be changing, which causes low-en-
rollment classes.
The department will review course offerings
and scheduling patterns to analyze these
changes and adapt to the shift in student
enrollments. as well as to develop online and
lab versions of courses that can be added at
the last moment. A system will be developed
Jor analyzing placement scores early in year
lo predict demand for WR classes later in
the year. and o work with departments to
identify appropriale writing prerequisite for
classes that require a lot of writing.

c. Foreign Languages

The Foreign Language Program aims to build
language proficiency while helping students understand
and appreciate the history, culture, and perspectives of
other countries.

LBCC’s classes support all transfer programs and
general education. In addition, several LBCC programs
require first-year Spanish. Some examples are Animal
Technology: Dairy Management, Horticulture, and

Medical Assistant. Currently, Spanish is the only foreign
language degree offered at LBCC.

The Foreign Language Department consists of two
full-time and two adjunct faculty members. Previously,
the department had only one full-time faculty member
and four to five part-time instructors. The new ratio has
helped integrate a more solid team and has proved ben-
eficial because full-time faculty members have more
time and resources to fully commit to the college. The
excellent quality of instruction of all foreign language
instructors is evident in student evaluation reports.

Strengths

* Adjunct faculty are invited to every departmental and
division meeting, and open and frequent communi-
cation takes place between adjunct and contracted
faculty. Adjunct faculty also take an active role in the
department. All share materials, ideas for activities,
and talk about issues, best practices and instruction-
al related issues. In a department where traditionally
the majority of the instructors have been adjunct
faculty, their involvement is a key factor for the suc-
cess of LBCC's students.

* Foreign Language has made a considerable progress

in the development of learning outcomes. Program
outcomes have been identified and mapped indi-
vidually for each course, and the department cur-
rently is involved in assessment of the outcomes for
the last of the classes in the sequence of the second
year. The focus on outcomes has allowed enriching
conversations within the department and in the Arts
and Communications Division. An obvious result of
the implementation of outcomes has been a more
cohesive program.

* The department has increased connections with lo-

cal high schools through the College Now Program.

* Through a collaboration with Oregon State Universi-

ty that was established more than a year ago, LBCC’s
Foreign Language Department offers six classes per
year at the OSU campus. Although the main objec-
tive of the collaboration was to help OSU meet the
demand for first-year Spanish classes, an additional
benefit has been the better articulation between the
two programs.
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Challenges

* Most students take only two terms of Spanish, result-
ing in lower third-term enrollments for SPN 103.
Support services such as tutoring will be
increased as a way lo increase relention, and
the benefits of compleling at least one full
year of a foreign language will be empha-
sized in SPN 101 and SPN 102 classes.

* Because adjunct faculty teach many classes, it is
important to retain these faculty members.

The department will attempt to keep or in-
crease the ratio of full-time faculty and part-
time facully and reward their bard work.
However, this action requires support from the
college administration as well as adequate
Sinances.

e Itis achallenge to find and improve assessment
tools for program outcomes and the program in
general.

The department will design and implement
assessment lools for all outcomes.

* Spanish language skills and understanding of Span-
ish culture are very much needed in this community.
The department will continue lo talk with
commaunity organizations about their needs,
and develop courses such as Spanish for Edu-
cators or Spanish for Health Care providers.

d. Graphic Arts

The Digital Imaging and Prepress Technology
Certificate is a one-year, open-enrollment program. The
program operates with two sections of 20 students.

The Digital Imaging and Prepress Technology Cer-
tificate Program is dedicated to training students for en-
try-level positions in the printing and publishing fields.
The curriculum provides learning experience consistent
with the needs of potential employers utilizing the latest
industry-standard imaging software on both Macintosh
and PC platforms. Projects provide opportunities for
students to deal with clients and to accept responsibility
for deadlines and quality control. Courses are highly
sequential; only students who follow the recommended

sequences for the certificate may be assured of complet-
ing the program in one year.

Potential graphics majors make application to the
Graphic Design Program upon successfully complet-
ing the Digital Imaging one-year certificate (or after
demonstrating comparable mastery of the subject
matter) in June. A specific submission portfolio format
is stipulated in an effort to promote objectivity. Portfolio
contents and selection criteria have been developed in
conjunction with the Graphic Arts Department Advisory
Committee, the Oregon Community College Design
Educators group, numerous alumni, and regjonal
design professionals. Up to 20 individuals are then
selected to begin the Graphic Design Program.

The Associate of Applied Science degree in Graphic
Design qualifies graduates for entry-level positions in
the field of design, illustration, packaging, printing,
and publishing,

All design classes taught within the Graphic Arts De-
partment are sequential, progressive, and cumulative.
In addition, project assignments are designed to review
and reinforce digital imaging skills, learned the year
before, as well as provide additional challenges for fur-
ther growth in technical problem solving. Curriculum
at all levels emphasizes solid organization and study
skills, critical and creative thinking, and teamwork.

Strengths

* Maintaining high standards and consistently
producing superior work have always been strengths
and remain the focus of the department. This
becomes publicly evident each year at the Graphic
Design Show in the South Santiam Hall Gallery and
with the portfolio presentations and reception for po-
tential employers, alumni, and other invited guests.
Members of the industry and working alumni are
an invaluable and integral part of the department’s
assessment process.

* Because of the program’s high visibility both on
campus and within the community, requests for
design work by civic organizations and nonprofit
groups are frequent. Graduates are highly sought
after, and about 20 percent are employed prior to
graduation.
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e The department further serves the local community
by offering desktop publishing workshops in the eve-
nings, using both PC and Mac platforms. The non-
credit classes are practical and hands on. Proceeds
support the workshops and the daytime programs.

Challenges

e Although the portfolio presentations provide a
capstone assessment experience, the Graphic Arts
Department needs to develop processes to ensure that
all course and program outcomes are measured.

The faculty will continue to assess student
learning through a porifolio presentation
while developing course-level assessment for
these oulcomes.

e Material and supply costs are high for this program
and increase as software and hardware demands
increase.

The Graphic Arts Advisory Committee recom-
mends that the college implement a lab fee to
offset these costs. Program faculty will work
with the Fees Committee to implement a lab
course by fall 2008.

* The Graphic Arts Department’s Career and Technical
Advisory Committee recommends the development
of a one-year certificate in multimedia. Present
facilities, hardware, and software could support the
certificate. However, the program lacks adequate
staffing for offering additional courses.

The department will continue to work with
the advisory committee to develop u ays (o
addpress this need.

e. Performing Arts

Three program areas comprise the Performing Arts
Department at Linn-Benton Community College. The
Speech, Theater, and Music programs meet student and
community needs for creative development, artistic
expression, and personal enrichment.

As an integral part of the Performing Arts Depart-
ment, the Speech Communication Program seeks to
deepen understanding of the communication process
and to foster practical skill development. The program
offers courses that satisfy the institutional general educa-

tion requirement for speech communication as well
as an Associate of Science degree with an emphasis in
Speech Communication.

In the last few years, the Speech Program at LBCC
has seen new growth and development. Well-quali-
fied, full-time speech faculty members have been
added to the department, and there has been growth
in the adjunct staffing. These added resources provide
the opportunity for increased depth and breadth of
course offerings. Also in recent years new technology
has been added across the campus that aids in the
support and delivery of a variety of performance-
related activities. Speech, music, and theater classes
today enjoy more and better technological support
than ever before.

LBCC's Theater Program provides students a
variety of academic, personal enrichment, and
performance opportunities. The curriculum leads
to an Associate of Science degree with an emphasis
in Theater Arts with transfer potential. The program
offers two public productions each year in which
students participate as on-stage performers and in
backstage production positions. Theater courses
fulfill requirement needs for theater and general
education transfer programs.

All theater courses taught at LBCC are fully
articulated with Oregon State University through the
Degree Partnership Program. A close relationship
with the University Theater at OSU allows students to
work in the program at LBCC and at OSU and receive
academic credit for participation in the productions
of both schools.

The Music Program at LBCC provides students
avariety of academic, personal enrichment, and
performance opportunities. The curriculum leads to
an Associate of Science degree with an emphasis in
Music.

A strong partnership with the OSU Music Depart-
ment allows students to participate in instrumental
ensembles under an LBCC course number and for
LBCC tuition. The Music Program presents three public
choral concerts each year in which students perform
works from standard and contemporary choral litera-
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ture. Chamber Choir members perform in the commu-
nity and participate in regional choral festivals.

Participation in choral groups fosters individual
and collaborative skills. Students are actively engaged
in the process of their musical education by studying
vocal production, ear training, and sight-reading in the
rehearsal and performance of standard and contempo-
rary choral repertoire. A student finishing this degree
will be prepared to enter OSU as a liberal studies or
music student.

Strengths

* Outcomes for general education in speech have
been developed that should be of great value to all
the programs having a speech requirement for their
majors. In addition, arts and literature general
education outcomes have been developed to guide
a portion of the curriculum for music and theater.
(Exhibit 2.3)

* New faculty members in the Performing Arts Depart-
ment have brought new skills, backgrounds, and
experiences that inform their teaching. These new
abilities and fresh insights give us greater flexibility in
meeting the new challenges that face all of education.

* The new physical spaces and technological enhance-
ments are an added bonus to the teaching process.
For example, Takena Hall’s room 217, a dedicated
speech classroom, has improved video technology
capabilities. A newly remodeled theater serves the
needs of students, faculty, and the community.

* Closer relationships and increased articulation with
OSU have benefited faculty and students.

Challenges

* One challenge this department faces is completing
course outcome guides and deriving assessment
strategies to test general education outcomes.

The department is in the process of both
revising and creating some course outcome
guides for the speech, music, and theater ar-
eas. The addition of new facully has presented
the opportunity to recreate this “organic
process” with new insights, perspectives, and
informed experiences. Assessment strategies

Jor both general education and arts and
letters outcomes (which together represent
the vast majority of the department s service
lo LBCC) are underway. Several pull-out
assignments bave been identified that can
be used lo gauge initial success in leaching
lo these outcomes. The first assessment efforts
will take place in the speech area in the early
summer of 2007. The department is working
toward a similar process for the music and
theater areas.

* Asecond challenge is the need to serve an increas-
ingly diverse community and the students repre-
sented by this changing environment.

In order to facilitate and enbance this
process, a new member of the Speech facully
has squarely sel increasing diversity aware-
ness as a goal for the department and for the
college. In just a few months, she has become
a member of the Oregon Diversily Initiative
and has received a grant from the Multicul-
lural Center on campus. Other facully from
the music and theater areas will begin to

seek further opportunities fo showcase and
celebrate the diversity theme. The Performing
Arts Department is uniquely situated o speak
1o bumanity broadly and in all ils forms. The
department s intention is lo seek opportunities
in the selection and performance of materials
that will support the goal of increasing and
embracing diversily.

* Athird challenge is to improve the coordination and
collaboration with the adjunct faculty and with the
Benton and Lebanon centers and Oregon State
University.

In an effort to better integrate adjunct
Jacully into the Performing Arts “family,” the
department has increased ils communication
efforts—in person, by phone, and by e-mail.
The belief is that closer communication
contact will resull in belter coordination, less
duplication of effort, and increased opportu-
nities for collaboration—all to the benefit of
the students. Performing Arts is one of several
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departments that have made contracted, full-
time faculty available to “satellite” campus-
es. Contracted Music and Speech faculty teach
at the Benton Center on a regular basis, and
Theater faculty have made buge strides in
coordination and collaboration with Oregon
State University. More of the same is needed
in order to offer students the best educational
experiences possible.

[ Social Science

The Social Science Department provides instruc-
tion in the disciplines of anthropology, history, political
science, psychology, philosophy, religion, and sociology
to support both general education requirements and
the requirements of other programs, such as Nursing,
Diagnostic Imaging, and Human Development and
Family Studies. Courses are offered during the day and
evening at all three campuses. In addition, the depart-
ment offers the Peace Studies Program, which allows
students an opportunity to build awareness of nonvio-
lent approaches to conflict resolution on the interper-
sonal, inter-group, and international levels.

Classes are taught in a traditional classroom setting,
Lectures, discussions, collaborative learning, and mul-
timedia tools are utilized to deliver information to the
students. In addition, student participation is expected as
away of creating a stimulating learning environment.

The Social Science Department has been through
some recent changes that include additional funding
for one full-time contracted faculty position and the
transfer of the Criminal Justice Program to the Health
and Human Services Division.

Strengths

e The increase in the availability of multimedia
classrooms has enhanced the information delivery
system in the classroom. The technology has helped
the faculty engage the students in class discussions
and keep their interest high in the subject matter.

* Because the department is interdisciplinary, the
expertise of department members in different areas
of social sciences has been utilized to develop a
collaborative and comprehensive curriculum, which

also has led to greater cohesion and camaraderie
in the department.

The department’s cohesion is also partly due to

its outstanding part-time faculty members, who
increasingly must fill the void left by the loss of
full-time contracted faculty. Full-time faculty have
made extra efforts to include part-time faculty in
departmental and division activities. Part-time
faculty have, in turn, taken an active role in the
department, contributing to such activities as
department meetings, outcome development and
assessment, and course outline improvement.

The Social Sciences Department was one of the
first groups in the college to develop and assess
general education outcomes for classes. Both the
part-time and full-time faculty collaborated to
generate four outcome statements. Last spring,
they also collaborated with other departments to
assess one of those outcomes and will continue
this process during the coming vear.

Challenges

e An area not addressed adequately by the depart-

ment is service learning for students. Service
learning is a good indicator of the ability of stu-
dents to apply their course materials to real world
situations.

The department needs to belp and encour-
age those students who are inlerested in
soctal science lo perform service learning in
the community specific to their field.

The Social Sciences faculty members also need to
improve their communication with social science
students in order to advise them on educational
and career opportunities. A common mispercep-
tion among potential students is that disciplines
within the social sciences do not offer them viable
career choices.
More extracurricular activities will be pro-
vided that allow social science students op-
portunities to connect with facully oulside
of class and explore different career patbhs.
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e Although the increase in the availability of multi-
media in the classrooms has increased the use of
technology among the Social Sciences faculty, many
have expressed the need for additional training to
further improve their ability to utilize available
technology.

The department will work with media person-
nel to provide opportunities for facully to
participate in further multimedia training.

2. Business and Computer Systems
Division
a. Business Management

The Business Management Department offers
transfer and career and technical degrees in business
and economics. The transfer degrees are designed to
include lower-division university requirements and the
lower-division major requirements for students pursu-
ing a bachelor’s degree in business administration or
economics. The career and technical degrees prepare
students to enter the workforce and include a general
education foundation.

Two courses of study are available for students
interested in accounting: Accounting Clerk (one-year
certificate) and Accounting Technology (AAS). Both
programs prepare students for entry-level positions in
bookkeeping and accounting. Students who complete
the two-year degree can enter at a higher level and ad-
vance further. The two-year degree provides course work
designed to meet the general needs of both large and
small employers in the area. In addition, some courses
target specific accounting-related jobs, such as payroll,
tax, cost, and governmental accounting,

The Accounting Program requirements are routinely
evaluated and revised and, as a result, the program
has been highly successful. One program outcome is
computer competency using both accounting-specific
software and other business software, such as Excel.
To target this outcome, computer projects are required
in the first-year accounting sequence and continue
throughout the second-year accounting sequence. This
is in addition to skills courses required in Microsoft
applications, QuickBooks, and computerized payroll.

Another outcome is the development of critical thinking
skills. As a means to cultivate these skills, unstructured
accounting assignments have been added to the second-
year curriculum. Most of the accounting courses (90
percent, and 93 percent of courses department-wide)
have been evaluated recently and individual course
outcomes have been developed to meet the goals estab-
lished by the program outcomes. (Exhibit 2.3)

Students interested in training for jobs in business
management have the option of completing a Basic
Certificate, an Advanced Certificate or an AAS degree in
Business and Supervisory Management. In addition to
general education requirements, the programs empha-
size supervisory skills and the management of people
and business resources. Included is an introduction to a
wide range of disciplines within business, such as mar-
keting, operations, and small business management.

The department offers four transfer degrees in
business and economics: both Associate of Science and
Associate of Arts degrees are offered in Business Admin-
istration and in Economics.

Several courses offered by the department meet the
general education requirements of the college, particu-
larly in the areas of social science and cultural diversity.
Some of the accounting, economics, and law courses
are required for students pursuing other degrees, such
as health care, agriculture, forestry, and engineering.
The management and supervision courses are popular
requirements for other degree programs, such as Com-
puter User Support and Culinary Arts, whose students
need management skills in addition to technical skills.

Strengths

e The Business and Supervisory Management Program
is designed so that the basic certificate feeds into the
advanced certificate and the advanced certificate
feeds into the Associate of Applied Science degree.
Many students are encouraged by their progress in
obtaining the certificates and choose to continue
their studies by completing the degree. Two business
faculty members have international experience.

e The Accounting faculty includes two practicing
Certified Public Accountants as well as individu-
als who bring many years of business and industry
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experience to the classroom. These strong, real-
world backgrounds help students translate academic
studies to a workplace environment.

o The department maintains a very close working rela-
tionship with OSU’s College of Business faculty and
its advising office to ensure that courses align, that
LBCC students enter the university as juniors, and
that they are prepared to compete in the university
system. Joint advising sessions, with advisors from
both LBCC and OSU, are held during fall and spring
terms on the LBCC campus. Each year the Dean and
Department Chair attend a meeting with the Deans
or department chairs from all community colleges
and state universities, to ensure other transfer op-
portunities for LBCC students.

Challenges

e LBCC students come from a diverse background, and
many do not possess the necessary life skills to be
successful in the working world. The college’s advi-
sory committees always stress the need for employees
who come to them with life skills in addition to their
technical skills. In a one- or two-year program of
study, it is very difficult to teach skills that, for most,
are instilled over a lifetime.

The department is in the process of articulat-
ing a sel of student standards designed lo
teach life skills. Examples of these standards
include team projects to teach commitment
and deadlines for which students are held ac-
countable. This process will begin in the first
class, Introduction to Business.

* One of the challenges for faculty is having time and
resources available to identify a sufficient pool of
employers willing to provide appropriate, mean-
ingful opportunities for students in career work
experience (CWE) and to monitor student progress.
During the 2005-2006 academic vear, 25 students
participated in CWE.

Improving communily outreach efforts will
belp faculty identify CWE opportunilies. 1o
strengthen relationships with area businesses,
Jaculty will make personal contacl with com-
munily business leaders, invite local business

people lo speak in their classes, and recruit
business leaders to participate on LBCC advi-
sory commitiees.

e Through partnership with OSU, the department has
been notified of several major curriculum changes
to the core of the OSU Business Program. The chal-
lenge is to maintain LBCC's aligned curriculum and
Associate of Science transfer degree with OSU.

The line-for-line transfer program will re-
quire LBCC to modify several existing courses
and add several new courses. This transition
will begin during 2007.

b. Business Technology

The Business Technology Department encompasses
seven major programs. The four AAS degree programs
(Administrative Professional, Administrative Medical
Assistant, Legal Administrative Assistant, and Medical
Assistant) require from 240 to 270 hours of supervised,
cooperative work experience (CWE) or externships
in local offices and clinics. Three one-year certificate
programs are offered (Office Specialist, Medical Office
Specialist, and Medical Transcriptionist), plus a 16-credit
Office Technology Skills Certificate. The opportunity to
apply skills learned in the classroom to actual job settings
allows students to gain experience and, in some cases,
obtain permanent employment at the CWE job site.

Employment trends for the traditional office settings
and legal practices have remained steady during the
past 10 years. However, the exponential growth and de-
mand in medical support and training for health care
facilities have driven enrollment upward in these areas.
The job opportunities for certified coders have increased
in both physician- and hospital-based facilities because
of HIPAA regulations, which encourage that coders be
certified. However, the use of electronic medical records
is moving toward becoming the industry standard, and
the need for medical transcriptionists will decline as
voice recognition technology becomes the norm.

The influence of the computer as a teaching tool has
been evident in the delivery of department courses, since
most courses involve the use of Internet research and a
variety of software packages. Voice recognition software
is offered as an alternate method of input technology.
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Strengths

e All seven programs have been mapped for outcomes,
and 99 percent of the department’s 55 classes have
been rewritten in outcomes language. This process,
along with annual input from advisory commit-
tees, has resulted in the development of several new
classes in numeric keyboarding, numeric produc-
tion, and business math.

e Department faculty members are business educa-
tion leaders on a state and national level. The
department chair served as president of the National
Business Education Association, a professional asso-
ciation of more than 9,000 members. Members have
received state and regional awards for distinguished
service and outstanding teaching from the Oregon
Business and Management Educators (OBME) and
the Western Business and Information Technol-
ogy Educators (WBITE). Two have served as OBME
and WBITE presidents, and two currently are the
co-presidents elect for OBME. One faculty member is
the director of the WBITE Professional Development
Institute. One faculty member recently was certified
as an instructor for the AAPC curriculum and was
voted “LBCC Employee of the Year” by students.

e Currently, eight classes are articulated with six
participating high schools in the area, and standards
are upgraded on a yearly basis. In 2005 a total of
240 business technology credits were transcripted
from high schools to LBCC. Partnerships with
industry through cooperative-work-experience sites
provide a variety of opportunities for students to gain
experience. Over the past 10 years, more than 150
clinics, hospitals, public businesses, lawyers offices,
and small businesses have provided training sites for
second-year students.

Challenges

 Knowing where our students are employed is an
ongoing challenge. Because of the large number of
yearly graduates (50 to 70 per year) and the variety
and number of work sites, the department relies on
formal college graduation follow-ups, as well as
student and employer informal communications,
to track the employability rates and success of LBCC
students. Students continue to tell us that they chose

this program because of its reputation, and many
stay in touch after leaving.
Continue to monitor employment rates with
Jollow-up surveys and ongoing program
reviews with employers.

e The full-time faculty’s greatest challenges are find-
ing the time to learn the latest versions of software
and textbooks, writing classroom manuals for a
variety of classes, and continuing to meet the daily
advising and academic needs of a diverse student
population. This load is exacerbated by the decline
in the number of full-time faculty available to share
the responsibilities. Maintaining a pool of part-time
instructors for the administrative areas is also an
ongoing challenge for the Department Chair and the
Program Coordinators at the community education
centers.

Continue to search for qualified instructors
and provide mentoring for those instructors
who have bad background in the disci-
pline but no formal training in education
methods. The Department Chair is working
with the College of Education at OSU as an
advisor, methods instructor, and mentor for
Student teachers in business education. Well-
prepared faculty will allow the department to
meel student needs and adjust to the ever-
changing curriculum needs inherent in this
discipline.

c. Computer Systems

The Computer Systems Department provides three
programs for students interested in the computer field:
(1) an Associate of Applied Science degree in Network
and Systems Administration, (2) an Associate of Applied
Science degree in Computer User Support, and (3) for
the transfer student, an Associate of Science degree in
Computer Science.

The Associate of Applied Science degree in Network
and Systems Administration was designed to meet the
needs of local employers as identified by the Computer
Systems Advisory Committee, which is made up of
local community business and university leaders. This
program replaced the Business Computer Systems
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Program offered previously. The first year of the pro-
gram includes a sequence of four courses that prepare
students who wish to take the examination for Cisco
Certified Network Associate® certification. The first year
also includes courses in software applications, program-
ming, and Web development. The second year includes
a sequence of advanced courses in the administra-

tion of client/server network operating systems, script
programming, and a course in network and system
security. The program develops graduates who are able
to successfully enter the job market as network techni-
cians, junior network administrators, and junior system
administrators. It also provides foundational skills that
support a firm basis for lifelong, on-the-job learning
and professional growth. Graduates of this program

are able to design, install, administer, and maintain
computer networks for hardware and software.

Upon completion, the Computer User Support
Program provides students with an Associate of Applied
Science degree. Classes in this program prepare students
for entry-level positions providing users with techni-
cal support, assistance, troubleshooting, training, and
documentation to end users, software support, Web sup-
port, and network support. The program also includes
valuable cooperative work experience both on and off
campus in the information technology field. The off-
campus cooperative work experience is arranged with
one of a number of local public or private organiza-
tions. Common entry-level job titles include: end-user
computer support specialist, help desk assistant,
computer lab assistant, computer services representa-
tive, network support assistant, software trainer, and
documentation specialist.

The Associate of Science degree in Computer Science
at LBCC matches the first two years of the computer
science degree offered in the School of Engineering at
Oregon State University. It also articulates well with
Portland State University’s computer science degree and
with Western Oregon University’s Bachelor of Arts and
Bachelor of Science degrees in computer science. Stu-
dents study programming, data storage and retrieval,
and computing machinery. Graphics, artificial intel-
ligence, robotics, and expert systems are some of the
products of computer science.

Strengths

e The completion of outcomes for all courses within
the department and in conjunction with input
from the advisory committee has led to revisions of
courses and programs. The addition of the Network
Systems Administration Program, non-renewal
of the Business Computer Systems Program, the
addition of an Information Security and Assurance
course, and the continual curriculum alignment
and revision are evidence of the resulting enhance-
ments from the outcomes development process.

e The department is staffed by five contracted faculty
members, each in possession of a master’s degree,
educated and experienced in the computer technol-
ogy field, and committed to regular professional
development. Several faculty serve in leadership
roles across campus (Faculty Association President
and Secretary, Negotiations Team, Academic Affairs
Chair) and outside of the college (Co-chairs of
Oregon Council of Computer Chairs, LBCC rep-
resentatives for Community College Leadership
Development Initiatives, National Science Founda-
tion Scholarship Representative, and articulation
with local high schools). Overall the strength of the
department resides in the instructional, educational,
technical, and leadership skills of the Computer
Systems Department faculty.

e The timely implementation of ideas and advice from
the advisory committee keeps programs relevant and
flexible. The Network and Systems Administration
Program is only in its second year. The number of
students entering this program is increasing and,
due to the popularity of the program, this trend is
expected to continue.

Challenges

e Student enrollment has declined due to a mispercep-
tion that employment in the field is nonexistent.
While it is true that jobs have tightened in the im-
mediate vicinity of Corvallis and Albany, other areas
within the state and within a reasonable commuting
distance offer growing job opportunities.
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Recent marketing efforts have been belpful

in increasing enrollment, and a stronger
relationship at the departmental level with
Oregon State University s Computer Science
Program could prove beneficial to both enti-
ties. Improved student access via an increase
in online course offerings, wireless network
implementation, and procurement of laptop
computers for a “mobile computer lab” envi-
ronment would also enbance enrollment.

* Declining budgets have a negative impact on main-
taining competent, well-trained staff and a modern,
cutting-edge lab infrastructure of hardware and soft-
ware. Although computer workstations are covered
under college budgets, the necessary hardware and
software for emerging programs lack any visibility
outside of the department. No budget plan exists for
these resources, and the reliance on materials and
supplies funding has resulted in a patchwork-as-
sembled lab infrastructure.

A planned, stable budget for other-than-
standard desklop compulters and resident
software is required to ensure that relevant
capital improvements are implemented in a
timely manner. The continual lechnological
learning curve necessitates a budgel separate
[from campuswide professional development
lo ensure that instructors are updated on
hardware and software improvements. The
department has requested a separate budgel
item for software and bardware updates.

d. Medical Assistant

The primary goal of the Medical Assistant Program
is to graduate students who are ready to pass the
national Certified Medical Assistant (CMA) examination
and to function effectively as medical assistants in a
health care setting. To be eligible to sit for the national
certification exam sanctioned by the American Associa-
tion of Medical Assistants, students must graduate from
a medical assistant program that is accredited by the
Commission on Accreditation of Allied Health Educa-
tion (CAAHEP). LBCC's program received a 10-year ac-
creditation by CAAHEP (Exhibit 2.9) in May 2005. The
CMA exam is offered twice a year, and LBCC is a testing

site. The CMA certification provides the graduate with
130 percent of wage potential compared to the noncerti-
fied medical assistant.

Medical assistant students take classes in admin-
istrative, general, and clinical disciplines, followed by
a 90-hour administrative externship and a 180-hour
clinical externship. The Medical Assistant Program is an
integral part of the Business Technology Department;
many of the course offerings are intertwined with other
medical office degrees and certificates. One example
of this sharing of resources is the series of medical ter-
minology classes. These online and on-campus classes
are taken not only by business technology students,
but also by students in high school health occupations
programs (see the Educational Partnerships section),
by LBCC short-term training students, and by employees
seeking to enhance or update their job skills. LBCC’s
three-course Medical Terminology and Body Systems
classes currently serve more than 800 students per year.
Particular users of this portion of the program include
students of diagnostic imaging technology, pharmacy
technology, and phlebotomy, as well as current employ-
ees at Samaritan Health Systems.

Strengths

e All medical assistant courses have been written in
outcomes language as well as the competencies re-
quired by CAAHEP. The competencies and methods of
assessment are referenced in each appropriate course
syllabus. While competencies consist of individual
skill sets, outcomes are coordinated, grouped sets of
competencies and content.

e Part-time instructors in clinical office procedures,
physician’s office laboratory, and phlebotomy are
actively employed in their fields of expertise and
are credentialed as registered nurses or medical lab
technologists (MLT). Instructional assistants in these
classes are CMAs or MLIS.

e After graduating from the program and passing
the national certification exam, 100 percent of the
department’s students are employed in their field
within six months. Students continue to score in the
top 5 percent in the nation on the national exam;
LBCC students taking the exam have experienced
a 99 percent pass rate over the eight years of the
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program. In a 2005 employer survey, every returned
survey was positive.

¢ The continuing demand for certified medical as-
sistants in LBCC’s extended service area has fueled
growth in the program. According to the 2005 An-
nual Report, LBCC graduated seven students in 2003
and 18 in 2005.

Challenges

o As enrollment in the program has continued to
grow, finding a well-equipped, spacious classroom
for the clinical component has been a challenge.
The increase in enrollment has made scheduling
students, staff, and classrooms for the additional sec-
tions of clinical and administrative classes difficult.
The need for smaller class sizes is driven by safety -
precautions as well as by specialized accreditation
guidelines for classes involving invasive procedures.
Supervising increasing numbers of students and
additional part-time faculty has been more difficult
because of the growing enrollment.

The college has found a new home for the
clinical classes and bas made the necessary
renovations lo have a firsi-class laboratory
leaching facility. The college will continue to
upgrade and maintain this facility.

* The two largest health care employers in the area
have recently placed additional requirements on
students seeking externship opportunities. Current
immunization status and criminal background
checks are new challenges for faculty to facilitate. All
externship sites must have current affiliation agree-
ments with LBCC prior to student placement.

The faculty will continue to alert students
early in their programs lo the requirements
needed for externship placements, so they
will bave sufficient time to show compliance.
In addition. the department will continue to
work with the chief contract officer at LBCC to
Jacilitate the necessary affiliation agreements
with new externship sifes.

* Finding qualified and available part-time instructors
with current skills in the clinical areas is a challenge

because of scheduling difficulties in accommodating
their working hours.

The department will continue working with
advisory committee members and externship
site preceptors to find and develop faculty in
specialty areas as required by AAMA accredi-
lation standards.

3. Fiscal and Auxiliary Services
Division
a. Culinary Arts

The Culinary Arts Department offers three distinct
degrees, Chef Training, Pre-Restaurant Management,
and Wine and Food Dynamics, with many of the same
core courses offering students flexible educational paths
to separate but related careers in the hospitality indus-
try. The college’s goal is to provide graduates who are
able to reflect a work ethic equal to the high standards
of the culinary profession, manage their individual
career prospects, continue to maintain currency in the
profession, understand and utilize basic and advanced
industry specific theory, communicate effectively in
business and personal situations using oral and written
skills as appropriate, work with team members and suc-
cessfully interact with internal and external stakehold-
ers, demonstrate leadership, and supervise staff.

Chef Training is the foundation of the department’s
offerings, and culinary skill is a part of all of the
degrees offered. Chef Training is an extensive hands-
on, theory-based program that prepares the student
for a career as a professional chef. Students gain skill
in virtually all aspects of food preparation, including
pantry, bakery, garde-manger, grill, sandwich making,
a la carte, quantity food production, soups, sauces, and
meat preparation.

Chef Training is a comprehensive two-year program
based on classical French and European cuisine. Stu-
dents become skilled at working with virtually all types
of standard kitchen equipment and tools. The kitchen
provides service for the college’s cafeteria, catering
functions, snack bar, and working, sit-down restaurant.
This excellent learning environment teaches students to
care for and maintain a full-service kitchen.
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The department’s most recent addition, Pre-Restau-
rant Management is offered in cooperation with Oregon
State University and is tailored to the individual seeking
a baccalaureate degree in Restaurant and Food Service
Management with a strong Culinary Arts component. A
thorough introduction to culinary arts, coupled with a
strong business core, prepares students for a variety of
careers in the hospitality and restaurant industry. After
gaining a strong foundation in culinary skills during
the first year, students concentrate on business and
management skills to prepare for the completion of a
bachelor’s degree at OSU.

Wine and Food Dynamics focuses on the relation-
ship of food and wine and how to pair wine with food
for the enhancement of both. Principles of viticulture,
wine making, food and sauce preparation, and tasting
and analyzing techniques are explored. The Wine and
Food Dynamics Program is for individuals who want to
be or currently are involved in the marketing of wine
and food, or for any individuals who want to enhance
their understanding of wine and food. Because the Wine
and Food Dynamics Program features extensive use and
tasting of wine, students must be at least 21 years of
age. The program uniquely takes advantage of regional
resources by partnering with Chemeketa ( ommunity
College and Oregon State University, which offer several
courses in viticulture, wine making, and wine apprecia-
tion. Some classes must be taken at one or both of these
institutions.

Strengths

* Faculty and staff for the Culinary Arts Program have
extensive experience in the culinary arts field. There are
two full-time faculty and five instructional assistants.

* The lab (kitchen) is both classroom and work-
ing commercial kitchen. This coexistence creates
asynergy that offers a rich, unique experience for
students. Food Service and Culinary Arts share staff,
facility, and food products. Several of the instruc-
tional assistant positions are funded partially by
Culinary Arts and partially by Food Service.

* Working with area high school programs (many use
Pro-Start, a national program) and with OSU, the
department offers a seamless path from early high

school to both two- and four-year degrees. A very
innovative articulation agreement has been forged
with OSU; to the department’s knowledge, it is the
only example of a four-year university requiring at-
tendance at a community college in order to receive
a baccalaureate degree.

* The department uses several tools to continually as-
sess and update curriculum; these include informal
feedback from employers, students, and graduates,
as well as formal processes such as advisory com-
mittee input, outcome assessment, and program
reviews. A concrete example of the value of these
processes is from our most recent session of curricu-
lum “mapping” as a part of outcome development
and implementation. We discovered a need for a
“new outcome” and will add an outcome addressing
the need for graduates to have a sense of ownership.

Challenges

* Coordination with OSU to assure seamless transfer
is a particular challenge. Department-to-depart-
ment coordination is good but is challenging when
coordination also involves support departments.
Class times, days, and term schedule coordination is
a challenge.

Identifying the scope of challenges that
students face is the first task in resolving
Iransfer issues with OSU. Second is identify-
ing process, policies, procedures, and rules at
school, institution, and state level that inbibil
Iransfer of information, financial aid. and
academic credit between the two institutions.
Once identified, expertise from both institu-
tions will be needed to implement change.

* Keeping the kitchen facility that serves as the lab

for all culinary programs current with industry

advancements continues to challenge budget and

facility space.
Capital improvement lo address new and
current needs could be addressed by promot-
ing a fund-raising partnership between the
college, Foundation, and department (non-
general fund). The college is moving in this
direction.
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4. Engineering and Industrial
Technology

a. Automotive Technology

The Automotive Technology Program prepares the
student to perform the tasks necessary to enter the
automotive industry as an entry-level technician, parts
counterperson, service writer, etc. The Automotive Pro-
gram is certified by the National Automotive Technician
Education Foundation (NATEF) in eight areas.

(Exhibit 2.9)

Every automotive class helps learners further their
understanding of how the automobile works and how
the industry operates. Traditional classroom settings are
used, along with lab demonstrations and hands-on labs
and projects.

A student can earn either a two-year certificate or
an Associate of Applied Science degree in Automotive
Technology. Many students also use their AAS degree
to transfer to various four-year institutions to earn a
bachelor’s degree in automotive technology.

The department works closely with shop owners and
fellow technicians to ensure that graduates are prepared
for the current workforce. Students work on customer
cars (general public) on a regular basis for a small lab
fee plus parts. These projects must fit the main focus of
the course and also provide a valid learning experience.

Good progress has been made in identifying and
implementing program and course outcomes. Over the
last three years a national End of Program Test from
ASE has been used. It has enabled students to demon-
strate their knowledge level in the eight automotive
areas and it provides a comparison to other schools on
the national level. The department then can use this
information to make changes in course curriculum to
ensure that students acquire a thorough understand-
ing of all automotive systems by the time they leave the
program. The department is looking at the percentage
of students who pass the End of Program Test and will
be setting a standard to have a student success rate of 90
percent or above for each area.

Strengths

e The Automotive Technology Program has always
had a strong advisory committee comprised of both
independent shop owners/technicians and dealer-
ship service managers/technicians.

e LBCC's shop area is one of the best in the state be-
cause of the number of bays with lifts, overall layout,
and equipment. The department continues to look
for equipment that will meet the needs of techni-
cians.

e Automotive classes fill up early in the summer.
Because the program has a reputation for high qual-
ity instruction that provides the employability skills
needed by entry-level technicians, students from all
over the state attend LBCC. The program currently
has students from Klamath Falls, Portland, and
Burns.

e Instructors are required to be ASE-certified in the
areas they teach. All full-time instructors are Master
ASE-certified with Advanced L1 driveability. Instruc-
tors are required to attend a minimum of 20 hours
of industry training per vear.

Challenges

e The Automotive Program’s greatest challenges are
keeping up with the current technology and locating
vehicles to be used as training aids.

The automotive staff bas been working closely
with management to oblain a corporate
sponsor for the program, which would benefit
all parties involved. Students would get
updated training malerials and projects,
local dealerships would get factory-trained,
entry-level technicians, and the corporation
wouldn 't bave to hear complainis that this
area has a shortage of qualified technicians.

e The department has a hard time finding qualified
part-time faculty to teach some classes.
Keep working with local employers for leads
on part-time instructors, realizing that the
department must keep investing in part-time

staff.
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b. Civil Engineering Technology

The Civil Engineering Technology (CET) Program
provides a one-year certificate for career and technical
students. The goals of the program are to teach the stu-
dents civil engineering drafting, surveying, and road/
utility design. Students in the program are strongly
encouraged to improve their employment options by
continuing their education. Opportunities for contin-
ued education include concurrent enrollment in the
Drafting and Engineering Graphics Program at LBCC;
following up the one-year civil certificate by complet-
ing an associate degree in civil engineering technology
at Chemeketa Community College; and completing an
associate degree in transfer engineering from LBCC.

The scheduling of CET classes is closely coordi-
nated with the Drafting Program to allow students to
complete both programs concurrently. An articulation
agreement is maintained with Chemeketa Community
College’s Civil Technology Program to facilitate the
transfer relationship.

The curriculum for CET combines classes from the
Drafting and Environmental Technology programs at
LBCC. Courses are included in computer aided drafting,
hydraulics, surveying, and civil drafting and mapping,
Two stand-alone classes are offered as capstones for
CET: Advanced Surveying and Road/Utility Design.

Recent upgrades of the program include the use
of Global Positioning Systems (GPS) technology and
equipment and the use of Geographic Information
Systems (GIS) software. A cooperative work experience
requirement has recently been added. The program
facilities and equipment used are current and in good
condition. The drafting lab provides access to industry
current software. The surveying equipment is reason-
ably up-to-date and is well maintained.

Strengths
e The Civil Engineering Technology Program has
outcomes and a review process to ensure quality.

The program conducts reviews on both an informal

and formal level. Program changes are made based

on these reviews and are reported to the advisory
committee and college. The recent addition of a GIS
class and cooperative work experience was suggested

by a panel of advisory committee members and
students.

e The CET staff is well-qualified to teach the subject.
The primary instructor was awarded the annual
LBCC Faculty Excellence Award in 2005.

e Articulation agreements allow qualified students to
make progress on a CET certificate while still in high
school.

Challenges

* The program needs reliable and verifiable methods
for acquiring student, graduate, and employer data
to enhance decision making,.

1o date, student placement and employer,
graduale, and student salisfaction have

been tracked through informal methods. The
department plans to formalize this process.

A contact list of graduates and employers

will be developed and maintained. Formal
surveys will be conducted lo determine the
satisfaction and performance of students and
graduales as well as employer satisfaction.

* The program is challenged by low enrollment.

Enrollment has historically fluctuated
between six and eight students per year.
Because most of the core classes are shared
with the Drafting and Environmental
Technology programs, this bas not created a
problem; however, an average enrollment of
12 students would provide more graduates
for the local and regional job market and
provide more program stability. The depart-
ment plans to conduct a study to delermine
sources of students and effective marketing
methods.

c. Collision Repair

A one-year certificate is offered in Collision Repair
Technology with a maximum enrollment of 18 students
in the fall. The Collision Repair Program provides vari-
able-credit, hands-on instruction in an industry-type
environment.

Each week, students spend four hours learning
theory in a classroom and 16 hours in a lab. The class
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goes on field trips to local collision repair and refinish-
ing shops and performs hands-on training in a lab
environment.

Students in the Collision Repair Program develop
the skills and knowledge necessary for vehicle collision
repair and refinishing. Individuals become well versed
in metal work, painting, and refinishing procedures,
techniques, products, equipment, and safety. Students
also take one term of Collision Repair Welding, which
covers Gas Metal Arc Welding on 20-gauge cold rolled
sheet metal.

To improve the students’ employability upon gradu-
ation, the Collision Repair Department coordinates job
search activities with the LBCC Career Center. Career
and employment specialists from the Career Center
facilitate classroom workshops on resume writing tips,
teach interview and job search techniques, and sched-
ule one-on-one job preparation assistance and referrals
to job openings.

The lab includes a computer room with three
computers for students, a paint storage and mixing
room, a paint booth, a paint preparation room, and
a tool room. Equipment includes eight portable dent
pullers, plasma cutter, fresh air respirator system for
painting, two automatic paint gun cleaners, more than
a dozen paint guns, and six gas metal arc welders. The
tool room consists of various hand tools such as body
hammers, dollies, picks, wrenches, auto body files,
pneumatic grinders, sanders, and polishers.

Strengths

e Collision Repair has a strong advisory committee.
The committee established the Collision Repair
Advisory Committee Scholarship and awards up to
three $500 scholarships to students each year.

e With the recommendation of the advisory committee
the Collision Repair Program added one credit of co-
operative work experience (CWE). The students now
work in a collision repair and refinishing business
for 30 hours.

 CWE activities are designed to provide students
an opportunity to demonstrate program learning
outcomes. Following the advice received on a CWE
employer evaluation, the department increased

vehicle masking and sheet metal repair to increase
graduates’ success. In addition to receiving CWE
evaluations from businesses where they work, CWE
students take written tests and are evaluated on their
lab projects and tasks.

Challenges

o With only one cross-flow paint booth, the students
have an extremely tight schedule for priming or
refinishing parts or vehicles. Projects become bottle-
necked as students waiting for paint booth availability.

Two paint booths are needed to improve the
learning environment. The second paint
booth should be a modern, down-draft paint
hooth to match the booths being used by col-
lision repair and refinishing businesses. The
department plans to start a paint booth fund
account through the LBCC Foundation.

e Due to a lack of funding, Collision Repair Welding II
was dropped. Students need more than one term of
welding. If Collision Repair Welding 11 were added
back, the students could take Advanced Gas Metal
Arc Welding and Oxyacetylene.

With confirmation of the advisory commitlee,
the department will drop the Damage Analy-
sis class and add Collision Repair Welding 1.

d. Crafis and Trades

The Crafts and Trades degree is subcategorized
into the specific trades of Crafts and Trades: Electrical,
Millwright, Pipefitter, Welder, and Maintenance Me-
chanic—Machinist. The degree is designed to correspond
with an individual’s attainment of journey status in the
above trades. A craftsperson who has attained a state of
Oregon Journeyman card and has attended the required
course work at LBCC will meet the technical require-
ments for the degree.

Linn-Benton offers the related training course
required to attain the above journeyman cards. An
individual must be registered as an apprentice with an
approved training agent in order to attain the journey-
man card. LBCC works cooperatively with area industry
to deliver and develop courses that meet state appren-
ticeship standards.
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LBCC utilizes up-to-date electrical, instrumentation,
hydraulic, welding, fabrication, and computer labs
to deliver many hours of hands-on laboratory classes
for students, as well as standard classroom settings for
electrical code, apprenticeship math, and theory and
fundamental classes.

The Apprenticeship Program is currently under a
cooperative development process with the Department
of Education and the 11 community colleges offering
apprenticeship degrees. It is LBCC’s intent to align cur-
riculum with state apprenticeship standards and other
colleges offering training to the same trades.
Strengths
e This program works closely with industry to review

and improve related training offerings to meet the

needs of manufacturing maintenance personnel.

Outcomes are closely aligned with state standards for

each occupation.

e The Bureau of Labor and Industries reviews each
trade committee annually for program compli-
ance. Compliance reviews include curriculum and
training program reviews. These reviews are used to
identify curriculum development opportunities.

Challenges

e The challenge of this program over the next year is
to align LBCC’s curriculum with that of the other
community colleges offering apprenticeship degrees.

The department currently is working towards
this goal and bas compleled the draft state-
wide format for electrical. LBCC's existing
Apprenticeship Program aligns well with the
proposed statewide program. The pieces cur-
rently are in place to make this transition
straightforward and relatively painless.

e. Drafting and Engineering Graphics
Drafting and Engineering Graphics Technology’s
two-year Associate of Applied Science degree program
is a technical curriculum designed to assist students in
acquiring basic attitudes, skills, and knowledge neces-
sary to successfully enter drafting occupations. The first
year of study provides a sound general background,
while the second year provides more specific coverage

of major occupational areas, such as civil mechanical,
electronics, architectural, and technical illustration.
D&EG degrees are transferable for Construction
Management at Oregon State University and Oregon
Institute of Technology, and the coursework provides
a foundation for the Civil Engineering Technology
one-year certificate. Most instruction takes place in a
newly remodeled drafting lab that includes 24 student
computer stations with 17-inch monitors. Computers
regularly are updated to the current standard in tech-
nology. Software used in the lab for every discipline is
the latest version and is upgraded each year to maintain
pace with industry. Civil survey classes typically are
conducted outdoors on campus grounds using Global
Position Systems technology and equipment as well as
traditional surveying equipment.

D&EG’s advisory committee has recommended
changes to the program that will provide D&EG
students and graduates with more competitive job-seek-
ing skills (e.g., individual portfolios and interviewing
skills). Student portfolios must be updated and reviewed
at the end of each term. More faculty assignments
include resumes, cover letters, and answers to typical
interview questions. Plans for developing mock inter-
views are in process. The department has responded to
the advisory board recommendation to add classes in
Geometric Dimensioning and Tolerancing, Technical
Electives, and Workplace Survey.

The advisory committee recommended adding a
yearly safety presentation geared toward avoiding re-
petitive movement injuries. D&EG contacted the LBCC’s
Safety Coordinator, who then made a one and one-half
hour presentation. The committee also recommended
that more training be offered in subjects to include how
to avoid third-party harassment, promoting a profes-
sional climate or culture devoid of bias, and possible
ramifications due to the lack of adherence to such
policies.

Strengths
* The Drafting and Engineering Graphics Advisory
Committee steers the department curriculum,

program outcomes, and goals based upon the needs
of the industries they represent. The committee
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provides additional guidance as to how employers
implement industry standards and which skills and
abilities they seek in prospective employees.

o The program uses a state-of-the-art 3D rapid-
prototyping printer. Private individuals or companies
can submit files to D&EG to be printed. Students
assigned to process the files are exposed to the real-
life needs of inventors and employers, including sat-
isfactory turn-around time, problem solving (design,
hardware and software), and material replacement.
This vehicle provides an informal introduction
between the area employers and students.

o D&EG has developed articulation agreements with
all local high school drafting programs.

Challenges

o Keeping current with industry hardware and soft-
ware is an ongoing concern. High school drafting
programs are threatened by the rapidly increasing
cost of software (Autodesk), which the schools
respond to by switching to other low-cost CAD
applications. This limits the future of articulation
with the district’s high schools as they move to non-
Autodesk products in order to continue to teach CAD.

e A number of high schools have eliminated their
drafting programs.
Methods need to be developed lo better articu-
late with high school programs based upon
outcomes versus software issues.

[ Engineering Transfer

The program offers an Associate of Science degree
with an emphasis in Engineering Transfer. Enrollment
in the program has remained steady, with approximate-
ly 70 students entering their freshman year; of these,
approximately 45 students will complete their studies at
LBCC. Although some students are well-prepared to en-
ter the program with full freshman status, many must
spend time working on math and other basic skills. The
curriculum contains support as well as engineering
courses, and the requirements vary depending on the
type of engineering degree the student is pursuing,

The goal of the program is to produce a graduate
who has achieved basic skills required by industry and

has developed a strategy to succeed in a large univer-
sity setting. Students are taught to apply knowledge

of mathematics and science to formulate and solve
engineering problems. They also learn communication
skills, the foundation of engineering problem solving,
and professional ethics.

The Engineering Program at LBCC offers a full
summer session of sophomore engineering courses that
draws students from around the Northwest.

The college has moved to an outcome-based ap-
proach for program evaluation and modification. The
Engineering Transfer Program has completed rewrit-
ing all course outlines in the outcome format and will
continue to integrate the content and teaching methods
of the individual classes into the outcome process.
Applying outcomes process requires that feedback be
collected on the program. Through a student survey the
department has become better informed as to students’
opinions and success after they move on from LBCC.
Changes and adjustment have been made based on the
information gathered.

Strengths

e The Engineering Transfer Program’s greatest
strength is its partnership with the College of Engi-
neering at OSU. To ensure a smooth transition for

students, the LBCC curriculum is modeled on the
first two years of OSU’s engineering curriculum.

e The 2005 survey of engineering indicated that the
relationship between faculty and students was a key
in their success. The back section of the electronics
lab has been converted into a student study area
where faculty in engineering and science can inter-
act with the students.

e Faculty in the Engineering Transfer Program have
had extensive training in industry and education.
The background of the staff is exceptional when
compared to that of many community colleges,
where engineering courses often are taught by math
and science instructors.

* Afour-year grant from the National Science Founda-
tion has provided an average of 15 scholarships of
$3,000 a year for students demonstrating financial
need. This has encouraged local industry to partici-
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pate in the scholarship process. These grants have
also provided tutors for the engineering study area
and monthly speakers from industry and OSU.

Challenges

* The successful transfer of students to OSU is the big-
gest challenge that the department faces.

The electrical portion of the Engineering
Transfer Program has identified a barrier lo
smooth transition of Electrical and Computer
Engineering students lransferring to Oregon
State University. The problem pertains to a
capstone project using the OSU TEKBOT. The
Electrical and Computer Engineering College
at OSU has agreed to make available the
TEKBOT at a reduced cost to LBCC students. It
is the intention of this department lo integrate
the capstone project into ENGR 111/112 (En-
ineering Orientation), ENGR 201/202/2073
(Electrical Fundamentals), and ENGR
271 (Digital Logic Design) over the next
lwo years. If successful, the LBCC Engineer-
ing Transfer students will perform better in
courses that require the TEKBOT at OSU.

g Environmental Technology

The Environmental Technology Department
provides a one-year certificate and a two-year Associ-
ate of Applied Science degree in Water and Wastewater
Technology. The one-year certificate provides entry-level
training for potential operators to enter the job market
at the ground level of the profession. The two-year AAS
degree provides a much greater background, meeting
the long-term needs for people expecting to make a
career in the fields of water and wastewater treatment.

Enrollment in LBCC’s Environmental Technology
Department averages 24 entering students each year.
At the end of the first year, 15 percent of the students
will complete the one-year certificate program and 85
percent will continue on to complete the two-year AAS
degree. Employment opportunities generally are created
through new construction of treatment facilities and
turnover of operator positions in existing facilities.
Extensive increases in regulatory requirements and
field-applied technology are creating an increased need
for more, better-trained technicians.

The Water and Wastewater Technology Program
primarily serves students who are retraining from jobs
that have been discontinued (layoffs), students who are
retraining due to previous work related injury, students
who are retraining after military experience, and
students who are making a career change. The average
age of the student population is 35; the number of
direct high school graduates in this program is low.

Strengths

e All students in this program work are placed as
operators in a treatment facility to work 40 hours
per week for a minimum of 10 weeks. Job skill work
requirements are the direct result of the first-year
program outcomes. Participating students are evalu-
ated by both the on-site facility staff and by LBCC
program staff at the end of the summer program.
Based on this process, program course content is
modified as needed.

* Program faculty are working with the Oregon
Environmental Laboratory Accreditation Program
(ORELAP) Technical Advisory Committee to identify
knowledge and skills needed for laboratory techni-
cians. The culmination of this process will be to
fine tune the laboratory course outcomes and put
together a vehicle (test) to evaluate students at the
conclusion of this program.

* Students in this program are allowed to take the
Level I wastewater treatment plant operator certifica-
tion. Program success (outcomes) can be judged in
part by successful completion of this licensing exam.
The second-year class for 2005-2006 participated in
this certification program. Of the class total,

12 students took the Level I wastewater operator
certification. All 12 students (100 percent) passed
this first-level exam.

Challenges

* Anongoing challenge in the program is the con-
tinual review and updating of the design and evalu-
ation of the In-Plant Practicum.

Department facully will work more closely
with industry to belter integrate students
during their on-the-job (In-Plant Practicum)
experience. A process that belter identifies
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the training provider s role in helping the
participating students complete the program
outcomes will be developed.

e Due to state regulations, students are not allowed to
participate in the water operator licensing process.
The department’s goal is to have all of its students
acquire both Level I wastewater treatment certifica-
tion and Level I water treatment certification before
completing the two-year associate of science degree
program.

The program will open a dialog with state of-
Sicials concerning the availability of the state
lests to LBCC students. In addition, a connec-
tion to a national organization (Associated
Boards of Certification) should be made to
Jacilitate this process. It is possible that LBCC
students will become eligible to lake a na-
tional test to fulfill this requirement.

h. Heavy Equipment/Diesel Technolog)/
Construction and Forestry Equipment
Technology

The Heavy Equipment/Diesel Technology curricula
lead to an Associate of Applied Science degree, a two-
year certificate, or a one-year certificate. An Associate of
Science degree is also available, and is transferable to
Montana State University Northern, where a bachelor’s
degree in diesel technology can be obtained. Both
programs are currently seeking accreditation by AED
(Associated Equipment Distributors).

The curriculum of the Heavy Equipment/Diesel
Technology Program is designed to give the student a
balance of theory and practical experience gained by
diagnosing, servicing, repairing, and rebuilding com-
ponents and live equipment.

The Construction and Forestry Technology Program
is @ two-year program leading to an Associate of Applied
Science degree. The program develops the technical com-
petence and professional attributes of students to prepare
graduates for high-paying and rewarding jobs as John
Deere construction and forestry equipment technicians.
Students take the same courses as Heavy Equipment/Die-
sel Technology students but learn to repair John Deere
equipment.

Students are selected to parficipate in the Construc-
tion and Forestry Technology Program through an
interview process with a sponsor John Deere Construc-
tion and Forestry Equipment dealership. Selected
students receive assistance with tuition and tools from
the sponsor dealership, and they participate in a paid
cooperative work experience program.

The program is supported in part by the partici-
pating John Deere dealerships and by the John Deere
Construction and Forestry Division. Students’ learning
experiences are enhanced by equipment and compo-
nent donations.

Over the past two years, the department has com-
mitted to investing in the latest technology. By work-
ing closely with the Heavy Equipment/Diesel Advisory
Committee, the latest diagnostic software for a variety
of engines and equipment is made available to LBCC
students. Recent upgrades to hydraulics trainers also
have been completed.

The program supports student participation in Skills
USA-VICA. Students raise funds to pay the cost of travel,
lodging, and entry fees in the annual state skills contest.

Course content is reviewed annually with the staff
and the advisory committees to ensure objectivity in
technological and academic upgrading. Cooperative
work experience is a requirement of the program. Feed-
back from CWE experiences and post-graduate follow-
up surveys are used for program outcome evaluation
and improvement. Student assessment is achieved by
tests, lab work, and required projects.

Strengths

e The Linn Benton Community College Heavy Equip-
ment/Diesel Department is the annual host to the
state high school skills competition and the FFA
mechanic’s skills competition, and it is the current
host to the Oregon Skills USA competition.

e State-of-the art John Deere and Hitachi construc-
tion and forestry equipment is provided by John
Deere Construction and Forestry Division and Pape
Machinery, the West Coast dealership for this equip-
ment. The latest in software support is also provided
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to the college. Students are required to pass level one
and level two John Degre technician certification
tests.

e All staff members are ASE certified, have had work
experience in the trade, and have taught for many
years. Instructors continue to upgrade themselves
professionally by attending industry-sponsored
schools and seminars throughout the year.

Challenges

e Enrollment fluctuates a great deal from one year to
the next. One challenge is to increase and maintain
enrollment levels at capacity,

More active recruiting of students into the
program is planned. Visits to area high
schools will be a priority. Equipment no
longer needed in the LBCC Heavy Equipment/
Diesel Program may be donated lo selected
high schools to enbance high school vocational
programs and pique interest in this field.
Heavy Equipment/Diesel staff will participate
in on-site recruiting opportunities such as
career cruises, career fair, and skills contesls.
The department will work with area employ-
ers lo establish scholarships and will also
encourage the local Jobn Deere dealerships to
recruil students.

e Acquiring the latest training aids, with new technol-
0gy, is expensive.

The Heavy Equipment/Diesel Department will
seek lo establish a strong working relationship
with area industrial dealerships and other
businesses related o this field. Donations of
quality equipment and technology will be
actively sought from our industry partners.

i. Machine Tool Technology

The Machine Tool Technology curriculum is de-
signed to develop skills in a wide variety of machining
processes. Instruction is provided in manual machining
as well as Computer Numeric Control (CNC) machin-
ing. A combination of classroom instruction, computer
lab courses, and hands-on training in LBCC’s machine
shop is utilized to guide students to competency in

a series of skill sets. The program maintains NIMS
certification. '

Currently being offered are two certificates and one
certification: Machine Tool Technology one-year certifi-
cate (day courses, 55 credits); CNC Machinist Certificate
(evening courses, 21 credits); and the National Institute
of Metal Working Skills (NIMS) Level I Certification.

As the local manufacturing community continues to
gain momentum, more LBCC students are being placed
with manufacturing companies. Job prospects are good
for LBCC graduates. This is supported by the results
from the CNC Equipment Student Follow-up Study; of
the 18 machine tool technology graduates who reported
that they are working in the manufacturing field, all
are working full time and 12 are earning more than
Linn county’s average wage.

Construction of the Machine Tool Technology
Department’s new CNC Lab is underway. This addition
will allow the department to stay current with the industry
shift toward more CNC machining, The department’s
computers were moved into a new computer lab, which is
adjacent to the new CNC lab. LBCC remains committed to
offering up-to-date training in computer-aided manufac-
turing. These improvements are a part of the department’s
modernization effort.

Strengths

e Enrollment has increased recently. Fall term 2005
FTE increased 23.42 percent from a year earlier and
is up 47 percent for winter term as compared to the
same time period in 2005. Spring term FTE is up 43
percent from a year earlier. The department enjoys
a good reputation in the manufacturing sector, and
LBCC’s graduates are successful in finding jobs.

e Program outcomes, which have been endorsed by
the program’s advisory committee, reflect the skills
in demand for graduates in machine tool technol-
ogy. New courses have been added to reflect these
new industry trends.

* The program has added an articulation agreement
with Oregon Institute of Technology for students
wanting to transfer to manufacturing engineering
technology.
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Challenges

e Maintaining the program’s facility, machines, and
curriculum continues to be a challenge. Although
considerable progress has been made in the area of
modernization, much remains to be done.

An update of the programs facility, machines.
and curriculum is well underway. The latest
major facility improvement is the new CNC
lab, scheduled for completion during the
summer of 2007. After the CNC machines
are moved into this new space, the original
lab will be reorganized to accommodale a
dedicated inspection area lo meel needs for
better and broader training in dimensional
inspection and instrumentation. Two local
manufacturing companies have recently
donated materials to the program, and the
department will continue lo seek money for
equipment upgrades.

e Although enrollment has made significant gains, the
program in underenrolled.

The department plans to increase enroll-
ment by making additional efforts to recruit

students from local high schools. As a result of

previous curriculum development work, the
department now enjoys a good relationship
with several career advisors and refraining
companies statewide; this is evidenced by
the number of students in the program who
are funded through government or private
programs. The department will continue lo
work with these agencies lo provide the most
cost-effective training available in Oregon.

J. Refrigeration, Heating, Ventilating and
Air Conditioning

The RHVAC Program is designed to prepare trouble-
shooting, maintenance, and repair service technicians
for the RHVAC trades (refrigeration mechanic) and
related trades (industrial mechanic).

The prime focus of the program is electrical
troubleshooting, which is critical for troubleshooting
any type of RHVAC or industrial equipment. Training

is fast-paced and focuses on fundamental skills for job
readiness.

Students are drawn from a wide range of age, eco-
nomic, and educational backgrounds, from newly grad-
uated high school students to older workers retraining
into new careers. The course offers a one-year certificate
that enables people to find work and learn quickly on
the job. Up to one-third of the students continue their
education, either full or part time, to complete a second
year and earn an Associate of General Studies degree.

In 2000 the program dropped its second year and
completely revised its offerings into an intensive one-
year format. Classes are held five days a week from 8
a.m. until noon, with about one hour of lecture and
the remaining time in lab activities. The program is
competency based, with a final constituting 80-90
percent of the student’s grade; biweekly written tests
make up the rest of the assessment. Program outcomes
have been identified and are linked to all program
activities. Additional certifications are being developed
in technical areas such as computerized controls and
boiler operation to enhance employment opportunities
for the students.

The program is full, with a high demand for avail-
able positions and a very high demand for its graduates.

Students receive the following certifications: Oregon
State Brazing Certification; EPA Certified Techni-
cian (CFC license); 410a Safety Certification; Carbon
Monoxide and Combustion Analysis Certifications; and
Electrical and AC HVAC Excellence Certification. All of
these certifications and other improvements have been
brought into the program in the last five years.

Strengths

e The program’s one full-time instructor has been
teaching for more than 20 years and holds a Ph.D.
He is the co-author of the textbook Industrial Main-
tenance and holds an industrial electrical license,
EPA Certified Technician certification, and addi-
tional certifications through the HVAC Excellence
program.

* The program is competency based and uses numer-
ous small trainers that facilitate the learning of
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fundamental knowledge, skills, and applications in
small groups. Lab equipment is built with industry
standard components. Course content is constantly
being upgraded in accordance with feedback from
graduates’ employers and the advisory committee.

Challenges

* The refrigeration and heating equipment in the lab
is generally old and should be upgraded. Equipment
storage and organization needs to be improved.

The program instructor is attempting lo up-
grade lab equipment by soliciting industry
donations and forming partnerships with
equipment manufacturers. The Division is
reorganizing some areas lo increase storage
space.

* As RHVAC equipment becomes more sophisticated,
technicians must learn more advanced electrical
and computer-aided troubleshooting skills. This will
require new equipment and enhanced lab activities.

Additional course offerings and training oppor-
tunilies are being developed to meet the more
advanced needs of the RHVAC industry. The cur-
riculum and lab activities are constantly being
revised. Al the same lime, industrial training
opportunities are being expanded. To meel these
more advanced requirements students need lo
be much better prepared, mainly in increased
reading and writing proficiency and work-
ready attitudinal skills.

k. Welding Technology

The Welding Technology Program offers several
training options to students who want to prepare for
entry-level positions in production welding, mainte-
nance/mechanical repair, and manufacturing metal
fabrication methods. A one-year certificate program
provides job training in a variety of current industrial
welding processes and procedures; safe use of industrial
equipment and general industrial safety are stressed,
and students are required to demonstrate proficiency
in safe operational practices as well as in equipment
knowledge. Successful students in the one-year program
who desire to further develop their career options may

enter the second-year program, which leads to an As-
sociate of Applied Science degree.

The success of the one-year certificate program is
indicated by students’ success in job placement. More
than 90 percent of the students who completed the
certificate in the last five years found employment in
their field.

Course requirements are reviewed annually with
the advisory committee and revised when appropriate.
Evening courses are offered for students who wish to up-
grade and continue their path of lifelong learning.

The program is in the process of adopting the Ameri-
can Welding Society’s National Skills and Training
Standards, which the American Welding Society and the
National Board of Education are developing along with
assistance from the industry. When these standards are
adopted they will be implemented into the program.

Progress has been made in assessing program out-
comes in curriculum implementation and in making
appropriate curriculum adjustments.

For example, the outcome “using appropriate weld-
ing processes and equipment” is assessed by testing,
welding certification, and feedback from the coopera-
tive work experience class. Students are tested weekly to
determine their skills related to the welding curriculum.
In some fabrication classes, students are assessed by
being asked to select the appropriate welding process
for the assigned project. The capstone used for assessing
welding processes and equipment is the American Weld-
ing Society’s welder qualification certifications. LBCC’s
program has a 95 percent pass rate on all of its AWS
welder qualification certifications.

Strengths

* Faculty members have extensive experience in the
industrial welding and manufacturing fields, and
they are active in industrial societies such as the
local chapter of the American Welding Society, often
serving as elected officers. The staff continues life-
long education by maintaining industry certification
and continual education to stay apprised of current
trends in the industry.

e The strength of LBCC’s Welding Technology Pro-
gram shows in its students” accomplishments and
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awards. This year—as well as in past years—LBCC’s
welding students have placed first in the state for the
SKILLS USA competition. Winning this award gives
the student the opportunity to compete in the na-
tional SKILLS USA competition. At this event, LBCC
students consistently place in the top 12. In each of
the last three years, one of LBCC's students qualified
to compete for the opportunity to participate in the
world competition.

* In order to provide the optimum learning environ-
ment, LBCC has acquired and maintained state-
of-the-art welding equipment that replicates the
workplace.

Challenges

e Itis a challenge to keep pace with changing technol-
ogy in the welding industry and to maintain a large,
modern teaching facility. The school needs a larger
lab space where students can learn in a safe, unen-
cumbered environment.

The department is working to purchase equip-
ment and to support continuing education
for faculty. This will be accomplished by en-
suring that funds are appropriated for these
areas of need. Even though progress has been
made in the departments “space” challenge,
the work area for the fabrication classes is
still crowded. The department needs lo meel
with the Dean lo discuss a plan for more lab
space.

* Acquiring students from area high schools is
problematic because many of those schools do
not promote or fund industrial education pro-
grams. Consequently, high school students have no
exposure to this profession and do not realize it is a
career path.

The challenge of enrollment will always exist,
0 we must go inlto the high schools to inform
the students, teachers, and counselors about
careers in welding technology. This is being
done in conjunction with LBCC's College Now
Program, in which this department actively
participales.

5. Family Resources and Education
Division

The Family Resources and Education Division
(FR/ED) is a comprehensive set of programs—several of
which are state and nationally recognized—dedicated to
creating communities that can ensure the education and
welfare of their children. This is accomplished through
an extensive set of partnerships with area schools, lo-
cal and state service agencies, and employers. Within
LBCC’s service district, FR/ED is seen as the lead agency
in providing parent education, information about child
care resources, and training for parent educators, child
care providers, early childhood teachers, and instruc-
tional assistants. FR/ED represents community colleges
on a number of statewide committees that influence
policy-making about childcare and family support
issues. FR/ED collects and distributes statistical data on
child care supply and demand. This information helps
decision makers spend public dollars on the services that
communities need most.

FR/ED’s work supports LBCC'’s Vision Toward the
21st Century: “The College is a critical participant in
the community dedicated to strengthening families so
that they can effectively raise the next generation upon
whom we are all dependent.” To this end, FR/ED works
with more than 30 partners to provide education and
services to three audiences: (1) the current workforce
(families with children), (2) the future work force
(children growing into educated, productive workers),
and (3) the education workforce (teachers of young
children and teachers in the K—12 system). Two-thirds
of the division’s funding is from grants, contracts, and
partnerships. FR/ED employs approximately 90 full-
and part-time staff each year, with 73 percent of these
being supported by funds external to the college.

a. Education/Child and Family Studies

The Education/Child and Family Studies Depart-
ment offers programs for students who want to become
instructional assistants and teachers in preschool,
elementary, middle, and high schools. Approximately
350 LBCC students have declared education as their
major. In addition to teaching, the department’s 2.6
FTE faculty serve as advisors to these students, develop
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and maintain the “pathways” through articulation
agreements to the local universities, build partnerships
with communities in the district, and lead statewide
reform efforts.

There are multiple entry points into the ED/CFS
program for people who want to work with children,
whether in home child care or K~12 settings. For
example, high school students can earn college credit
through College Now or child care providers can begin
with modularized classes that resemble short-term
training. The ED/CFS department is committed to
career pathways, with many entry and transition op-
tions, for students who are sure of their career goals and
for those who may not know options existed when they
began their coursework.

LBCC offers a one-year certificate and an Associate
of Applied Science in Instructional Assistant as well as
a 15-credit certificate, a one-year certificate, and an As-
sociate of Applied Science in Child and Family Studies.
Instructional assistant graduates help teachers maxi-
mize learning for students in K—12 settings. Graduates
of the Child and Family Studies Program are prepared
to work in child care centers, family child care homes,
Head Start programs or parent cooperatives.

The state of Oregon certifies elementary, middle, and
high school teachers (K—12). Education programs lead-
ing to teacher certification are available only at four-
year institutions. Students who wish to pursue these
fields can complete their first two years of course work
at LBCC and then transfer to a four-year institution.

Goals and outcomes in the career and technical
programs are better established than in the transfer
program. Both the Child and Family Studies and
Instructional Assistant programs have active advisory
committees who understand what employers need to
see in graduates. Both programs engage in professional
technical reviews every three years, obtaining feedback
from employers about how graduates perform on the
job. This feedback is used to revise program offerings.
For example, at the recommendation of employers, a
12-credit practicum was added to the CFS Program that
resembles a full-time work experience. Additionally, a
local school district now offers a wage increase of $1 per

hour for instructional assistants who have earned the
Associate of Applied Science in Instructional Assistant.

In order to address the needs of education majors
who test below WR 115, a developmental link that com-
bines child development and study skills was developed.
The performance of students in the developmental link
was tracked for two years (1999—2000 and 2000—2001).
Students in this developmental link were compared to
students in a second child development class taught
by the same instructor. Both classes followed the same
course outline, and students took the same four exams.
Both years, students in the linked class scored lower
on the first exam, which was consistent with their low
reading and writing CPT scores. By the final (fourth)
exam, students in the linked class scored close to those
in the stand-alone class on the objective part of the
exam (average 25 compared with 27). They outper-
formed the comparison students on the essay portion
of the exam (average 50 compared with 42). It appears
the basic skills development and directed study support
allowed students in the developmental link to perform
at a level equivalent to those students not identified as
at-risk in an unlinked class.

Strengths

* The greatest strength of the ED/CFS Department is
attentiveness to student needs, which often results
in advocacy for students and the development of
partnerships and programs that provide many op-
portunities and entry points into higher education.

* Articulation agreements with the four-year institu-
tions to which students transfer are updated annu-
ally. One-on-one advising helps students navigate
the complex pathway of becoming an educator in
the state of Oregon.

e Department faculty participate in statewide projects.
The CFS program is working with other community
colleges to design a “virtual degree” for individuals
who cannot access a local college. The education
transfer programs around the state are working to
align the first two years of course work for educa-
tion majors, with goals of easing transfer between
community colleges and from community colleges
to four-year institutions.
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e Student retention data for the developmental link
have been collected each year since 1999—2000.
Through fall term 2005, an average of 85 percent of
students enrolled in the link during fall term per-
sisted through winter term (ranging from 58 to 100
percent). Previously, no students who tested below
WR 115 persisted into winter term. Because of the
high retention rates and success rates for students
completing the link, both the Education/Child and
Family Studies Department and the Developmental
Studies Department have stayed committed to this
program. (Exhibit 2.11)

Challenges

e The most significant challenge for the ED/CFS
Department is determining program and course
outcomes for students who wish to become licensed
K—12 teachers. Most teacher education programs in
Oregon offer classes at the 400 and 500 levels and
have little incentive to work with community colleges.
In addition, Oregon has a decentralized approach to
teacher licensing, with each university setting its own
course requirements for future educators.

The ED/CFS Department needs lo define
meaningful program and course oulcomes
and assessmenls for the transfer program in
teacher education. The statewide curriculum
projects may influence department choices.

b. Family Connections

Each year, the Family Connections Department works
with more than 1,700 citizens and citizen groups interested
in child care. Child care is both an important workforce
support for parents and employers and a viable industry.
The department has three programs: (1) Child Care
Resource and Referral (CCR&R), (2) Lifespan Respite,
and (3) Family Support and Connections. Course work
is non-credit, and no degree is offered.

The largest program, CCR&R, provides training
and technical assistance to the child care workforce,
education on choosing quality care for families, and
child care data for community planning. Family Con-
nections also contracts with several local employers to
provide an enhanced level of work and life services to
their employees that is designed to increase employee

productivity. These services include referrals for child
care, consultation on parenting issues, and on-site
work/life seminars.

Lifespan Respite, the second program of Family
Connections, provides services to families caring for
chronically ill or disabled children and adults. Families
are linked with resources and educated about choosing
respite caregivers.

Family Support and Connections, the department’s
third program, supports Linn County families who are
at risk of abusing or neglecting their children. Fami-
lies are visited in their homes and receive one-on-one
assistance and training on how to nurture and care for
their children.

Strengths

e In 2006 Family Connections was accredited by the
National Association of Child Care Resource and
Referrals, headquartered in Washington, D.C. It is
one of only three accredited sites in Oregon.

e Family Connections has a highly skilled staff: one
full-time faculty, eight to 15 part-time faculty, five
consultants, and two secretaries. Two staff members
provide cultural diversity training and serve non-
English speakers.

e Family Connections has increased outreach to child
care centers, tailoring classes that meet the stricter
guidelines of the Oregon Child Care Division to indi-
vidual programs. Taking training to individual child
care centers in their communities (Sweet Home,
Corvallis, Lebanon) has allowed increasing numbers
of child care center staff to taking classes to meet
licensing requirements.

e The department works closely with the Education/
Child and Family Studies Department to help provid-
ers transition from trainings into college classes.

Challenges

e The child care workforce is an undereducated, some-
times reluctant student population. Encouraging
child care workers to continue professional develop-
ment despite their low wages and lack of incentives
is a challenge.
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Child care providers are more likely to par-
licipate in training when the classes are free
and when financial incentives are available.
The department will work to secure fund-
ing for incentives to keep the cost of training
low, and it will continue lo develop creative
markeling strategies.

* There is a need to develop assessments for trainings
that measure the stated outcomes of each training,
The current class evaluation addresses only the
student’s satisfaction and the student’s intent to use
the information that was covered.

The plan for improvement has six steps:

(1) review the Irainings offered in 2006—
2007 for meaningful, writlen outcomes:

(2) train instructors to write outcomes and
design stralegies for assessing each outcome;
(3) develop a meaningful evaluation tool
that can be easily tailored to each class:

(4) collect and analyze the data from

the evaluations: (5) observe classes and
workshops; and (6) meel individually with
instructors to review the student evaluations
and class observations and lo delermine ap-
propriate strategies for improving each class.

c. Parenting Education

The Parenting Education Department’s mission is
to “promote the development of knowledge and skills
for strong and healthy families.” Strong families with
healthy parents and children contribute to a healthy
society and avoid many of the most persistent commu-
nity problems: juvenile crime, school drop out, and teen
pregnancy.

Approximately 2,000 parents—typically part-time
students—take parenting classes each year. Two
contracted faculty (1.25 FTE) develop and manage
programs and classes taught by 20 part-time faculty.

Sixteen to 20 credit and noncredit classes are offered
in 14 communities each term. These include: parent/
child classes with a combination of an early childhood
laboratory and adult education, family literacy classes
for adults and their young children, skillbuilding visits
between parents and children in foster care, and topic

or age-based classes for parents. Classes for parent
educators (individuals working with parents) also are
offered.

In 2005, the department worked with Institutional
Research to analyze evaluations from 1997-2004.
(Exhibit 2.11) Two questions were addressed: (1) Did
parents report that classes made a difference in their
parenting? and (2) Were there any differences in the
responses to individual items among the classes? The
percent of respondents who reported a positive change
varied, by question, from a low of 21.9 percent to a
high of 53.1 percent. Parents reported the greatest
change in knowing how to “locate and use community
resources.” Significant differences among classes were
found in four of 14 items. On these items, responses in
the Living and Learning with Your Baby classes were
more positive those in the classes for parents with older
children. This finding reinforces the department’s
investment in encouraging parents with infants to take
parenting classes. The $10-per-term tuition makes these
classes affordable for most new parents.

Strengths

* Over the past 10 years, LBCC has worked with many
community partners to offer classes appropriate for
the wide range of families’ needs in Linn and Benton
counties. Funding through grants and contracts has
provided up to two-thirds of the department’s budget.

* Parenting Education began the process of strength-
ening program improvement efforts in 1992 when
parents, faculty, and other stakeholders developed
program outcomes. In 1997, a retrospective pre/post
knowledge and behavior change instrument was
developed to measure attainment of program out-
comes.

Challenges

* There is no consistent or specific plan among the
department’s programs for using the data that is
gathered from outcomes assessments. Private and
public funders emphasize research-based curricula
and evidence-based practices and ask programs to
demonstrate and document positive outcomes. These
evidence-based practices are an inadequate way of
assessing real learning and behavioral change.
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The Parenting Education Department needs
to determine how well courses are meelting
program goals and whether students are suc-
cessfully meeting course outcomes. One com-
prebensive plan is needed for purposeful and
meaningful assessment of student and pro-
grams outcomes. This plan should address the
overall question of “are the department s pro-
grams successful in helping parents increase
their knowledge and skills about parenting?”
Al the same time. the plan should include the
specific change data required by funders. By
June 2007 each course will have appropriate
assessments. In 2007-2008 strategies will be
developed for analyzing bebavioral change
data. In 2008-2009, behavioral change
data will be used lo revise class conten! and
instructional activities.

6. Health and Human Services
Division
a. Criminal Justice Program

The primary objective of the Criminal Justice
Program is to provide students with a balanced inquiry
into the complex process of administering justice in our
society. A secondary objective is to help students prepare
for entry into, and advancement within, a variety of
public service careers in the criminal justice field. The
program stresses knowledge, understanding, and criti-
cal thinking in addition to practical skills.

For students seeking to transfer to a baccalaure-
ate degree program, LBCC's Criminal Justice Program
provides support classes for the Associate of Arts (Oregon
Transfer) degree. Additionally, a student may earn the
Associate of Applied Science degree in Criminal Justice.
Approximately 200 students major in criminal justice
every year, either to earn an associate’s degree or to sup-
port a transfer emphasis. Practicum and CWE experi-
ences are offered to second-year students who qualify
for placement in area agencies.

Program outcomes align with the skills needed in
the profession. The curriculum emphasizes lecture
combined with discussion and small-group projects
designed to expose students to the actual issues involved

in today’s criminal justice system. Students also learn
how to address complex life and career issues and
solve problems in a supportive learning environment.
Because the public sector demands superior writing
skills, criminal justice courses use story problems, case
studies, reaction papers, and essay examinations to
foster critical thinking. In 2004, the department added
an ethics class to its regular rotation of courses. To the
college’s knowledge, this was the first criminal justice
ethics course offered by any community college in
Oregon.

In 2004, the department commenced a project
designed to provide online versions of its traditional
courses using the Blackboard instructional system. As of
2006, eight different criminal justice courses are avail-
able online. These courses have become popular and
are drawing students from surrounding states as well as
members of the military stationed in Iraq, Afghanistan,
Germany, England, and elsewhere.

Strengths

e The Criminal Justice Program employs one full-time
and 11 part-time faculty members. The graduate de-
grees represented are seven master’s degrees and two
Juris Doctor degrees. The remaining faculty mem-
bers have baccalaureate degrees and are employed
as upper level managers in law enforcement and
corrections. All faculty members have engaged in a
program of professional development activities over
the past five years.

e Course syllabi are upgraded each time a class is
offered. If the course is taught by more than one
faculty member, it is evaluated for content, rel-
evance, and adherence to professional standards
and course outcomes. Course evaluation is accom-
plished through colleague consultation and advisory
committee review. To meet the current needs of the
profession, the faculty constantly revise and evalu-
ate the curriculum to make sure students are on par
with lower-division students at state colleges and
universities.

e Student assignments are designed to encourage use
of the library, Learning Center, and computer lab.
Learning disabled students are integrated into vari-
ous levels of the program and curriculum, and the
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delivery system is adjusted according to the student’s
documented needs. Use of tutoring services by stu-
dents is encouraged.

e The Oregon Association of Criminal Justice Edu-
cators arranges articulation with baccalaureate
degree programs in criminal justice at other Oregon
colleges and universities. In addition, the depart-
ment has participated in articulation with area high
schools to prepare students to enter the Criminal Jus-
tice Program, as well as to arrange for high school
students to receive college credit for LBCC classes
completed. Recently, criminal justice majors at
Southern Oregon University have enrolled in LBCC's
online course in order to complete their lower-
division requirements while simultaneously enrolled
in SOU’s upper-division courses.

* This department receives consistent feedback from
former students that its program provides superior
preparation and training for those advancing to the
next academic and professional levels. The program
relies heavily on the input of its advisory committee
and on communications with other colleges.

Challenges

e Students who have children or who are working
require flexible scheduling and online offerings.
Students in the active military require flexibility in
scheduling of exams and assignment due dates.

The program will continue to develop online
options for course delivery.

* Many students are inadequately prepared to express
themselves in writing, and their spelling skills are
below acceptable standards.

This department s faculty is dedicated 1o
improving the writing skills of ils students. In
2005, Technical Report Writing was added as
a requirement for the Associate of Applied Sci-
ence in Criminal Justice degree. The advisory
commillee is considering making a recom-
mendation thal additional writing courses
be required and that minimum writing
competencies be established for each criminal
Justice course individually.

b. Emergency Medical Technician

The Emergency Medical Technician (EMT) Program
provides opportunities for both the rural volunteer and
the career EMT. LBCC provides training that leads to
certification in Oregon for the EMT Basic and Interme-
diate levels. As many as 50 percent of the students—
12 of 24—come to LBCC because they are “resident
volunteers.” These are college students who live at
fire stations and, in return, volunteer as EMTS for that
respective fire department.

All first-year courses required for the Associate of Ap-
plied Science in Emergency Medical Services are offered
at LBCC. These courses culminate in a certificate. Due
to low demand for many of the EMT certificate courses,
they are not offered each quarter. Consequently, it may
take more than one year to complete all courses in the
certificate program. The certificate program does enable
students to transfer directly as second year students to
colleges that offer paramedic programs. Students can
transfer to Chemeketa Community College (in Salem,
Oregon) if they desire to progress to a paramedic certifi-
cation and an associate’s degree.

The National Department of Transportation (USDOT)
National Standard Curriculum and the Oregon (OHDEMS)
EMT Intermediate Curriculum author the curricula
utilized by the program. Full specialized accreditation
was awarded in 2002 by the state of Oregon, with a new
accreditation visit scheduled for 2007. (Exhibit 2.9)

Strengths

e All faculty members hold full-time positions in
emergency medical services or fire departments in
addition to teaching at LBCC. Having active EMTS
and paramedics on staff enhances the program’s
ability to provide the most recent treatment modali-
ties by staying abreast of the constantly changing

field.

e The course work for EMT incorporates the use of
the Internet and multimedia, group and individual
presentations, discussion groups, lectures, specialty
speakers, quizzes, exams, group and individual
projects, skill testing, journals, self-assessment, and
student evaluations. The capstone experience is a
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national written and practical exam. Linn Benton’s
program enjoys a pass rate of more than 88 percent.

Challenges

e The human simulator (HS) is available for imple-
mentation into the EMT Program, but finding an
opportunity to instruct and train the staff on the use,
programming, and maintenance of the equipment
has been difficult. Because faculty members are
part-time and classes are offered in the evening,
there are no other faculty members on campus to
mentor and help EMT instructors in this effort.

EMT partners are interested in allowing their
volunteers and employees to use the simula-
lor for training. The Coordinator will work
with them to train the faculty and scheduled
the equipment for students’ use.

e Student demand for the program and the number of
EMT jobs in the community are increasing. However,
college resources and facilities limit the program to
a capacity of 48 students annually. Classes fill on the
first day of registration.

Strong partnerships with EMT employers will
belp the program grow and keep il current
with employer needs. The department will
continue to advocale for additional funding.

c. Health and Human Performance

The Health and Human Performance Department
offers Associate of Science degree tracks in Health Pro-
motion, Exercise and Sport Science, and degree partner-
ship with Oregon State University. The department also
enhances student recruitment and retention by offering
awide variety of activity classes for student recreation
as well as for transfer. Course and program outcomes
offer students the ability to develop personal fitness and
health programs and lead wellness-oriented lives.

Of the courses taught by the Health and Human
Performance Department, all can be transferred as
lower-division credit; however, students have several
motivations for taking them. Fitness courses address
the needs of students who are seeking lifetime fitness
and recreational skills, those who are striving for fitness
development, and those involved in team sports. Health

courses meet requirements for fechnical or transfer
programs, enrich learning, and hopefully improve
quality of life.

Other services provided by the Health and Human
Performance Department include health screenings for
staff, students, and community, as well as community
education and consulting. The department makes
classes accessible by offering them in the evening, on
weekends, and on the Web. Some classes include assess-
ment of cholesterol, glucose, Prostate Specific Antigen,
body composition, blood pressure, flexibility, stress, diet
analysis, and mental health self-assessment. Student
evaluation includes exams, group and individual
projects, skill testing, journals, self-assessment, and
research.

The department has been able to offer challeng-
ing curricula while ensuring access and a reasonable
opportunity for success to all students. The department
serves a population diverse in age, health status, career
direction, skill level, and interest in health.

Strengths

* Students have access to a wide variety of instructional
environments, including a wellness lab, outdoor sand
volleyball courts, media classrooms, track, tennis
courts, baseball field, bark trail, gymnasium, aerobics
studio, weight room, and a golf area. In the last five
years improvements have been made to the golf area,
women'’s locker room, classrooms, weight room, and
dance studio. These modifications were intended
to improve student learning and encourage more
participation.

e Last year the weight training curriculum was revised
to offer a flexible schedule, reminiscent of a fitness
center, while maintaining the education compo-
nent essential to the department mission. This gave
students greater access to fitness resources and
increased their use of the facility.

* The department has improved its advising, focusing
on process for uniformity and ease. In the short time
since the change was implemented, graduation ap-
plications have increased from two or three per year
to 10 per year. An important indicator of success for
the department includes student access to resources
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and successful completion of the program. Retain-
ing students through degree completion is a positive
indicator of satisfaction and value.

Challenges

* Because many LBCC students transfer to Oregon
State University, the department has made a con-
certed effort to align its Associate of Science degree
with the Health and Human Performance degree
requirements at that school. The department also
has attempted to ensure that the lifetime health
and fitness curriculum meets the general education
requirement for most universities. It is a challenge to
maintain good articulation agreements.

Meetings have been held with OSU staff to
more closely align the buman performance
and health classes and to improve LBCC's
advising process. Meetings with Linn-Benton
slakeholders have revealed a need to include
more information about back health in the
curriculum. OSU advisors bave been invited
1o speak in the Introduction to Health and
Human Performance class to help students
understand the importance of advising to
successful transfer. The Health and Hu-

man Performance Department continues

1o hold regular meetings with Linn-Benton
stakeholders and Oregon State University
stakeholders and to expand efforts to include
Western Oregon University and other colleges
lo ensure successful articulation between
institutions.

d. Health Occupations and Workforce
Education

Accelerated, Short-Term Training

The purpose of accelerated, short-term training
programs is to prepare students for entry-level employ-
ment in a variety of fields that have a career ladder for
advancement. The state-approved certificate programs
are offered once a year or as needed, depending on
the current openings in the local job market and the
number of interested students. The format for these cost
recovery programs is intense and condensed. A cohort
of students completes all the courses in a certificate

program together, attending class for approximately
3040 hours each week. Programs run from 15 weeks
to 6 months, depending on the curriculum. Current
programs include Pharmacy Technician, Phlebotomy,
and Veterinary Technology. Courses are taught through
amixture of lecture, lab, and clinical experiences, and
they emphasize workplace and job search skills.

Strengths

* The short-term nature of the programs gives stu-
dents the skills to enter into living wage jobs within
15 to 18 weeks.

Advisory boards actively monitor the course content
to keep pace with changing industry needs. For
example, new pharmacy regulations regarding clean
rooms changed the way in which instructors teach
their compounding pharmacy labs, giving students
experience in state-of-the-art procedures.

e Cooperative Work Experience is an integral part of
each accelerated short-term training program. Often
this results in students being hired at their work
experience sites.

Challenges

* The original intent of these programs was to get
students quickly into living-wage jobs. Aligning col-
lege credits with degree programs was not a priority
at that time. Over the years, however, more students
wanted to continue their education.

Curriculum review and alignment with
associate degree programs will be explored
in each of the programs. Conversations with
LBCC's Health Career and Animal Science
departments will begin with this as a goal.

e. Business Development Center

An important competitive strength of the United
States is that it encourages economic experimentation
by entrepreneurs. Entrepreneurs are the visionaries who
look toward the future to make their dreams a reality.
Entrepreneurs create innovative products and services
and the vast majority of new jobs.

The Business Development Center (BDC) helps these
entrepreneurs achieve success with their economic
experiments. BDC business advisors help local business
owners identify their possibilities and provide the tools
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and information needed to fulfill their dreams. The
BDC at LBCC provides confidential one-on-one business
advising services, training services, and research assis-
tance to help entrepreneurs start, operate, and expand
their small businesses.

Free advising services are provided by staff members
who know and understand the basics of sound business
management. BDC business advisors assisted 219 clients
in 2005. These 219 clients received a total of 1,304
hours of assistance, an average of 5.95 hours per client.

BDC offers a wide variety of training services. BDC
training services are affordable and are offered at
convenient locations in Albany, Corvallis, and Leba-
non. BDC offered 92 training units (seminars and
workshops) in 2005. The 92 training events offered by
BDC represent a total of 729 hours of training. The 92
training events were attended by 782 people for a total
of 10,892 hours of training—another historical high.
The average client attended 13.93 hours of training,
once again an all-time high for BDC. BDC is increas-
ingly using partnerships with community members to
promote training services. The role of online training
will continue to increase.

Strengths

 BDC benefits from being part of a national network
of centers providing services to small business own-
ers and managers. The LBCC Business Development
Center is one of 19 centers in Oregon and more than
1,000 centers in the United States. The 19 Oregon
centers have developed and promoted the “Biz Cen-
ter” brand to increase name recognition.

Challenges

* Funds from the U.S. Small Business Administration
and Oregon Economic and Community Develop-
ment Department have remained virtually un-
changed for 13 years. Financial support from LBCC
increases annually with inflation, but BDC suffered a
32 percent reduction in LBCC funding six years ago.
Consequently, it is difficult to maintain the number
of clients served five to seven years ago.

BDC will expand the Small Business Man-
agement Program. Developing long-term
programs lo serve markels such as members

of the Downtown Corvallis Association and
the Business Enterprise Center can provide
[funding to serve more clients.

e Although contracted staff members have been with
the program for many years, funding problems have
resulted in the increased use of part-time staff. This
change has reduced costs but makes it more difficult
to ensure high-quality advising services.

BDC can respond by providing more train-
ing to part-time business advisors. A newly
created statewide electronic small business
development network will make it easy

lo provide staff with current, high-quality
resources. Part-time staff will be used to belp
expand the Small Business Management
Program and will be mentored by the SBM
instructor who coordinates that program.

[ Dental Assistant

The Dental Assistant Program is a special admission
program in which approximately 24 students earn a
one-year certificate annually. The program uses input
from the advisory committee, evaluations from local
dental offices, and student evaluations to set program
outcomes and make curriculum changes to comply
with requirements of the American Dental Association.
Curriculum includes detailed instruction in all aspects
of dental assisting and legal duties according to the
Oregon Dental Practice Act.

Program outcomes are driven by American Dental
Association’s (ADA) accreditation standards. The most
recent ADA accreditation was November 2004. (Exhibit
2.9) Assessment of the program’s quality is directly
linked to DANB licensure test results. In the separate
dental assisting accreditation report (ADA), a full
accounting is made with reference to how the program
is assessed for outcomes and quality and how the assess-
ment results are analyzed for improvement.

The small, two-chair dental clinic was remodeled
in 2003 into an open-bay, six-chair clinic to prepare
for a possible dental hygiene component. The Dental
Assistant Program utilizes both the on-campus dental
clinic and community dental offices for student hands-
on experience. Students role play as chair-side, roving,
and radiology assistants.
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Strengths

e LBCC dental assisting students have excelled on their
national board examinations. LBCC has been the
number one school in the nation in testing on all
three components of the national exams for the last
10 years in a row. The dental community is eager to
hire skilled, well-trained dental assistants; therefore,
the graduate employment rate is high. Pass rates are
at the 100 percent level, and hiring rates are at 95+
percent within three months of graduation.

(Exhibit 2.11)

* The Department Chair has completed the Mastership
Program through the American Dental Assistant’s
Association, completing 700 hours of continuing
education in clinical dental assisting. Currently
there are fewer than eight mastership instructors
worldwide.

e Dental Link, a partnership between LBCC and Com-
munity Outreach, provides additional experience
for students. Local dentists volunteer time in the
campus clinic to provide low-income patients with
dental screenings and treatment.

Challenges

e The department needs updated equipment in the
area of radiology. Digital X-ray is needed; 50 percent
of the advisory committee members have digital
X-ray, and the other 50 percent will have it in the
next five to seven years.

In the past, advisory committee members

have assisted the program in acquiring
donated equipment. By starting small (two
machines) and adding more equipment over
time, the program will be able to update to
digital radiology equipment.

* The cost of supplies is rising, and course fees cur-
rently are not part of the program.
Increase supply funding for the Dental Assistant
Program by baving students pay a lab fee each
lerm to cover the expense of barriers, gloves,
masks, elc. The college is exploring this option.

g. Diagnostic Imaging

Diagnostic Imaging (Radiological Sciences) is
an intensive 18-month program. Students receive a
two-year certificate and an Associate of General Stud-
ies degree. Students proceed through a progressive,
outcomes-based educational format designed to prepare
them to practice as proficient, multi-skilled profession-
als in culturally diverse health care settings; demon-
strate outcomes required by the American
Registry of Radiologic Technologists (ARRT) and
program guidelines; and apply for and successfully
complete ARRT certification examinations.

Content matter to teach the necessary skills to
perform diagnostic imaging work is categorized into
specific modules that serve as tools for measuring stu-
dent progress in every element of the program. Modules
of study include both didactic and clinical. The clinical
experience provides students with the opportunity to
observe and apply theoretical principles while practic-
ing and performing radiographic procedures under
supervision of the clinical staff. Progression in the
program is dependent on the student’s demonstrating
clinical competence on 51 competency evaluations that
are specified by the ARRT.

Students move through the program as a cohort,
attending class or clinical experience for approximately
40 hours a week. Their education consists of a com-
bination of face-to-face classes, Web-based enhanced
instruction, and practical experience in partner health
care facilities. Positioning lab instruction includes dem-
onstrations of skills and experiments related to content
of courses and it provides the learner with opportunities
to improve critical thinking skills. Students are provided
objective, one-on-one evaluations and constructive criti-
cism throughout the program, and new and innovative
teaching strategies were developed to further enhance
instruction for the adult learner.

Strengths

* The program chair has had more than 18 years of
experience in the diagnostic imaging field as well as
more than 10 years of experience in administrative
roles. The other full-time faculty member brings 10
years of teaching experience to the department. In
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addition, other faculty bring professional expertise in
physics, Web-based instruction, and patient care.

e The program is designed to help the student achieve
success through collaborative learning with a
team- building and critical thinking emphasis. This
methodology, along with one-on-one instruction
throughout the program, supports the needs of adult
learners.

e The program was awarded a federal grant to develop
a distributed education model to reach underserved
educational and industry areas in eastern Oregon
and the coastal region. To ensure success of all
portions of the Diagnostic Imaging Program, LBCC
partners with seven other Oregon community col-
leges to deliver the program to students from each
partner’s service district. Such collaborative efforts
not only extend program access but enhance the
overall connectivity among community colleges.

Challenges

e Students seem to view the program as a quick and
easy method of getting into the “professional field”
and have little if any knowledge of the profession
itself or of the expectations of the field.

Better education of polential students as to
the job expectations of diagnostic imaging as
well as belter methods of evaluating admis-
sions criteria will improve the malch between
students selected and the occupation.

e The program is limited by competition with other
colleges for the clinical sites needed for students to
complete the practicum portion of their studies.

Clinical site access may be improved with
continued building of contacls and relation-
ships within the medical network, institu-
tional communication and agreements lo
collaborate and cooperate around clinical
access, and communication between the
communily college and university systems.

* The program is challenged by limited funds and
access to advanced technologies for Web-enhanced
delivery.

Additional grant applications for technology
support could increase resources available to

oblain needed technology. Leveraging other
college budgel resources for the purchase and
sharing of software and licenses for virtual
classroom access also will be explored.

h. Life and Employment Development

The Life and Employment Development Department
oversees two different training and workforce programs:
Jobs Opportunities and Basic Skills (JOBS) and Turn-
ing Point Transitions. Each program offers participants
a unique opportunity to explore options available to
them as they make life and career transitions. Staff
members work closely with other college departments
and community organizations to provide educational,
professional, technical, and counseling services as part
of their comprehensive job training and educational
programs.

The goal of the JOBS Program is to enable individu-
als to make the transition from public assistance to
self-sufficiency. Students are referred by the Oregon
Department of Human Services (DHS) and work with
college faculty and staff to develop individual programs
that help prepare them for full-time, unsubsidized
employment. Instructional areas include life and career
planning; adult basic education; short-term intensive
career and technical training; work site training; job
search instruction; job retention; and career development.

Turning Point Transitions is a program for single
parents, displaced homemakers, dislocated workers,
spouses of dislocated workers, and others who are
experiencing a major life transition. Participants build
self-confidence by improving communication and as-
sertive abilities. They also learn skills such as: time and
money management; positive parenting; living alone;
wellness; goal setting; decision-making and problem-
solving techniques. Career exploration is tailored to the
needs of the participants, and need-based child care and
transportation help are available.

The JOBS Program has consistent statewide stan-
dards: participation in work attachment (class at-
tendance, doing class work or work site experience);
and placement (obtaining employment, part-time,
full-time, and rate of pay). Quality is assessed by means
of two DHS reports: Branch and Service Delivery Area
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Data and the Statewide Data. Use of these assessments
and the implementation of the new work readiness
focus have resulted in marked improvement in meeting
standards. (Exhibit 2.11)

Strengths

e The student population has diverse needs, includ-
ing educational needs, work skills, substance abuse,
mental health, domestic violence, and family issues.
The program addresses this wide range of needs
through individualized and specialized planning,

* The JOBS and Turning Point programs utilize their
connections with other college services to move the
students toward self-sufficiency. These include: Hu-
man Services; Parent Education; child care; Printing
Services; ABE/GED; TRIO; ESOL; mentoring pro-
grams; career and counseling services; matriculation
in LBCC classes; access to GED services; as well as
vocational programs such as welding and automo-
tive.

* The JOBS Program has four sites: Albany, Corvallis,
Lebanon, and the computer recycling program in
Lebanon. Each of the sites has access to computer
labs with a range of technological services. The
programs all offer workplace replication activities in
work sites throughout the communities to enhance
job skills and opportunities in real work settings.

Challenges

* Akey challenge for the JOBS Program and its students
remains student accountability and the program’s
ability to enhance the students’ implementation of
and follow through on their individualized assess-
ments and plans.

Plans are being developed o restructure the
program to emphasize work readiness. Plans
also are underway to assess the staff mem-
bers’ and students’ strengths and weaknesses
and, accordingly, realign the staff to enhance
the program's effectiveness. This should put
the program in a belter position to address
the students’ challenges and to achieve the
outcome of transitioning the students from
public assistance to self-sufficiency.

i. Nursing :

The Linn Benton Community College nursing
curriculum leads to an Associate of Applied Science in
Nursing. The Nursing Program is designed to prepare
highly competent registered nurses oriented to multiple
levels of patient care. LBCC's program admits 54 students
each fall. In order to assist with local workforce needs, one
additional class of 27 students was admitted three years
ago. All students enter this program with 35 to 45 credits
completed toward a nursing degree. Approximately 25
percent of the members of each class complete transfer
requirements for a bachelor’s degree in nursing.

Linn Benton’s nursing courses are developed around
three nursing roles: provider of care, manager of care,
and member of a profession. Nursing process, disease
prevention, health restoration, and health promotion
are the organizing themes. Nursing Program outcomes
have been developed and include clinical, professional,
and theoretical competencies. The outcomes are derived
from an analysis of the current and predicted trends
in health practices, and they are used to evaluate the
student’s capacity in meeting the needs of individual
clients, families, and groups. Nursing Program out-
comes can be found in the college catalog. (Exhibit 2.1)

The Nursing Program has formal contracts and
relationships with many health care agencies in the
community in order to expose nursing students to
the full spectrum of health care. These include all the
Samaritan Health Services, Oregon State University,
Salem Memorial Hospital, outpatient service clinics,
and public health departments.

The changes made in this program the last three
years relate to curriculum and program requirements.
Revision of the program philosophy, organizing frame-
work, and admission requirements was completed.
Development of program and course outcomes resulted
in curriculum restructuring. Students progress from
simple to complex tasks in a manner that is consistent
with the philosophy and organizing framework.

Classroom and clinical experiences are planned
to help the learner incorporate nursing theory into
practice. The most recent teaching strategy included in
the program is the human simulation lab (HSL). Simu-
lation consists of a role-play clinical situation using a
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computerized mannequin. Faculty experts author an
algorithm of patient responses by which the mannequin
responds to the actions and decisions of the students.
Full implementation of the HSL is costly both in time
utilization and financial resources; however, it is prov-
ing to be an invaluable pedagogy from both the student
and faculty perspective.

Strengths

e The National Council of State Boards of Nursing,
industry standards, as well as national standards for
associate degree nursing programs have provided
guidance for the modifications to the LBCC curricu-
lum. The Oregon State Board of Nursing granted the
program full approval with commendations in 2004.
(Exhibit 2.9) Adjustments within the curriculum
include an increased emphasis on critical thinking,
technology, evidence based practice, and patient
teaching.

e Student success is demonstrated by the high pass
rates on the National Council Licensure Examina-
tion (NCLEX)—RN. LBCC students enjoy a pass rate
average of 97 percent for first-time test takers over
tWo years.

e The program’s spring term preceptorship has
increased the ability of the students to demonstrate
entry-level competence in patient care management.

e Graduate job placement record is above 90 percent
within the first six months of graduation.

Challenges

e (Over the past few years, the college has replaced
experienced Nursing faculty with five nurses who
have no experience as educators. Additionally, new
clinical faculty are hired every year and almost every
term.

To improve facully issues, the department
plans to address consistency by implement-
ing a more rigorous part-time and new
Jaculty mentoring and orientation program.
The department also plans to work more
closely with the Center for Teaching and
Learning Excellence to support new facully.
1o increase the part-time relention issues, the

department needs lo increase the flexibility of

ils time and energy with adjunct faculty; this
also could result in better student outcomes
and improved program consistency.

e The primary challenge for the upcoming year is to
establish processes that will assess the consequences
of the changes made regarding admission criteria,
outcomes, assessment, and human simulation.
These efforts are hampered by frequent faculty
changes, lack of allotted time and money, and an
inconsistency in student response to survey efforts.

In order to evaluate implemented changes,
analysis methods need to be developed

and data collection must be improved. The
department needs to develop accurate assess-
ment plans and set benchmarks for student
outcomes.

J. Nursing Assistant

The Nursing Assistant (NA) Program trains entry-
level workers to pass the exam required by the Oregon
State Board of Nursing (OSBN) to become Certified
Nursing Assistants (CNAs) in the state. The content and
structure of this training is tightly controlled by OSBN
regulation.

Strengths

e Demand for LBCC's Nursing Assistant training on the
part of the health care system is constant. Demand
by students for LBCC’s Nursing Assistant training
also is constant, so much so that waiting lists for
classes are sometimes objectionably long,.

¢ Due to LBCC’s collaboration with Mennonite
Village—a large nursing home in Albany—the
NA class can be offered essentially for free. This
makes it attractive to the lower-income student and
an important workforce development tool.

Challenges

e Health care training programs (such as nursing)
that use the NA Program as an entrance require-
ment, introductory class, or screening tool increase
pressure on enrollment, contributing to unaccept-
ably long waiting lists for classes.

While the use of the NA Program for these
other purposes by outside bealth care training
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programs is legitimate, these pressures must
be managed to avoid overwhelming the origi-
nal and primary purpose of the program:
Iraining CNAs to work as CNAs. The depari-
ment is encouraging LBCC's large pre-nurs-
ing student community to take CNA classes
“off season” to reduce waiting lines during
the bhigh-demand summer months.

* Graduates of the NA Program are passing the OSBN-
mandated certification exam at lower than the 85
percent rate that OSBN expects (although at about
the same rate as the state as a whole).

The program is working to improve the lab
practice component of the course. In an effort
lo raise the pass rate, lab facilities at both the
Mennonile Village and at LBCC are being im-
proved, and the college is working to improve
the quality and quantity of bands-on lab
experiences.

k. Professional Skills Development and

Contracted Training

Professional Skills Development classes provide
opportunities for working professionals to increase
workplace skills needed for job success and career
advancement. Workshops are offered online as well as
face-to-face in a classroom. LBCC is the only com-
munity college in the U.S. that has an agreement with
the Holmes Corporation, the developer of the Society
for Human Resource Management (SHRM) Learning
System curriculum.

The Contracted Training Program is designed to
directly help businesses and organizations access the re-
sources of the college. The staff and faculty of the Con-
tracted Training Program tap the college’s resources to
provide training, education, and professional develop-
ment for incumbent workers in our area. The program
also provides consulting and facilitation services to the
leaders of these businesses and organizations.

This program designs extremely effective learning
experiences and recruits the highest quality instructors.
Instructors must submit a resume, demonstrate a body
of work and experience as an instructor or trainer with
content expertise, and participate in an interview pro-

cess with a project manager. These instructors are also
subject to student evaluations after every class.

LBCC’s contracted training staff is working at capac-
ity to meet the demands of business and industry clients
and their requests for high quality training programs.
The department responds to industry need quickly and
with flexibility. Computer lab space and classrooms are
available for training on the LBCC campus, or the staff
can travel to a company site to provide training.

Strengths

Students leaving the SHRM Learning System Test
preparatory class hope to pass a state test to receive
certification as a Professional in Human Resources
or a Senior Professional in Human Resources. Stu-
dents in LBCC’s fall 2005 class had a pass rate of 100
percent.

* Pass rates in the department’s pre-licensing classes,
C-STOP, and forklift classes are near 100 percent.

* The department’s depth and breadth of resources
make it possible to respond to almost any need a
client company has. When appropriate, the depart-
ment will assign college credit for classes and work
with other divisions on campus to meet the training
or education demand.

Challenges

* The department relies on referral business from the
large numbers of companies and individuals who
have previously received training. The department
could benefit from a well-conceived marketing
strategy, and could do a better job in the develop-
ment of customer databases and production of print
marketing,

The department has contracted with a third-
party consultant to belp with a soflware
inlegration process to improve database
management.

7. Math and Science Division

a. Agricultural Sciences

Agricultural Science at LBCC includes programs in
Animal Science, Agriculture Business Management,
Agriculture, and Horticulture. The Animal Sciences

80

Standard Two




A AR R R R AR R RRRRIRRRRZRZEZZZZZRR R R RN A RA R A

programs provide a unique opportunity for students to
gain a blend of rigorous academic course work with
practical, hands-on laboratory experience. The program
uses the community as a natural instructional labora-
tory and provides students with knowledge and skills
useful for working in production livestock occupations,
in entering into livestock-related fields, or in transfer-
ring to four-year institutions to continue their studies.
The department offers Associate of Applied Science
degrees in both Animal Technology and Horse Man-
agement. In addition, Associate of Science degrees are
available in Animal Science and Equine Science. As a
result of these programs, students are able to effectively
apply animal husbandry skills and concepts; research
nutrition, management, marketing, and health and
reproductive issues; and manage financial and record
keeping operations.

Although preparing students for the job market or
for transfer to the university are the two primary objec-
tives of the programs, numerous students of various
ages “drop in” for a class to increase their knowledge
or skill level in a particular area. The department also
provides two important co- or extra-curricular activi-
ties—the livestock judging and equestrian teams.

All program outcomes have been identified and
reflect industry and advisory committee expectations.
Department members currently are working on com-
pleting course outcomes. The goal is to have all course
outcomes completed in the next 12 months. In order to
evaluate these outcomes, instructors offer a balanced
method of assessment options. The department recently
began offering an Equine Science transfer degree. This
was in response to a number of students who wanted
to pursue a Bachelor of Science degree rather than
complete the Associate of Applied Science in Horse
Management.

Without question the acquisition of the horse center
has been the most significant physical addition to the
program. This facility provides the only opportunity
in the Northwest on the community college level for
practical, hands-on experience in the horse industry.
Students can be actively involved in all phases of breed-
ing (five foals in 2006) and the training of 10 commu-
nity-owned horses per year. A school-owned horse center

has given the Equine Program a level of stability it has
never had in previous years. The seven-acre facility in-
cludes 30 stalls, an arena, a portable classroom, a fully
equipped, modern breeding lab, as well as a manufac-
tured home for student housing,

The General Agriculture (Agriculture Transfer) and
Agriculture Business Management degrees are both
Associate of Science options that prepare students to
transfer directly to Oregon State University. The General
Agriculture degree provides a broad spectrum of classes
that prepare students who want to become high school
agriculture science instructors or return to the family
farm or ranch. The Agriculture Business Management
degree provides nearly all the lower-division courses
necessary at OSU.

The Horticulture Program provides instructional
services for students who intend to find employment
in entry- and mid-level technical positions or to enter
a four-year college program. Students study principles
of horticulture and crop and soil sciences with an
emphasis on sustainable production and ecologically
sound resource management. They learn to propagate,
grow, and maintain horticultural plants. Students also
develop the skills to find creative solutions to produc-
tion, environmental, and other issues in horticultural
production systems. Degrees offered include the Associ-
ate of Applied Science and a one-year certificate in Hor-
ticulture. An Associate of Applied Science in Agriculture
is offered for students who want to go into production
agriculture. An Associate of Science degree was first of-
fered in the fall of 2006 in response to the growing need
for students with a bachelor’s degree in the turf and
nursery industries.

The construction of a greenhouse in 2002 sig-
nificantly improved instruction in the Horticulture
Program. The greenhouse is used as a teaching labora-
tory for most courses in the program. Another enhance-
ment has been the development of an organic field
and garden area in 2004; this serves as a laboratory for
teaching sessions in horticulture as well as crop and soil
sciences.

The Horticulture Program works closely with a
community advisory committee to adapt instruction to
industry needs. Committee members provide yearly in-
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put for program improvement. In addition, they provide
input during a comprehensive Career and Technical
Program Review every three years. Identified program
outcomes also reflect industry and advisory committee
expectations. Outcomes can be found in the general
catalog. Department members currently are working on
completing course outcomes.

Strengths

* Astrong advisory committee and nationally recog-
nized faculty keep the program up to date. Current
faculty members have been chosen LBCC Club
Advisor of the Year, National President of the Conti-
nental Dorset Club, and LBCC Student Government
Employee of the Year. Three advisory committee
members have been honored with the Outstanding
Advisory Committee Member for the college in the
last seven years.

* The College Now (articulation) program with local
high schools has seen dramatic growth in the last
five years. Since Ag Science is a regional program,
the college has articulation agreements with more
than 25 high schools, most of which are outside
Linn and Benton counties. See (Exhibit 2.13) for a
summary of the College Now enrollments.

* The co- and extra-curricular programs have
produced student recognition at the regional and
national level. The livestock judging team has had
numerous top 10 finishes at national contests in
recent years. The equestrian team has won several
regional meets, and individual students from the
team compete on the national level with great
success. Also, the equestrian team has been selected
LBCC Co-curricular Club of the Year.

* The Horticulture Program provides hands-on learn-
ing exercises in the greenhouse, the farm field, and
the class laboratory. In addition, industry experts are
frequently utilized as guest speakers.

* The Horticulture Program works collaboratively
with OSU, local high schools (College Now), and
LBCC programs outside the Agricultural Sciences
Department. Recent collaborations include those
with the Culinary Arts, Visual Arts, Child and Family
Studies, LBCC Grounds, and Athletic departments.

One example of this collaboration is the on-campus
production of vegetables and herbs for use in the Cu-
linary Arts kitchens. The Horticulture Program also
works closely the OSU Horticulture and Crop and
Soil Science departments in the development of an
ecological farming curriculum. Four new transfer
courses have been created in the last two years.

Challenges

* The primary challenge for the program is assess-
ing program and course outcomes. There are no
nationwide, standardized testing mechanisms in the
workplace or in academia.

The division has assembled a Program Ef-
Jectiveness Team with members from each
department. Part of the team s responsibility
is lo conduct research to help assess program
outcomes. Dala must be collected lo answer
questions such as these: Do students complete
their AS, AAS, certificales, or BS degrees? Where
do students transfer? Is there a specific class
that limils students’ progress or success?
Would prerequisites improve student success?
Do students find work in their field of study?

* Another challenge is to make more horticulture
courses transferable. A majority of courses currently
taught are not transferable despite the fact that LBCC
will begin offering a horticulture transfer degree in
the fall of 2006.

The horticulture faculty member is currently
working closely with OSU facully to modify
courses where necessary to assign transfer
numbers to as many LBCC courses as possible.

b. Biological Sciences

The Biological Science Department’s offerings fall
into three categories: courses for nonmajors, courses
for health occupations students, and courses for those
majoring in biology. The majority of students taught in
this department are majoring in disciplines other than
the biological sciences and take the courses to meet
general education perspective requirements for an As-
sociate of Arts or Associate of Science degree.
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The second largest number of students are preparing
for admission into allied health areas. This course work
provides a strong foundation for understanding the
structure and function of the human body as it relates
to health and disease. Most Anatomy and Physiology
(A&P) students anticipate admission to a nursing pro-
gram. Many programs now require completion of A&P
as a preadmission requirement. Credit for A&P courses
at LBCC was recently increased to five, and the classes
now transfer as upper-division course work at Oregon
State University. Because of the increased demand for
employees in nursing and related health fields over the
past 10 years, the department has doubled the number
of course offerings. Based on student input and instruc
tor observations, the prerequisite for the A&P courses
was modified.

The last group of students served by the department
consists of those majoring in the biological sciences or
a related science field, such as pre-medicine, pre-vet-
erinarian, physical therapy, or fisheries and wildlife.
The majors’ biology sequence consists of a year-long
foundation sequence called Principles of Biology. The
department offers an Associate of Science degree with
an emphasis in Biological Sciences. Although accepted
at most accredited four-year institutions, the degree
is designed primarily to assist students transferring to
Oregon State University, and it helps students become
better prepared to enroll in upper-division course work.

The majority of the department’s courses have labs
associated with them. The lab is an integral part of the
course, giving the students hands-on experiences with
the course material and with laboratory experimenta-
tion. To address the wide variety of learning styles that
are encountered in these classes, various instructional
methods are used in teaching them, such as active
learning, modeling, worksheets, and case.

Most classes for nonmajors are taught by adjuncts.
To provide more consistency in lab experiences, course
content, exams, and grading, the Biology faculty
developed several strategies to help ensure that students
receive a good learning experience, whether their
instructor is experienced or not. Standardized labs were
developed in order to give students similar laboratory
experiences. These labs are improved every summer by

contracted and adjunct faculty members working to-
gether. This year the department has a General Biology
Coordinator who supplies adjuncts with a list of course
concepts and meets with them on a weekly basis to pre-
view labs for the following week. There also is a Mentor-
ing Coordinator, and the department worked together
to develop a mentoring program to strengthen courses
taught by adjunct faculty. For the past three years, a
mentoring survey was distributed to the adjuncts to get
feedback on the program. Adjuncts responded that the
mentoring program helps provide them with profes-
sional growth. Based on our adjuncts’ responses for
more specific teaching strategies, the department has
been able to give feedback from observations of them
in the classroom. There are few mentoring programs
in the country, and this one has been beneficial to all
those involved— especially the students.

Strengths

e This department offers small lectures and labs that
are taught by the same faculty member, allowing for
a seamless integration of lecture and lab curriculum.
This type of integration helps foster inquiry-based
learning in the lab setting. Most of the general biology
sections have the high retention rate of 85 percent.

e Aprerequisite to the Anatomy and Physiology
sequence, BI 112 Cell Biology for Health Occupa-
tions has been implemented, requiring students
who are entering anatomy and physiology courses
to be familiar with basic biochemical and biological
concepts relating to cells. This new course appears
to have helped increase student preparedness for the
year-long sequence.

« Relationships with faculty at Oregon State University
are being developed so LBCC can continue to offer
comparable classes. This dialogue also maintains
accurate advising for LBCC biology majors.

Challenges

 Many more courses are offered than the full-time
instructors can teach. This means the department
depends on finding high quality adjunct faculty
to teach a variety of courses. Finding the time to
mentor faculty and to coordinate course content is
challenging,
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The Biology Program would benefit from an-
other full-time faculty position. Until funding
is available, the department will continue

lo work on strong mentoring and course
coordination for adjunct faculty.

* Itis a challenge to provide on-line science courses
that will meet degree requirements.
Bl 112 Cell Biology for Health Occupations
has been developed as an online class to help
meel the college’s plan.

* The department needs a way to accurately assess
whether students are meeting program and course
outcomes.

The division has assembled a Program
Effectiveness Team with members from each
department. Part of their responsibility is to
do research to belp assess program oulcomes.
The department needs lo begin collecting
data lo answer questions such as these: Do
students complele their AS, AAS, certificates,
or BS degrees? Where do students transfer?
Is there a specific class that limils students’
progress or success? Would prerequisites
improve student success? Do students find
work in their field of study? (Exbibit 2.8)

c. Mathematics

The Mathematics Department provides courses for
students in the college’s technical and professional
programs, a full complement of courses for transfer
students, and an Associate of Science degree. Based on
astrong foundation in math and physics, the Associate
of Science degree in Mathematics is for students who
plan to transfer to a four-year institution to complete a
baccalaureate degree in mathematics or related field.
A student with a strong high school math and science
background could complete the degree in two years.
Course and program outcomes include the ability of
students to use mathematical principles, numerical
methods, problem solving strategies, and teamwork to
analyze information, model real-world problems, and
communicate processes and results.

Of the classes taught by the Mathematics Depart-
ment, approximately 70 percent are developmental
math courses—basic arithmetic through intermediate
algebra and geometry. The remaining 30 percent are
transfer courses. The curriculum of developmental
math classes is designed to meet specific required skills
of career and technical programs as well as to prepare
students for transfer level mathematics. Curriculum at
all levels emphasizes the development of study skills,
teamwork, and mathematical thinking,

Instructional strategies have broadened in the
last 10 years and reflect both a greater recognition of
varied learning styles and a transition to the pedagogi-
cal standards established by the American Mathemat-
ics Association of Two Year Colleges (AMATYC, www.

‘imacc.org/standards/standards). While the “lecture”

method is still widely used, all math faculty members
incorporate aspects of technology, active learning, open-
ended problems, realistic real-world applications, team
problem- solving, oral and written communication by
students, and discussion groups. The large majority of
courses are offered in a face-to-face classroom environ-
ment, but in recent years online and broadcast course
delivery methods have been included for developmental
math courses and for college algebra.

The Mathematics Department has a diverse, well-
qualified faculty. Some members have backgrounds in
K—12 education, while others bring a rich mix of inter-
national or engineering experience. Several members
are fluent in French or Spanish.

Strengths

 Members of LBCC’s math faculty are involved in
regional organizations and are nationally recog-
nized for their curriculum expertise. Math faculty
share equally in the responsibilities of teaching and
curriculum development of all offered courses.

* The Math Department has been involved with de-
velopment of outcomes since its inception at LBCC.
The department used input from Linn and Benton
county community math educators and math users
to identify program and general education out-
comes necessary for student success in their “next
step.” Defining program outcomes has led faculty
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to include more activities and assessments around
communicating mathematics and collaborative
problem solving.

e Delivering math courses with consistent academic
standards has long been a focus and strength of
the department. For developmental math courses,
the department has established uniform content,
assessment, and learning activities to ensure that
students in all sections have similar experiences and
expected outcomes. Periodically, instructors grade
the same sample test to provide feedback and norm
grading. Consistent academic standards in transfer
level courses are maintained by the establishment of
content guides, mentoring, and regular collabora-
tion prior to and during the term.

e Academic standards are further maintained by a
newly developed, intensive mentoring program for
part-time and newly hired full-time faculty.

e The department has greatly enhanced connections
with area high schools through the College Now
Program. Growth in both the number of students
earning credit and the number of schools participat-
ing has been dramatic over the last several years.

Challenges

e [tisa challenge to accurately assess whether stu-
dents are meeting program and course outcomes.

The department needs to develop accurate as-
sessment lools and benchmarks. The knowl-
edge and experience necessary lo develop
assessment tools may be achieved by wholly
engaging in the Math and Science Division
Program Effectiveness Initiative, connecting
with departments involved in outcome assess-
ment at LBCC and other colleges, and creat-
ing strong relationships with departments,
programs, and the nonacademic communily
where LBCC students lake their “next step.”
The department has selected a Program
Effectiveness Team member o collaborate
with other members of the division in finding
concrele ways to assess this program. The
department also is pursuing better methods
of placing students into classes so they can be
more successful. (Exhibit 2.8)

o The department needs to find ways to alter offerings
to provide greater opportunities for students to meet
outcome goals, particularly in areas where students
fall short of those goals.

The department is implementing ways to ac-
commodate different student learning styles
and scheduling challenges. For example,
alternative developmental courses have been
created that allow some students lo meel
course outcomes at a slower pace. 1o address
unique schedules and life circumstance, most
of the developmental courses have been put
online in a self-directed format.

d. Physical Sciences

The Physical Sciences Department provides courses
in general science, chemistry, geology, and physics.
These courses are designed to meet the needs of career
and technical programs, transfer programs, and gen-
eral education requirements, and to provide community
residents with opportunities to broaden their educa-
tional horizons.

The department offers three Associate of Science de-
grees: one with an emphasis in Chemistry, one with an
emphasis in Physics, and one with an emphasis in Gen-
eral Science. These degree programs provide a strong
background in mathematics and physical sciences for
students planning to transfer to four-year institutions to
complete baccalaureate degrees in chemistry, physics,
or general science. However, most of the students tak-
ing physical science courses intend to earn degrees in
areas such as engineering, biology, the health sciences,
education, animal science, or agriculture.

Most classes have embedded laboratory experiences,
reflecting the department’s philosophy of the impor-
tance of hands-on science laboratory experimentation.
The instructional environment of the physical science
classroom uses a variety of teaching methodologies,
including cooperative learning activities and lecture
demonstrations. Certain classes incorporate the use of
a Personal Response System to allow individual, as well
as group, responses to questions posed by the instructor.

The Physical Science Department is staffed by five
full-time and several part-time faculty members, as well
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as one instructional assistant for stockroom manage-
ment. All of the instructors work toward providing an
atmosphere that fosters critical thinking, problem solv-
ing, and an appreciation of the physical universe.

Strengths

* The department has been active in strengthen-
ing adjunct faculty involvement. Part-time faculty
members are included in department meetings,
department e-mail, and social gatherings. Input
from part-time faculty is encouraged and valued.

* The department offers classes in response to the
needs of the students and the desired outcomes, the
needs of programs at LBCC, the lower-division course
requirements for transfer to a university, the needs
of local industry, and the interests of community
residents. Course offerings are revised and updated
as needs and interests change.

* The Physical Science Department is offering several
general science courses at the community educa-
tion campuses in Lebanon and Corvallis. Although
the classrooms are not equipped as laboratories,
instructors have shown versatility in handling this
dilemma.

* The department continues to maintain and develop
new high school articulation agreements with
several high schools in the local area and one in
Lakeview.

Challenges

* Faculty members continue to work on departmen-
tal program and course outcomes. Because course
outcomes are incomplete, assessments have yet to be
determined.

The division bas assembled a Program Ef-
Jectiveness Team with one member from each
department. Part of the team's responsibil-
ity is to do research to help assess program
outcomes. The department needs lo begin
collecting data to answer questions such as
these: Do students complete their AS, AAS, or
cerlificates or BS degrees? Where do students
lransfer? Is there a specific class that limits
students’ progress or success? Would prerequi-
siles improve student success? Do students find
work in their field of study? (Exbibit 2.8)

* Adequate facilities are an ongoing problem. Faculty
and students cope with outdated laboratory class-
rooms.

The college is raising money and working
with an architect to renovate and add labo-
ratory classrooms on the Albany campus.

Al the centers, faculty members need space
and funding for lab equipment, as well as
additional lab assistance. Conversations have
begun with center staff lo resolve these issues,

8. Student Services Division
a. Adult Basic Education/GED

The mission of the ABE/GED Department encom-
passes basic skills and academic instruction for adults
16 years and older. Such instruction is intended to
provide opportunities for students to become literate
and obtain the knowledge and skills necessary for em-
ployment and self-sufficiency, opportunities for parents
to obtain the educational skills necessary to become
full partners in the educational development of their
children, an alternative to a high school diploma for
those unable to complete high school in a traditional
way, and lifelong learning opportunities to improve the
quality of life for the students and the community.

[n addition to academic instruction, the ABE/GED
Department is firmly committed to recognizing and
enhancing the uniqueness of each student. Students
are recognized as individuals who have unique sets
of strengths and needs. Members of the department
are dedicated to helping students recognize their own
self-worth so they might pursue educational and career
goals with confidence.

Learning activities are presented in whole-group,
small-group, and an individualized format. In addi-
tion, a student can request additional help through the
volunteer tutor program. Classes are available in Sweet
Home, Lebanon, Albany, and Corvallis, as well as at
both the Benton County Jail and the Linn County Jail.
I several locations, classes are offered both during the
day and in the evening.

The program is formally reviewed periodically by a
team from the Oregon Office of Community Colleges
and Workforce Development, and most recently under-
went such a review in May 2006.
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Strengths

* The department purposely hires staff members who
are student-focused. New staff members are trained
to make serving students their primary concern, and
staff members support one another in going the ex-
tra mile for students. Department support staff have
a commendable customer service attitude toward
instructional staff and toward students and their
families.

e Retention is at the forefront of department attention
at all times. Instructors are very conscious that the
quality of daily interactions with students, the qual-
ity of instructors’ relationships with students, and
the quality of instruction are the primary retention
tools.

e Through the college’s Alternative Learning Opportu-
nities Program, the college has strong connections
with many of the high schools in the district. This
program allows us to help high school dropouts ob-
tain GEDs while they are still young, thus lessening
the impact that quitting school will have on their
lives.

* The department does a good job of encouraging
students to further their education and of connect-
ing students with resources to help them do this. In
20042005, 44.2 percent of all LBCC GED recipients
who were enrolled in a GED preparation class went
on to enroll in credit classes at LBCC.

Challenges

* The department’s biggest challenge is the recruit-
ment and retention of students. Some programs
have experienced low enrollment in the recent past,
and literacy statistics across our district show that
we are serving only a fraction of the community’s
literacy needs.

The department has put together a recruit-
ment committee that will develop a detailed
recruitment plan. This group will examine
literacy data for local communities, compare
the department’s enrollment trends with this
data, and begin focusing our marketing and
recruitment efforts toward a broader, more
balanced, and more representative cross

section of the communiity. The department
also maintains a retention committee that
will continue to monitor national research
on ABE/GED retention, look for examples of
programs with high retention rates, and work
lo incorporate new ideas for refention into
LBCCs program.

b. Developmental Studies

The Developmental Studies Department (DS)
supports student success through skillbuilding course
work, learning resources, and cross-campus collabora-
tions that help students read, write, study, and think at
the college level; develop confidence as learners; use
resources to set informed educational goals; and devise
effective strategies to meet those goals. In 2005—2000,
the department’s classes registered 1,874 students with
diverse goals: some in need of pre-college-level skill
development, others preparing for university transfer,
and still others concurrently enrolled in career and
technical programs.

Department staff work closely with other instruc-
tional departments. The Learning Center is a joint effort
of Developmental Studies and the Mathematics, Physi-
cal Science, and English departments. Collaboration
with the Counseling Center and the Office of Disability
Services increases our ability to respond to individual
learning needs. Ongoing coordination with the ESOL
and GED departments results in smoother transitions
for students entering credit courses at the college.
Partnerships with academic units (Education, Business,
Mathematics, and Nursing) support student success in
specific programs.

Individual student needs are met through small
classes (20-23) at all campuses and individual
academic support that is readily available. Classes
emphasize active learning, small group collaboration,
workshop environments, and community building,
Most classes include computer work and use technology
in instruction and student support labs; certain courses
are delivered through online and I'TV platforms. Short-
term and self-paced courses allow students flexibility in
developing their vocabulary and key study skills.

Developmental Studies staff support student suc-
cess through student-centered teaching, the removal
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of perceived barriers to student success, and constant
program improvement. Consistent academic standards
are maintained through regular review of curricula,
materials, assessment, and teaching methods. The
result is a responsive, dynamic program; favorable
student response; and productive, collaborative relation-
ships with partners around campus.

Program design is dynamic and responsive. After
institutional research in the late 1990s questioned the
effect of developmental reading courses on student
success in subsequent classes, the department identified
desirable learning outcomes and undertook a thorough
review and revision of the scope and sequence needed
to achieve them, resulting in a new course (RD 070
Foundation Reading Skills) and revised, clearly identi-
fied outcomes for the rest of the reading program. Other
recent DS curricular improvements include an online
“workplace” writing course (WR 085 Writing Refresher
Online), an intensive curricular and textbook review
for CG 111 College Learning and Study Skills, and a
realigned WR 050 course designed to better serve ESOL
and GED students as they transition to college classes.
Other collaborations include (1) a critical thinking
class jointly taught with Nursing faculty, (2) working
with the Career Center to integrate career awareness ac-
tivities into WR 095 College Writing Fundamentals, and
(3) a partnership with an ESOL instructor to provide
better instruction to ESOL students in WR 050 Survey of
Basic Writing Skills.

Strengths

* Akey strength is the department’s committed staff,
including instructional support staff and faculty,
both contracted and adjunct. Most DS adjunct
faculty have been active department members for
upwards of five years and participate in curricu-

lar decisions and department initiatives aimed at
improving student success. In spite of the fact that
many students take DS classes through requirement
rather than choice, their responses to instruction are
favorable.

* Many collaborative efforts with campus partners ad-
dress barriers to student success. One program now
in its seventh year provides under-prepared educa-
tion majors with linked courses that offer study skills

and writing support. Retention increased compared
with students of a similar profile in the year before
the program was initiated, and student success com-
pared favorably with a well-prepared control group.

* A multi-year collaboration with the Mathemat-
ics Department embedding study skills into basic
algebra classes increased the student success rate by
10 percent and improved students’ self-perception
as “successful students” (e.g., 40 percent indicated
stronger note-taking skills).

Challenges

* Initial placement according to CPT results often
proves to be inaccurate in lower-level classes. Results
are sometimes confounded by unconstructive
behaviors of testers and—based on the department’s
experience and study of the test parameters—the
CPT appears to be less accurate and discriminating
at lower levels.

The department can work with Counseling
and Assessment lo investigate how individu-
alized follow-up assessment by DS faculty
Jor students scoring low on the CPI might be
incorporated into the new student orientation
process to achieve more accurate placement.
In addition, DS can work with Media and
with Assessment lo develop a short video that
will precede administration of the CPT and
will emphasize the importance of oblaining
an accurate lest resull.

* Meaningful data about subsequent student success

is difficult to obtain. Despite these limitations, the

revised reading curriculum needs to be evaluated

to determine if changes have improved student

outcomes.
The next step in the course oulcomes process is
the development of accurate assessment tools
lo delermine if students are achieving these
oulcomes.

c. English for Speakers of Other Languages
(ESOL)

English for Speakers of Other Languages (ESOL),
also referred to as English as a Second Language,
is an academic discipline grounded in several other
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disciplines, including linguistics, adult education, and
second language acquisition.

The ESOL Department offers English language
instruction and academic support services to a diverse
community of learners. In recent years, the ESOL
Program has served approximately 400 adult students
from more than 25 countries each year. Currently, 31
noncredit classes are offered to students with English
language skills that range from a minimal to fluency
sufficient for passing 100- and 200-level transferable
credit writing courses. Students at LBCC who are reg-
istered in academic classes outside the ESOL program
can receive additional academic support at ESOL Help
Desks in Corvallis and Albany.

The objectives of the ESOL Program reflect the
self-reported needs of the students. These students, who
take part in initial goal-setting sessions during the first
week of classes, generally enroll in the program for one
of the following reasons: (1) to improve their English
language skills; (2) to transition to academic, work,
and social settings; (3) to become full partners in the
education of their children; or (4) to integrate more
fully into the larger community.

The ESOL Program has seen growth in services
offered to students since the last accreditation visit.
The number of sites where ESOL instruction is offered
increased from four to six, and individual tutoring is
now available in Corvallis and Albany at the ESOL Help
Desks. The Developmental Studies Department has
collaborated with ESOL by offering Writing 050 Survey
of Basic Writing Skills to ESOL students as a noncredit
option. In addition, because of the challenges faced by
second language students who are pursuing degrees
or taking credit courses, the ESOL Department has
developed an academic English course for non-native
speakers, ENL 084.

In addition to the expansion of services, the pro-
gram’s instructional design has changed to better meet
the needs of students at different ability levels. Since
2004, the ESOL programs at the Benton Center in
Corvallis and at the Albany campus have expanded
from two levels of instruction to three: beginning, inter-
mediate, and advanced. Since 2005, ESOL courses have

also been divided into two major skill areas:
listening/speaking and reading/writing,

Strengths

e ESOL faculty members provide an effective orienta-
tion for incoming students in which new students
are assessed and placed into classes. Fewer than
approximately five students each term need to be
moved to a more appropriate level of instruction.

e At extended sites, which include Lebanon, Sweet
Home, and Harrisburg, instruction is taught in
multilevel classes, meaning that students with
beginning, intermediate, and advanced level skills
are all taught in one classroom with one instructor.
This model provides instruction for speakers of other
languages in outlying communities who could not
otherwise be served.

e In the past two years, the ESOL faculty has devel-
oped outcomes for all courses in the curriculum.
The course content of ESOL classes throughout the
program is now more consistent, as evidenced by
course outcomes listed on class syllabi, discussions
in monthly faculty meetings, and calibrated writing
scores given to students during group faculty scoring
sessions each term.

Challenges

e Support for ESOL students who want to transition to
(or have already transitioned to) credit classes could
improve.

In addition to staffing the ESOL Help Desk,
developing ENL 084, and continuing the
noncredit option for the writing class in
Developmental Studies, the ESOL Depart-
ment plans to strengthen the content of the
intermediate and advanced wriling courses
lo include more instruction and assignments
that are similar to those a student would
encounter in credit classes.
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C. Special Instructional
Programs and Initiatives

1. Cooperative Work Experience/

Service Learning

Cooperative Work Experience/Service Learning
(CWE/SL) helps students become productive and suc-
cessful members of the workforce by providing them
with work experiences related to their career choices.
CWE gives them the opportunity to increase their skills
and knowledge in authentic employment situations
related to their academic and career goals, as well as
by giving them access to equipment and technologies
unavailable on campus. Students participate in CWE as
required course work in certain programs or as elective
credit for two-year degrees.

CWE has developed significant partnerships with
employers and agencies for training sites and supervi-
sion of students. Employers participate in training
future employees by providing qualified students with
meaningful work experience. By using feedback from
employers and program participants, college faculty
are able to gauge the effectiveness of their programs in
meeting the community’s training needs.

Significant additions have been made to the
departmental course offerings within the last six years.
Students may now register for Service-Learning credits
in several disciplines. CWE has been incorporated into
the following newly developed Accelerated Training
programs: Phlebotomy, Veterinary Technology, Phar-
macy Technician, Basic Computer User Support, and
Radiological Technology.

CWE has maintained moderate growth over the past
10 years. CWE Coordinators strive to meet the needs
of diverse learners and work closely with Disability
Services. CWE placement, support and evaluations are
made on an individual basis with the goal of finding an
appropriate match between student and employer.

During the past year, course outcomes for CWE/SL
were identified. (Exhibit 2.3)

Strengths
e The 2005-2006 Student Opinion Survey indicates
that students are satisfied with work experience op-

portunities at LBCC. (Exhibit 2.12)

 Membership in Oregon Campus Compact was
obtained to provide civic responsibility opportuni-
ties for students. A pilot program was offered in
2004-2005, and in 2005—2006 students received
$35,000 in scholarships for doing practicum work in
nursing, medical assisting, and radiological technol-
ogy, as well as service work in student government.

Challenges

* The impact of campuswide budget cuts—coupled
with an increase in the number of students and
programs plus some other factors—has left the
department struggling to accommodate all of the
students involved in internships. The biggest chal-
lenge is to develop greater efficiency in order to serve
more students with fewer staff.

The CWE staff needs to collaborate with Media
Services to create a new Web-based database.
New software would allow Web access to stu-
dent files, which would provide an alterna-
tive means for students to complete processes.

* Another departmental challenge is to develop a
systematic method for collecting data on employer
and student satisfaction and outcomes.

The CWE Department will develop a systemat-
ic process for lracking student outcomes and
satisfaction and for using the data analysis
for continuous improvement.

2. Distributed Delivery of Courses,

Certificates, and Degree Programs

Distributed learning courses go through the same
rigorous development and review processes as their
face-to-face counterparts. All courses receive institution-
al review and approval through the college’s Academic
Affairs Office. All distributed learning courses that cur-
rently are being offered have received faculty approval.
Faculty members have full responsibility for the quality
of the courses offered at a distance as they mirror the
campus-based courses, and they are expected to deliver
the same level and quality of instruction. Distributed
education is a delivery option, and the course outcomes
are no different than for a face-to-face course.
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The design of course instruction at LBCC may vary
depending on the discipline, and levels of interaction
vary depending on the medium being used. A post-
course survey of online courses indicated satisfaction
with faculty-to-student and student-to-student inter-
actions is in the 7075 percent range for all classes.
Using Blackboard® as a learning management system,
instructors construct threaded discussions, chats, and
e-mail interactions to engage students. Instructors
provide prompt feedback to students on assignments.

LBCC Board policies address instruction and cur-
riculum evaluation as well as copyrights, patents, and
development of instructional materials. Instructors
of distributed education courses are evaluated using
the same criteria for education and experience that is
used for face-to-face instructors. Currently the major-
ity of distributed classes are taught by full-time regular
faculty, subject to the appraisal process.

The Media Services Department provides training
and support for the faculty in the development and de-
livery of distributed learning courses in all formats. In
addition to providing the initial orientation for faculty,
the department offers a variety of classes specifically for
distributed learning instructors; the topics include basic
and advanced use of Blackboard®. Faculty teaching via
live interactive television receives individual training on
using the interactive television classroom equipment
and on teaching methods. A technician is available
to assist with live interactive television classes. Special
courses are offered throughout the year on a variety of
subjects of interest to the distributed faculty, with an
emphasis on teaching with technology.

Students and faculty have access to library holdings
both on and off campus. The library Web site provides
many links to information for distributed learners.
Links include “Information for Students using the
Library Services,” which covers “Instruction, Training,
and Information Literacy Tutorials.” A reference librar-
ian is available to answer questions.

The college’s technology infrastructure in support
of distance learning covers a wide range of formats and
includes two downlink C/Ku band satellite dishes, one
Albany campus live/interactive television studio/class-
room; and two remote classroom receive sites, one at

the Benton Center in Corvallis and one at the East Linn
Center in Lebanon. Students taking distributed educa-
tion classes may use the computers in several labs and
in the library to complete their classes. Also, the college
is a participant in the OregonWin (Wireless Instruc-
tional Network), providing instructional programming
to that system 24 hours a day, seven days a week. The
college maintains its own Blackboard® course manage-
ment server and provides assistance and support for
students enrolled in online courses.

A full-time multimedia technician, reporting to the
Media Services Manager, offers support and training in
the use of Blackboard® for online classes. Training is
provided in a group workshop each term as well as for
individual instructors.

The Media Services Web site also provides links to
a number of sites of interest to instructors of online
COUTSES.

A report on LBCC’s distributed education geographic
distribution indicates that for the years 20002004,
84 percent of the enrolled distributed students were
in-district students who obtained access to services by
coming on campus; others, both local and remote,
gained access via telephone or e-mail. Many services for
students are provided on the college Web site. Links to
distance education counselors and department advisors
are available on the distributed education Web site.

Distributed course information is available in the
college schedule of classes in a specially designated area
at the beginning of the schedule, and it is also available
online through the Student Information System (SIS).
The Media Services Department maintains a distributed
education Web site that is easily accessible from the
college home page; the site has information regarding
courses being offered, as well as information for enroll-
ing and technical support. Distributed course informa-
tion also is available statewide through the Oregon
Community College Distributed Learning Association
catalog, which lists all community college distributed
courses.

The college has made significant commitments
to supporting distributed learning with the various tech-
nology infrastructures that are in place, including the
distributed learning classrooms, cable channels, and
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technologies, the online learning management system,
and the staff to support these enterprises. Recent invest-

ments include purchasing Quality Matters and a faculty

Instructional Designer. Over the years, the college has
developed state-of-the-art technologies and it continu-
ally upgrades and improves delivery systems.

IBCC has a long history of providing distance/dis-
tributed learning courses, with more than 12,000
students enrolled in classes in the distance/distributed
program from 1997 through 2005. Each year student
post-course surveys indicate a desire for additional
courses to be offered at a distance as an alternative
to face-to-face classes. Each term the college receives
requests from students who would like to complete their
lower-division requirements online as well as to com-
plete the AAOT online. Based on history and on current
technology trends (both nationally and regionally),
expectations are that the distributed learning program
will continue to grow.

Strengths

* Steady, long-term growth of courses offered and

increased enrollments in all courses are indicative of

a healthy program.

* Aprofessional, dedicated distributed learning staff
provides high quality support to faculty and stu-
dents.

* Astrong committee structure advocates for change
and promote distance/distributed learning issues.

* An e-learning plan recently was endorsed and is part
of the college’s strategic plan.

Challenges

* LBCC needs to meet student requests to offer more
core classes online—particularly math and lab sci-
ences. The college also needs to create incentives to
encourage faculty to teach at a distance, as well as a
clearly defined process and funding base.

Working through its Distributed Education
and Instructional Technology (DEIT) Com-
miltee, the college will continue lo research
and seek allernative methods for providing
Students greater access to the college cur-
riculum. The current e-learning strategic

plan addresses the majority of the challenges
cited, including offering the AAOT, the AAS,
and other transfer courses; faculty incen-
tives; additional support staff: and technology
infrastructure. The plan includes a coord-
nated, cross-discipline effort to first develop
an online offering for the complete general
education core, and then larget high-demand
degrees.

3. Educational Partnerships
Linn-Benton Community College provides a variety

of programs and services available to high school age
individuals as well as strong articulation agreements
(formal and informal) with four-year schools. These
partnerships are designed to achieve seamless educa-
tional opportunities for the students, and they are in
alignment with the college’s mission goals.

The multiple opportunities available to high school
age students are intended to support and complement
the high school programs and services; they are not
intended to replace those already available through the
respective high schools.

a. Alternative Learning Opportunities
(4L0)

The Alternative Learning Opportunities Program
provides an avenue for high school students to take
LBCC classes and earn credit for both college and high
school. Courses range from GED Preparation to ad-
vanced math, sciences, and foreign language. The rea-
sons students opt to participate include: (1) completing
high school diploma or GED, (2) starting college career
early, (3) exploring subjects not available in their high
school, (4) taking courses they don’t have time to take
while in high school, and (5) personal enrichment.

Students are required to meet with the LBCC ALO
Coordinator and to complete an Underage Enrollment
Form prior to registering for any course. The tuition for
these courses may be paid by the school district or by
the student. The ALO Coordinator serves as the students’
advisor and counselor throughout their time at LBCC
and acts as the liaison between LBCC and each partici-
pating high school. When requested, progress reports
are sent to the high school twice per term; grade reports
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follow at the end of each term. Bills for tuition and fees
for students who are supported by their high school are
sent to the school district at the end of each term.

b. College Now (CN)

The College Now Program is based on a partnership
agreement between LBCC and local high schools that
award LBCC credit for course work completed as part
of the student’s high school educational program. The
high school teachers are required to meet the same
hiring criteria as LBCC faculty, and the course content
and outcomes must match the LBCC course. Students
pay a one-time participation fee, and the credits are
transcripted upon successful completion of the high
school course.

LBCC program faculty articulate course content and
assessment standards with faculty in the high school
program; this strong articulation among programs
provides the opportunity for developing a seamless tran-
sition for the students. Once students have experienced
success in college-level courses and have accumulated
college credits, they are more inclined to pursue post-
secondary education.

An equally important success measurement relates to
how well these students do in higher level courses. The
success of College Now students in higher-level writing
and math courses is now determined by comparing the
success of students who complete WR 121 or MTH 111
through College Now with the success of students who
complete WR 121 and MTH 111 through LBCC campus
classes. The results are as follows:

College Now Students

WR 121 3.12 GPAin higher level course
MTH 111 3.20 GPW in higher level course

Non-College Now Students
2.75 GPA in higher level course

2.48 GPA in higher level course

c. Other High School Connections

LBCC provides many other programs and services
for high school age students. These include, but are not
limited to: (1) Advanced Placement Program;
(2) completion of the Adult High School Diploma;
(3) career cruises; (4) career academies; (5) the high
school Health Occupations Program.

d. LBCC/OSU Degree Partnership Program
(DPP — formerly the Dual Enrollment

Program)

Due to its close proximity and excellent program
alignment, Oregon State University is the next step for
the majority of LBCC transfer graduates and non-
graduates. In the fall of 1997 a small group from each
institution began pursuing the possibility of a dual
enrollment program. The first Memorandum of Under-
standing was signed by the Presidents on May 13, 1998,
and the program was started the following year in three
pilot programs: Agriculture, Business Administration,
and Engineering. The program enrolled approximately
100 students during the pilot year and has grown to
serve more than 6,000 total admitted students since that
time.

Pre-existing processes and procedures were revised
through extensive collaboration, resulting in a model
that is being replicated throughout Oregon as well as
other parts of the country. The reasons students elect to
seek admission are extremely varied, but the primary
advantages are:

e By paying one application and one admission fee, a
eligible student can be admitted to both institutions.

* Financial aid eligibility is based on total credit hour
enrollment at both institutions.

¢ OSU housing is available to students even if they are
not registered at OSU.

e Students have access to program advisors, college
services, and scheduled classes at both sites.

This partnership resulted in the development and
implementation of the Associate of Science Direct
Transfer degree for LBCC students who plan to complete
a bachelor’s degree at OSU. The completion of this
ASDT degree enables the student to enroll at OSU as a
junior, having met the lower-division general educa-
tion requirements for a Bachelor of Arts or Bachelor of
Science degree.

The DPP similarly has extremely dedicated, enthusi-
astic individuals at both institutions who appreciate the
value of the program. The DPP has grown significantly
because of student success stories and a positive reputa-
tion. When implemented, it was the first of its kind in

Standard Two

93




the nation, and it continues to be one of few programs
that truly encourage simultaneous student enrollment.

Graduation Rate for Three-year Transfer Students:
DPP = 19 percent
Non-DPP = 9 percent

Note: Comprehensive data for ALO, CN, and DPP is
available. (Exhibit 2.13)

Strengths

* The greatest strength of the High School Connec-
tions programs is the staff, both its quality and
quantity. With a staff of 3.5 FTE, LBCC is one of
the few Oregon community colleges that supports
educational partnerships—plus makes a financial
contribution for and houses the regional career and
technical coordinator,

* The college has strong connections with area super-
intendents and high school principals. The college
also is fortunate to have instructional program man-
agers and faculty, along with managers and staff in
Student Services, who see the value in working with
the local high schools.

* The college has a lengthy history of working with
high schools, which has resulted in an inventory of
commendable practices and a positive reputation in
the community.

Challenges

* The biggest challenge faced by the Educational Part-
nership team is the need to continually market the
programs that are available for high school students
as well as the Degree Partnership Program. With
staff turnover in the high schools, at LBCC, and at
OSU, it is unrealistic to assume that staff at all levels
will be the “voice” for these programs.

10 address this challenge, Educational Part-
nerships will continue to use all ils current
markeling efforts: Web sites, newspaper arti-
cles, quarterly mailings to home addresses of
high school juniors and seniors, open houses,
and orientations. New markeling strategies
will include: development of a DPP infor-
mation center, post card mailings to DPP
students laking courses at LBCC, development
and dissemination of more student success

stories, and expanded research efforts that
demonstrate student success.

* The approval of Oregon Senate Bill 300 Expanded
Options Program created an immediate challenge
for all public high schools and postsecondary insti-
tutions. At LBCC, most of the processes are already
in place for this new legislation because the college’s
ALO Program has been providing similar educa-
tional opportunities for area high school students.
However, aligning LBCC’s procedures with those
identified in SB 300, notifying area high schools of
any changes, and preparing to serve more students
are immediate challenges for the college’s Underage
Enrollment Coordinator as well as for college service
areas that will be impacted.

During this year of implementation, areas
needing improvement will be identified and
steps will be taken toward improving them.

e. Learning Center

The Learning Center’s mission is to provide
academic support services that empower students to
become confident, independent, successful learners in
a welcoming, friendly, and encouraging environment.
Coordinated jointly by the Developmental Studies and
Mathematics departments, the Albany Learning Center
offers student assistance in an informal study setting.
Help Desks in mathematics, physics, chemistry, biology,
reading, writing, study skills, and computers provide in-
dividualized, drop-in academic assistance. By appoint-
ment, tutors support individual students in more than
50 subjects. Students in targeted, challenging courses
may attend Tutor Assisted Study Support (TASS) sessions
facilitated by trained TASS leaders.

Thirty-eight networked computers are set up in
the Learning Center computer lab, and instructional
assistants circulate among them. Students take more
than 5,800 tests annually in the 42-seat testing center,
“Survival Seminars” on various student-centered topics
are centrally coordinated for all LBCC centers: these
totaled 32 in 2005—2006.

The Learning Center’s advisory committee—faculty
members representing each LBCC division, counsel-
ing, ESOL, and two center Directors—meets quarterly.

94

Standard Two




Learning Center Coordinators conduct operations
meetings monthly and offer inservice professional
development quarterly. Student satisfaction surveys are
conducted on a regular basis.

In response to student requests, in 2001 a drop-in
Help Desk for science (physics and chemistry) was
added. In winter 2000, biology help was added to ad-
dress the needs of pre-nursing students taking Anatomy
and Physiology.

Technology enhancements include overhauling the
Learning Center Web page in 2002—2003. At this site,
students can learn about services, register for tutoring,
and find writing assistance. Since 2001, the Web page
has received more than 82,500 visits. A wireless access
point for laptops was added in 2003—2004.

In 2004, Learning Center Coordinators and satellite
campus representatives analyzed expanding services.
Survival Seminars and tutoring by appointment are
now available at all campuses. Other services are avail-
able via Web site, appointment, or referral.

The Benton Center’s Learning and Career Center
contains an open study and computer area that in-
cludes part-time instructional assistance. The Lebanon
Center is minimally staffed by a reading, writing, and
study skills assistant/disability services liaison.

Each term during 2005-2006, more than 2,500
individual students logged at least 23 hours in the
Albany or Benton Center Learning Centers; more than
2,242 tutoring sessions were conducted; 1,950 tests were
proctored; and more than 400 students received writing
assistance. During winter 2006, the Math Help Desk tal-
lied 8,328 contacts and the Science Desk logged 404.

During the 2005-2006 academic year 2,242 tutoring

sessions were conducted.

A total of 173 individual tutoring sessions were pro-
vided in the Benton Center, up from 117 in 2004-2005.

More than 1,200 students visited the Albany, Benton
Center and Lebanon Center Writing Desks.

Strengths

* The Learning Center’s dedicated staff, informal
environment, well-advertised services, and visible,
central location contribute to heavy use and high
evaluation marks from student.

e Joint coordination by the Developmental Studies
and the Mathematics Departments strengthens the
base of support for the Learning Center, facilitates
collaboration between the two divisions, and results
in a more comprehensive array of student services.
Help Desks are also operated collaboratively with the
Physical Sciences Department and Arts and Hu-
manities Division. A staff that is cross training and
funding by the Office of Disability Services enables
the Learning Center Reading, Writing, and Study
Skills Help Desks to operate longer hours. The Learn-
ing Center and Library jointly initiated a Foundation
grant establishing a textbook loan program.

Challenges

e Learning Center programs need more space—a
message consistently conveyed on student surveys
since 1991. During peak usage hours, lines form for
access to computers, testing, and writing assistance.
Confidential conversations are impossible. Overflow
tutoring sessions often take seats from the open
study area. Learning Center users do not have direct
access to the library, elevators, or restrooms.

An anonymous donor has helped fund a
much-needed remodel of the Learning Center
and Library. By winter quarter 2007,
collaborative planning will both physically
and programmatically link and expand the
lwo areas.

e Budget cuts in 2006 have reduced staff campuswide.
Reducing the full-time contracted Information
Counter staff from three to two affects services that
are integral to Learning Center operations.

In order to respond lo this challenge, learning
center hours and testing services are being
reduced.

J- Study Abroad

The purpose of the Study Abroad Program is to give
students a global perspective by providing them with
opportunities to study in other countries. In addition,
the program provides faculty members with profes-
sional development opportunities to teach abroad.
LBCC offers the Study Abroad Program as part of the
Oregon International Education Consortium. At present
the consortium consists of eight community colleges
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in Oregon; LBCC has been a member since April 2004.
Currently the consortium partners with the American
[nstitute for Foreign Study (AIFS) to offer two overseas
study experiences, one in Florence, Italy, and one in
London, England.

In addition to these two programs, LBCC offers two
summer programs, one to Costa Rica and one to Mexi-
co. Students participating in the Study Abroad Program
receive LBCC transferable credit in areas such as art,
history, foreign language, writing, and biology. Credit is
not awarded for travel alone. Students are taught by
Oregon community college faculty members selected
from participating Oregon International Education Con-
sortium member institutions. The program is adminis-
tered by the Director of Student Leadership, Outreach and
Retention in coordination with the Multicultural Center.
The Director of Financial Aid and the college Deans
work with the Study Abroad Coordinator to ensure that
institutional control, academic standards, and credits
are the same as those of the college.

D. Outreach Centers

1. Benton Center

The Benton Center delivers LBCC programs to
Benton County residents at its facility in downtown
Corvallis and at other locations throughout the county.
Since the last self-study, the Benton Center’s physical
plant has more than doubled in size and its curriculum
has changed from one that is focused on community
education to one in which credit education is increas-
ingly important.

The Benton Center is the second largest of LBCC’s
sites.

Credit education is the fastest growing program at
the Benton Center, with full day and evening programs
designed to support the Oregon State University bacca-
laureate core in general education. In addition, the cen-
ter supports OSU degrees in education, engineering, and
business administration and offers a certificate in basic
office technology. Some departments at 0SU—notably
business, Spanish, engineering, and education—have
requested that LBCC offer lower-division classes, either
at the Benton Center or on the OSU campus, to help
OSU meet its demand for high-enrollment classes.

In addition to its credit offerings, the center hosts
the college’s largest programs in both community
education and English for Speakers of Other Languages
(ESOL) as well as an adult basic education program,
parenting classes, and a cooperative preschool program.

Since the last accreditation study, the college and
community have invested in significant improvements
to the center. The newly remodeled building has 19
classrooms, including two computer labs, a ceramics
studio, and a fitness studio. Student services include a
counseling, career, and learning center; registration;
and a bookstore.

Strengths

* One of the Benton Center’s chief strengths s its
location. Benton County, the home of Oregon State
University and of one of the most highly educated
populations in the United States, is immensely sup-
portive of and interested in higher education.

e LBCC is a member of the Economic Vitality Part-
nership, which currently is focused on building a
long-range plan for economic development in Benton
County.

Challenges

* Most of the current challenges facing the Benton
Center derive from the growth in its credit program
and the college’s efforts to ensure that credit offer-
ings and instruction are consistent throughout the
district.

Currently, some divisions have identified cen-
ler liaisons to increase communication with
regard to programming, scheduling, and
instructional needs. If this model proves effec-
tive, it will be replicated with other divisions.

2. Linn County Centers

The Linn County centers offer LBCC’s programs and
services to Lebanon, Sweet Home, and various commu-
nity locations. The Albany Community Education office
on LBCC’s Albany campus is also part of the centers’
organizational structure.

Since the last self-study, Linn-Benton Community
College has invested in new facilities in both Lebanon
and Sweet Home. Passage of a $19.1 million bond in
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2000 allowed the college to construct a 44,000-square-
foot building housing the LBCC Lebanon Center and
East Linn Workforce Development Center. The building
contains modern classroom, computer lab, meeting
room, and office space for LBCC operations. It also
houses a One-Stop Center that provides the commu-
nity with access to employment and training services.
The college formed a partnership with state workforce
agencies that are tenants in the building. LBCC also
constructed the 2,500-square-foot Elkins Annex on the
property; it contains two meetings rooms and a kitchen.
These meeting rooms are used by the college and by
community organizations.

The Sweet Home Center’s approximately 5,000
square feet of space is located within the remodeled
Sweet Home High School. The new center was com-
pleted in September 2004. It houses a commons area, a
GED/math area, a counseling office, a testing center, an
art room, a conference room, and a computer lab. The
center has office space, three classrooms, and access to
available high school classrooms.

The old Lebanon Center building in downtown
Lebanon was sold following the opening of the new
center; however, the building was subsequently donated
back to the college and currently is available for use as
classrooms, offices, or meeting space. Samaritan Health
Services maintains a computer classroom for employee
training in this building,

Together the Lebanon and Sweet Home centers offer
transfer credit classes, community education, accelerat-
ed training, ABE/GED and ESOL classes, remedial pro-
grams, and developmental services. Albany Community
Education’s office oversees community education for
the Albany area and for districtwide programs in driver’s
education, motorcycle safety, and tractor safety. The
Lebanon Center has an established evening program
of transfer credit classes. Beginning in the 2006—2007
academic year, the Lebanon Center is expanding its
daytime credit class offerings.

The major areas of FTE at the Linn County centers
include: business technology, mathematics, writing,
parenting education, and physical education. The
Albany Community Education office generates its major

FTE from classes in personal growth and in vehicle
safety and operation.

Student services at the community education centers
have increased and include: counseling, educational
and career advising, registration services, textbook sales,
college placement testing, computerized career infor-
mation, test proctoring, student program representa-
tion, and learning center services that include tutoring
and survival skills workshops.

The TRIO Program houses a retention specialist at
the Lebanon Center and provides a variety of support
services. This federally funded grant program supports
first-generation and low-income students.

The Linn County centers also have a well-established
community education program. A districtwide com-
munity education strategic plan is being developed for
these centers together with the Benton Center.

Strengths

e The college’s significant investment in new facilities
reaffirms its commitment to serve all communi-
ties within its district and increases its capacity to
respond to local educational needs.

e The college is committed to consistency in instruc-
tional quality and student outcomes, and to faculty
support and supervision across the district, utiliz-
ing a collaborative model of shared responsibility
among Deans, Center Directors and Department
Chairs. During the past year, progress has been made
in implementing this model.

e The Lebanon area is attracting new business and
industry with its well-organized economic devel-
opment team. LBCC and the Director of the Linn
County centers are participants in local networking
and business and education partnerships. The Direc-
tor also is 2 member of the college’s new Community
Council, charged with creating better collegewide
responses to emerging community needs.

Challenges

e The Linn County centers need better planning of
instructional and student services. Credit classes and
instructors are scheduled independently, depart-
ment by department, which makes comprehensive
programming a challenge. The use of part-time
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and rotating contracted faculty within the centers
presents additional obstacles to joint planning and
to creating a cohesive instructional team.

Regular meetings between departments and
center staff are helping to create more compre-
bensive programming and joint planning.

* Although the Sweet Home Center is located within
the Sweet Home High School building and the
Lebanon Center is located within a mile of Lebanon
High School, high school students whose educa-
tional plans include college courses are not taking
advantage of their proximity to LBCC centers.

The Linn County centers are focusing on
increasing their visibility in local commu-
nities by strengthening K—12 partnerships,
developing a marketing plan, and pursuing
additional networking opportunities.

3. Community Education
LBCC Community Education reaches more than

12,000 students (duplicated headcount) a year with of-
ferings from art to vehicle safety. The program provides
lifelong learning opportunities to individuals through-
out the district. Because of its broad reach, community
education has a significant marketing value to LBCC in
addition to its education value to students.

In the spring of 2006, LBCC reorganized its commu-
nity education program from a wo-manager, two-
county system to a unified program under a manage-
ment team with a single manager. The management
team consists of the Directors of the Linn and Benton
County centers and the districtwide operational man-
ager, now Director of Community Education.

Educational programming of community education
is generated through Albany Community Education
and the Benton, Lebanon, and Sweet Home centers.
Offerings are primarily marketed locally, although the
college is considering moving to a districtwide, more
strategic community education marketing plan.

The direction of community education at LBCC has
changed since the last accreditation report in response
to the Oregon State Legislature’s decision to reduce
funding for certain categories of classes. Noncredit
tuition has increased 50 percent since fall 2002 with a

greater emphasis on program self-support. To the ben-
efit of students, the senior discount has been retained
and overall tuition remains one of the lowest among
Oregon community colleges and, therefore, still afford-

able to most.

Strengths

Overall, class offerings and enrollment have declined
only slightly during four years of budget challenges
and rising tuition. Evaluations of course content
and instruction indicate that excellent teachers and
instruction are the backbone of successful classes.
New and remodeled classrooms at the Benton, Leba-
non, and Sweet Home centers have been appreciated
by students, according to their written and verbal
comments.

The LBCC Part-time Faculty Staff Development Fund
has proven a motivation for instructors to improve
their knowledge and skills, especially in the areas of
foreign language and physical education.

Challenges

State reimbursement changes and other factors
require a more deliberate approach to program
planning. Many factors—including unique local
community needs, budget, trends, partnerships,
and access—must be weighed when establishing
both local and districtwide community education
program goals.

LBCC plans o establish districhwide program-
ming goals, along with goals for Albany
Community Education, Lebanon, Sweel
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